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INTRODUCTION 

The research group has worked in the present project entitled: “The Impact 

of a Conversation Club on the Oral Proficiency of Students from Advanced 

Intensive English II, Group 02, from the English Teaching Major, at the Foreign 

Language Department, University of El Salvador, Semester I, 2016.”, which shows 

different steps that have been designed with the purpose of investigating through the 

implementation of the techniques, methods, type of study, etc. the influence that a 

conversation club can have on students‟ oral proficiency. Thus, the research group 

wanted to study specific information about Conversation Clubs in order to be able 

to present how a conversation club impacts on the overall oral proficiency. 

In the present project, the statement of the problem provides important 

information about the origin of the idea of a conversation club in the Foreign 

Language Department. Also, it is provided the description of the problem in which 

is described, in a brief way, the aspects that affect the oral proficiency in some 

students from the Foreign Language Department as well as the objectives that 

leaded the project in the right way. Furthermore, this research presents the type of 

study that was chosen to elaborate this research among other important steps that 

were developed with the purpose of carrying out the execution of the project. 

Finally, it is presented the data analysis, the main findings of the research 

obtained after the treatment of the conversation club, the conclusions that the 

research group has after finishing the research, and the recommendations that the 

group can give based on the research they did with the conversation club. 
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I. RESEARCH TOPIC 

 

The Impact of a Conversation Club on the Oral Proficiency of Students from 

Advanced  Intensive English II, Group 02, from the English Teaching Major, at the 

Foreign Language Department, University of El Salvador, Semester I, 2016. 
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II.STATEMENT OF THE PROBLEM  

A. Historical framework 

 

FOREIGN LANGUAGE DEPARTMENT HISTORY 

According to professors Salazar Pedro Antonio and Rodríguez William Noé (1956 – 

1998), it was in 1948 when a language academy at UES was founded with the main 

purpose to teach foreign languages such as English and French, but in a complementary 

way for other schools as an optional subject. This remained until the year 1955 when the 

first restructuration of the “Facultad de Humanidades” was made which led to the creation 

of School of Languages, but it was until one year later that the Foreign Language 

Department was founded. The same year the Foreign Language Department offered its first 

Technical Major which was “Técnico en Traductor-Interprete” which lasted 4 years 

consisting of 16 subjects. This Technical Major was served for 12 years in the Foreign 

Language Department, the reason why this it was no longer taught was there were not many 

professionals in this field to teach the subjects, and there were not so many students. The 

Technical Major did not last more than 12 years, and only 28 students graduated from it. 

In 1968 when the technical major disappeared, there was a period of 2 years in 

which the Foreign Language Department almost disappeared because it only functioned 

giving support to other schools of the university. It was until 1970 when B.A. Sara Méndez 

and B.A. Orlando de Jesús Castro were assigned the task to create new majors in the 

Department because worldwide the necessity for teaching new languages was emerging; 

this was not an easy task and at that time they were professionally prepares to do that since 

they graduated from an American University. 
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It was in 1972 that some projects were presented about the creation of the major 

“Bachelor in English”, but unfortunately in the same year there was a military intervention 

and this caused a delay in the approval of the curriculum, it was until one year later that the 

Consejo Superior Universtario, on August 13th, 1973 approved the “Licenciatura en Idioma 

Inglés” and the “Profesorado en Idioma Ingles”.  At the moment this took place, it was a 

hard time for the Department since there was not a specific place for teaching classes, in 

that period the Foreign Language Department functioned in “las cabañas”, It was neither an 

appropriate place to teach classes nor even to teach a foreign language. It was for this 

reason that the Foreign Language Department was moved to the first floor of the current 

building of “Letras y Periodismo”, after that, it was moved to the “Centro de Idiomas”.  

The Foreign Language Department went through its most critical moments in the 

beginnings of 1980 due to the new closing of the university by the government, which led 

to a period of 4 years of exile because of this the Department functioned in different places 

such as: Colegio Stanford, Edificio Saca, Edificio Nieto, Colegio Sagrado Corazón de 

Jesús, Instituto El Salvador and Colegio Celestino Castro. By the year 1984, the Foreign 

Language Department´s offices were located in the building of “Psicologia y Educación”, 

by that time Licenciado Alvaro Suncín took office as Head of the Department. 

Moreover, by the end of the 80‟s decade “La Asamblea General Universitaria” 

established as a requirement to get the degree that it was necessary to do a social 

community service that consisted of 700 hours for students of “Licenciaturas” and 500 

hours for students of “Profesorados” additionally, students from “Licenciaturas” have to do 

an undergraduate work (thesis). As a result every Department from “La Facultad de 
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Ciencias y Humanidades” decided to create “Las Sub-Unidades de Proyección Social” just 

to guarantee that the students fulfill this new requirement. 

Another important aspect about the Department is when M.A. Norma Blandón de 

Castro was the Head of the Department; she supported not only the teachers to have a 

specialization abroad but also students to finish their studies in universities from the United 

States of America. These students after finishing their studies they back to El Salvador and 

began to work as teachers in the Department. 

After the resignation of M.A. Norma de Castro due to the political situation in the 

country, a new election was held in order to elect the new Head of the Department that in 

this case was M.A. Rolando Labrador. During the administration of M.A. Labrador 

different academic programs began, being one them the creation of “Sub-Unidad de 

Proyección Social that was led by M.A. Pedro Antonio Salazar. The purpose of this unit 

was to work in different areas, public and private fields, which were implemented the 

“Cursos Linguísticos - Metodológicos” Initially these courses were created for middle 

school teachers (Salazar, interview, 2013); a few months later, these courses were the basis 

for the creation of Free English Courses that later on turned into an Academy named 

CENIUES. 

Later in the first semester of 1993, a new curriculum was implemented for 

“Licenciatura en Idioma Inglés”; but it was until October 2nd, 1996 that “Consejo Superior 

Universitario” (Act No. 49-95-99, October 2, 1996) approved the curriculum. By this time 

M.A. Rolando Labrador retired from the Department and this entailed M.A. Ana Maria 

Glower to be elected as the new director of the Foreign Language Department. In the 
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administration of M.A. Glower de Alvarado, the teachers from the Foreign Language 

Department continued with their specialization inside and outside the country which led to 

the necessity to create a master degree program. This kind of proposal was included in the 

work plan of M.A. De Alvarado in the beginnings of 1997.  

After considering many possibilities in what kind of program could be created for a 

master‟s specialization, the M.A. in Translation was created in 1998, being the authors of 

this M.A. program B.A. Victorino Barahona and Claudia Georgina Muñoz since they had 

studies as translators, for that reason they were assigned this task. In the same year, the 

“Ministerio de Educación” (MINED) began the new “Profesorado en Inglés para Tercer 

Ciclo de Educación Básica y Educación Media Plan MINED” 

With the new curriculum proposed by the Ministry of Education, the Foreign 

Language Department began the query in order to have a modification of the “Licenciatura 

en Idioma Inglés Opción Enseñanza”‟s curriculum which was completed and put it into 

action in the second semester from the year 1999 (CSU, Act No. 164-95-99 (uv17-b) 

October 23, 1999). After three years, a new major was created and named “Licenciatura en 

Lenguas Modernas: Especialidad Francés e Inglés” with this new major became a total of 

three majors that are under the administration of the Foreign Language Department.  
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CONVERSATION CLUB HISTORY OF THE FOREIGN LANGUAGE 

DEPARMENT 

The history of Conversation Clubs in the Foreign Language Department (FLD) 

started in the year 2005. It is important to mention that in recent history there have been 

only two conversation clubs; the first one in charge of Professor Rhina Franco and the 

second one in charge of Professor Alexander Landaverde. 

The first idea about conversation club possibly emerged from Licenciada Rhina 

Franco who is a professor from the Foreign Language Department (FLD). She pointed out 

that because of students‟ necessities to practice and improve their English; she decided to 

open a conversation club; even though this was not part of the FLD‟s agenda. Professor 

Franco was in charge of the extracurricular activity (conversation club) and decided to join 

other professors from the FLD in order to have more professional members that could help 

with it. According to the conversion club‟s history, the purpose of creating it was for 

students to have a place where they could practice their English, since during class-time 

they studied contents related to “Pedagogy and Didactics”, and topics related with the 

curriculum. Thus, by creating a Conversation Club, students could be exposed to the 

language with different materials in a different way. “Students´ attitude toward the 

conversation club was so positive that they showed happiness and high self-confidence at 

the time of participating in class, they improved their language skills by being part of many 

topics discussed in the Conversation Club (Politics, economics, health, etc.)” says Professor 

Francisco Rodriguez.  
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Some time later, but in the same year 2005, Professor Edgar Nicolás Ayala who had 

become the head of the department at that time had the idea of creating  a bigger 

conversation club with the purpose of giving students the chance of investing their free time 

in practicing and improving their English. Some of the professors that were involved in this 

project were Francisco Rodriguez, Cecilia de Amaya, Juan Carlos Cruz, and Alexander 

Landaverde who became the coordinator of it. But, unfortunately this extracurricular 

activity just worked for two or two years and a half since some of the professors had to 

leave it because of the lack of time they had. At the same time, there were some obstacles 

that they had to face before, during and after working with the conversation club. 

According to Professor Francisco Rodriguez and Alexander Landaverde, some of the main 

obstacles were: the lack of technological resources and the decrease in students´ attendance 

since they got more academic responsibilities; so that, the conversation club became 

smaller and smaller until it disappeared.  
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B. Description of the problem 

 

     Nowadays, the Foreign Language Department is dealing with students‟ low oral 

proficiency. There are some causes that are affecting students´ speaking skill. Some of the 

causes that are observed: overcrowded classrooms where the professor does not have an 

overall control of students´ oral proficiency, the lack of professors, the lack of activities that 

help to improve students´ speaking skills are not as enough as necessary; besides, classes 

are focused on teachers talking time (TTT) rather than student talking time (STT); 

moreover, the lack of opportunities and spaces with appropriate environment for students to 

have free practice. Finally, another important cause is motivation not only intrinsic but also 

extrinsic. And these issues are some of the most remarkable obstacles for students to 

improve their oral proficiency. 
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C. Objectives 

 

A. General objective 

 

a. To evaluate the impact of a Conversation Club on the oral proficiency of 

students from Advanced Intensive English II course, group 02, semester I-

2016, at the Foreign Language Department. 

 

B. Specific objectives 

a. To measure the influence of a conversation club on the oral proficiency by 

testing the oral skills of students from Advanced Intensive English II course 

group 02 at the end of the semester I-2016. 

 

b. To identify the causes that influence the oral proficiency by testing students 

from Advanced Intensive English course group 02´s oral performance, 

semester I-2016. 

 

c. To organize a conversation club with students from Advanced Intensive 

English II course group 02 in order to improve and measure their fluency 

and accuracy.  
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D. Research questions  

 

1. How does a conversation club improve the oral proficiency of students from 

Advanced Intensive English II, group 02, from the English Teaching Major, at the 

Foreign Language Department, University of El Salvador, semester I-2016? 

 

2. Does the students‟ attendance to a conversation club improve student‟s fluency and 

accuracy?  

3. What is the usefulness of a conversation club to improve student‟s oral proficiency?  

 

4. Which are the causes that influence the improvement of the oral proficiency in 

students that are part of the Conversation Club?  
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E. Justification/rationale 

Due to the difficulties that historically many students from the Foreign Language 

Department present in the area of speaking skills such as: lack of speaking opportunities, 

lack of free speaking activities, overcrowded groups, low students‟ motivation, classes 

focused on teachers talking time (TTT) rather than student talking time (STT), etc., the 

research group decided to create a conversation club with the purpose of helping students to 

improve their speaking skills.  

It is observed that currently teachers do not implement enough extracurricular 

activities in order to students to have free oral practice. Adequate spaces are another reason 

that is affecting students, even though the university has green areas, they are not 

comfortable to stay because if the teacher want to bring audiovisual materials it will not be 

possible. Also, there are overcrowded groups where the students do not receive the needed 

attention. The students‟ motivation is decreasing because there is no opportunity to make 

free practice and their proficiency is not improving, instead of that, they tend to avoid 

practicing because of the fear of making errors and mistakes. Besides, the majority of 

classes are based on teacher talking time so that students can improve only their listening, 

in the best scenario.  Due to those facts, the research group is motivated to get ahead with 

this extracurricular activity: the Conversation Club that can help students improve their oral 

proficiency skill. 

Finally, the implementation of a free English conversation club represents a great 

benefit for those students who want to improve their speaking skill and do not have the 

economic condition to pay for joining a conversation club outside the university. So that, 
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the research team wants to provide students with the opportunity to join to a free, helpful, 

and funny English conversation club and improve their speaking skills. 

 

 

F. Delimitation of the problem 

 

In order to get ahead with the conversation club the research group had decided to work 

with fifteen students from Advanced Intensive English II, group 02; from the English 

Teaching Major, at the Foreign Language Department, University of El Salvador, Semester 

I, 2016. 
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II. THEORETICAL FRAMEWORK 

 

HISTORY OF LANGUAGE TEACHING: A FOCUS ON ORAL 

COMMUNICATION. 

Nowadays, English is one of the most spoken languages in the world. People are 

getting in the learning of English since it is really important not only for personal but also 

for professional purposes. On the other hand, teaching English is not that easy since 

students have to be motivated and engaged in the learning process in order to get good 

results.  

Douglas Brown (2000), in his book “Teaching by principles” gives a historical view 

about the teaching language methods: The Grammar Translations Method, The Direct 

Method, The Audiolingual Method, Suggestopedia, Total Physical Response, 

Communicative Language Teaching, etc.  He says: “It is important to understand what a 

method means.” Edward Anthony, as cited in Brown, provided a definition in which his 

concept of “method” was the second of three hierarchical elements namely approach, 

method, and technique. An approach according to Anthony was a set of assumptions 

dealing with the nature of language, learning, and teaching. Method was described as an 

overall plan for systematic presentation of language based upon a selected approach. 

Techniques were the specific activities manifested in the classroom that were consistent 

with a method and therefore were in harmony with an approach as well. This following 

historical overview provides us a close look in the art in language teaching methods and 

their characteristics. These are focus on oral communication.  
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One method listed by Douglas Brown in his book “Teaching by principles” is The 

Direct Method. This one consists of lots of oral interaction, spontaneous use of language, 

no translation between first and second languages, and little or no analysis of grammatical 

rules. Richards and Rogers (1986), as noted in Brown, summarized the principles of this 

method: First, classroom instruction was conducted exclusively in the target language. 

Second, only everyday vocabulary and sentences were taught. Third, oral communication 

skills were built up in a carefully graded progression organized around question-and-

answer exchanges between teachers and students in small, intensive classes. Fourth, 

grammar was taught inductively. Fifth, new teaching points were introduced orally. Sixth, 

vocabulary was taught through demonstration, objects, and pictures; abstract vocabulary 

was taught by association of ideas. Seventh, both speech and listening comprehension were 

taught. Finally, correct pronunciation and grammar were emphasized. 

The next listed method is The Audio-lingual. This came to be known in the 1950s 

as the Audiolingual Method. Prator and Celce-Murcia, as cited in Brown, also listed the 

characteristics of this method: First, new material is presented in dialogue form. Second, 

there is dependence on mimicry, memorization of set of phrases, and over learning. Third, 

structures are sequenced by means of contrastive analysis and taught one at a time. Fourth, 

structural patterns are taught using repetitive drills. Fifth, there is little or no grammatical 

explanation. Grammar is taught by inductive analogy rather than by deductive explanation. 

Sixth, vocabulary is strictly limited and learned in context. Seventh, there is much use of 

tapes, language labs, and visual aids. Eight, great importance is attached to pronunciation. 

Ninth, very little use of the mother tongue by teachers is permitted. Also, successful 

responses are immediately reinforced. Eleventh, there is a great effort to get students to 
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produce error-free utterances. Finally, there is a tendency to manipulate language and 

disregard content.  

The last method to be mentioned is Communicative Language Learning. This is 

known as a classic example of an effective based method. Community Language Learning 

(CLL) is the name of a method developed by Charles Curran and his associates.  

Community Language Learning is an innovative approach that Brown (1994:58) lists as 

one of the “Designer Methods of the Spirited Seventies”. This is focused on the feelings of 

the students and tried to address “affective” factors in learning (particularly for adult 

learners). According to Nunan (1989) language is more than a system for communication. 

It involves whole person, culture, educational, developmental communicative processes, 

and this method has no specific objectives. Near-native mastery is the goal. 

 

PERSONALITY FACTORS THAT INFLUENCE IN THE SPEAKING SKILLS 

Students often think that the ability to speak a language is the product of language 

learning, but the ability to  speak another language is influenced too by some personality 

factors that not only teachers but also students should be aware of,  in order to work on 

them as a crucial part of the language learning process. According to Benjamin Bloom 

cited (2000) by Douglas Brown in his book “Principles of Language Learning and 

teaching” , the development of affective states of feelings involves a variety factors, 

feelings  both about  ourselves and others with whom we come into contact . Some of these 

personality factors are related with self-esteem, Inhibition, Risk-taking, Anxiety, and 

Extroversion. 
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Self-esteem is the most pervasive aspect of any human behavior and is well-known 

that both cognitive and affective activity can be done without some degree of self-esteem of 

self-confidence. Therefore, self-esteem plays an important role at the moment of 

developing speaking skill since when there is a high students´ self-esteem, they show and 

attitude of approval their efforts and the individual believes in his/her capacity of develop 

speaking skill, but on the contrary; when there is an low students „self-esteem, they show 

and attitude of disapproval, students tend to make comparison with other students´ speaking 

progress and they do not believe in their potential to develop their skills. Thus, the 

influence that self-esteem has in the development of students‟ speaking skill might be 

positive or negative since each students present a different case in their learning process for 

that reason is necessary as a teacher to know them and search for the best strategies to help 

them to develop their speaking skill, trying not disapprove all their work and recognize 

their effort to learn other language. In that way students will able to increase their self-

confidence at the moment to produce the language.   

Base on the book Principles of Language Learning and teaching, Douglas Brow (2000) 

suggests that teachers can have a positive and influential effect on both the linguistic 

performance and the emotional well-being of the students and suggest techniques that 

learners “unfold their wings” and perhaps these teachers succeed because they gave optimal 

attention both to linguistic goals and the personhood of their students.   

At the same time Inhibition is another factor that is under the notion of self-esteem and 

this is a way that human being, in their understanding of themselves, build sets of defense 

to protect the ego.  
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In a classic study of inhibition in relation to second language learning, cited by Douglas 

Brown; Guiora, Beith-Hallami, Brannon, Dull and Scovel,(1972) designed and experiment 

using small quantities of alcohol to induce temporary states or less-that normal inhibition in 

an experimental group of subject. The performance of a pronunciation test in “Thai” of 

subject given the alcohol was significantly better that the performance of a control group. 

Guiora and colleagues concluded a direct relationship existed between inhibition (a 

component of language ego) and pronunciation ability in a second language. Such findings 

with Guiora´s earlier work, have given rise to a number of steps that have been taken in 

practice to create techniques that reduce inhibition in the foreign language classroom.    

In order to develop speaking skill teachers are able to take into account to make 

apply activities that let students feel free to take risk and making mistakes without perjures, 

since is plain that nobody would want to feel embarrassed about something. For that 

reason,  it would be appropriated to have more extracurricular activities in which students 

have the chance to practice and be exposure to their target language without afraid to make 

mistakes or feel under pressure to follow any specific pattern.     

In the classroom risk-taking is an important characteristic of successful learning of 

a second language. Students have to be willing to take gamble with new challenges in order 

to develop their speaking skills being really aware that mistakes are necessary in the 

learning process. Since, there are some situations that provoke fear of risk taking in the 

classroom and in natural setting. For instance; in the classroom a bad grade or fail in the 

course or in any speaking tasks, makes that students decrease their motivation to trying 

again, as well as, punishment or embarrassed experiences using the language makes a 

negative effect in the development of speaking skills. Also, exist the other kind of students 
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the ones who do not feel save in the classroom and prefer be in silent in order to do not 

appear foolish when mistakes are made.  On the other hand, outside the classroom, learners 

deal with other negative consequences if they make mistakes, their fear to be the object of 

bullying; besides, the frustration of not having a good development in their speaking skills 

having as a result a loss of their identity and desire to carry on with their learning process. 

Nevertheless , in order to have a positive result in this factor and according to Defue, cited 

by Douglas Brown (1994), to establish and adequate effective framework so that learners 

“feel comfortable as they take their  first public steps in the strange world of a foreign 

language. To achieve this, one has to create a climate of acceptance that will stimulate self-

confidence, and encourage participants to experiment and to discover the target language, 

allowing them to take risk without embarrassed.” 

Furthermore, risk taking can become very beneficial in the process of developing 

speaking skills, since when the teacher presents suitable an appropriate activities that allow 

students to take the risk to be involved on it, this provides more self-confidence and willing 

to want to participate without fears of making mistakes and the teacher should not forget 

that is necessary to encourage them in every activity that they do and to value their effort 

for the risk that they are taken.  

On the other hand, anxiety plays an important affective role in second language 

acquisition; this felling may be described with the association with feeling of uneasiness, 

frustration, self-doubt, apprehension, or worry (Scovel 1978: 134). For many students the 

feeling of anxiety may come during the process of being exposed to the target language, as 

well as, some particular events or acts; thus, teacher should try to determine whether a 
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student´s anxiety come from a particular situation at the moment or it comes from another 

personal situation.  

According to Gardner, cited by H. Douglas Brown (1989), there are three 

components of foreign language anxiety that have been identified: 

1- Communication apprehension, arising from learner´s  inability to adequately 

express mature through and idea; 

2- Fear or negative social evaluation, arising from a learner´s need to make a positive 

social impression on other; and 

3-   Test anxiety or apprehension over academic evaluation.     

Nevertheless, not all the students experiment the same type of anxiety since exist 

and harmful (debilitative) and helpful (facilitative) anxiety. The first one makes 

that students hesitate at the moment to produce the target language and do not want 

to take-risk. The second one makes promotes the competitions between students and 

it is considers as key to achieve success. 

 

Finally, Extroversion and its counterpart, introversion are important factors in order to 

develop student´s speaking skills. It is common to say that an extroverted person is 

someone without fears, sociable, talkative and “life of the party”. In the contrary Introverts 

are thought of as quiet and reserved with many things. 

In the classroom the teacher has the role to identify the different personality that his/her 

students have in order to make the balance with those students who are willing to 

participate and those who prefer being in silent, making  useful activities that allow them 

feel comfortable and stimulate the cooperation between each other. As well as, teachers can 
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be aware that extroversion may be a factor in the development of general oral 

communicative competences, which required face-to face interaction, but not in listening, 

reading and writing. So that, the teacher can create in students more extroversion taking 

into account other extracurricular activities that promote the development of speaking 

skills.        

 

HOW TO IMPROVE SPOKEN ENGLISH 

Speaking is "the process of building and sharing meaning through the use of verbal 

and non-verbal symbols, in a variety of contexts" (Chaney, 1998, p. 13). Speaking is a 

crucial part of second language learning and despite its importance, for many years, it has 

been undervalued and English language teachers have continued focusing on the other three 

macro skills and leave speaking just as a repetition of drills or memorization of dialogues. 

“However, today's world requires that the goal of teaching speaking should improve 

students' communicative skills, because, only in that way, students can express themselves 

and learn how to follow the social and cultural rules appropriate in each communicative 

circumstance” Now many linguists and ESL teachers agree on that students learn to speak 

in the second language by "interacting". In brief, English as Second Language (ESL) 

teachers should create a classroom environment where students have real-life 

communication, authentic activities, and meaningful tasks that promote oral language. In 

the following essay, there are some speaking activities that can help to improve the 

speaking skill in the best way possible: discussions, role play, brainstorming, storytelling, 

and interviews. The first activity for improving speaking is discussions. Discussions are 

very important when talking about improving speaking skills and should be held for various 
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reasons; students may aim to arrive at a conclusion, share ideas about an event, or find 

solutions in their discussion groups. This activity fosters critical thinking and quick 

decision making, and students learn how to express and justify themselves in polite way 

while disagreeing with the others, ask questions, paraphrase ideas, express support, check 

for clarification, and so on. 

 

The second way of getting students to improve their speaking is role-playing. 

Students pretend they are in various social contexts and have a variety of social roles. In 

role-play activities, the teacher gives information to the learners such as who they are and 

what they think or feel. Thus, the teacher can tell the student that "You are David, you go to 

the doctor and tell him what happened last night, and…" Role plays have many advantages. 

First, since they are entertaining, they motivate the students. Second, they increase the self-

confidence of hesitant students, because in role play activities, they will have a different 

role and do not have to speak for themselves, which means they do not have to take the 

same responsibility (Harmer, 1984). The third activity is brainstorming in which the 

dynamic is, on a given topic, students can produce ideas in a limited time. Depending on 

the context, either individual or group brainstorming is effective and learners generate ideas 

quickly and freely. The good characteristics of brainstorming are that the students are not 

criticized for their ideas so students will be open to sharing new ideas. 

The next speaking activity is storytelling where students can briefly summarize a 

tale or story they heard from somebody beforehand, or they may create their own stories to 

tell their classmates. Story telling fosters creative thinking. It also helps students express 

ideas in the format of beginning, development, and ending, including the characters and 
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setting a story has to have. Students also can tell riddles or jokes. For instance, at the very 

beginning of each class session, the teacher may call a few students to tell short riddles or 

jokes as an opening. In this way, not only will the teacher address students‟ speaking 

ability, but also get the attention of the class (Hayriye Kayi). 

The last speaking activity helpful for improving speaking is interviews. Students can 

conduct interviews on selected topics with various people. It is a good idea that the teacher 

provides a rubric to students so that they know what type of questions they can ask or what 

path to follow, but students should prepare their own interview questions. Conducting 

interviews with people gives students a chance to practice their speaking ability not only in 

class but also outside and helps them becoming socialized. After interviews, each student 

can present his or her study to the class. Moreover, students can interview each other and 

"introduce" his or her partner to the class. 

As a conclusion, teaching speaking is a very important part of second language 

learning. The ability to communicate in a second language clearly and efficiently 

contributes to the success of the learner in school and success later in every phase of life. 

Different speaking activities should be implemented in and out of the classroom with the 

purpose of giving students the chance to improve their speaking skills in a free and funny 

way. By implementing these kinds of activities, teachers provide maximum opportunity to 

students to speak the target language by providing a rich environment that contains 

collaborative work, authentic materials and tasks, and shared knowledge. Moreover, this 

reduces teacher speaking time in class while increasing student speaking time 
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BENEFITS OF ATTENDING AN ENGLISH CONVERSATION CLUB 

It is important to mention that speaking is actually the most difficult skill to learn 

because of its reliance on real-time comprehension and access to vocabulary. Moreover, 

since English is a foreign language in our country, most students are not familiarized with it 

(Hetrakul, 1995). Kavin Hetrakul also said that they use English more frequent only inside 

the class and less frequent outside it. Whereas, students have limited time to learn English 

in class, and they still do not have enough encouragement to practice English outside the 

class in order to get familiar with it. One extracurricular activity that is very helpful for 

students to improve their speaking skills is English conversation clubs which provide an 

opportunity for English language learners to practice using the target language in a relaxed, 

friendly, and informal environment, and to meet new people. English conversation clubs 

are important for students to improve not only their speaking skills, but also their listening 

skill; and it can be achieved through discussions, role-plays, short videos, etc. So that, in 

this essay researchers present three benefits of attending an English conversation club 

which are developed one by one. 

The first benefit of attending an English conversation club is that students learn 

English in a natural environment. By talking in English with new friends in the club, 

students have great time to sharpen their English skills, especially listening and speaking in 

a total natural English environment, says the academic article Benefits of Joining CFC 

English Speaking Club. English club holders design many different and interesting 

activities including: warm-up, discussion, presentation and games in order to stimulate 

students‟ participation. Due to warm-up activities, students‟ brains are activated by 
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reminding the titles of English songs, thinking about as many English words as possible. 

Through the discussion and presentation activities, students have a lot of opportunities to 

practice speaking and listening skills with classmates. Discussion brings a really exciting 

and stimulating time since the questions are designed based on realistic and familiar 

situations.  When coming to the club, students can discuss from personal topics like family, 

hobbies, travelling, ambitions, social concerns like traffic, holidays, etc. all of these in a 

natural and authentic environment. 

The second benefit is that students gain problem-solving abilities, idea-expressing, 

and presentation skill. That is the reason why the club holders try to create lots of different 

and stimulating activities including games, debates, songs, and funny clips and so on to 

attract the enthusiastic participation of all club members. Especially, the games require 

participants‟ cooperation in order to achieve common goals. If the students do not work in 

groups, their team hardly wins the games. Students will learn to work as a team and become 

a good team player gradually when taking part in these activities. Besides, thanks to the 

discussion and presentation activities, students have chances to improve their idea-

expressing, presentation skill and raise their problem-solving skills when they altogether 

deal with the dominated situations. As a result, students will increase their working skills 

and become more confident at the time of speaking.  

The last benefit of attending an English conversation club is that it provides a 

healthy playground where students can increase social interaction and self-confidence when 

speaking English. The conversation club helps students form relationship with peers who 

share their interests. The club serves as a positive and really fresh place for students to 
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socialize out of class-time. When taking part in a conversation club, they are encouraged to 

communicate with many members who they have not met before or talked previous times. 

After a while, they are told to switch their partners and start new conversations with a new 

one. Students can broaden their friendship not only with members of the conversation club, 

but also with special guests (native speakers of English). Thanks for the frequent holding of 

the clubs and the visiting of new friends; students can have better social relationship skills 

which are so useful afterwards. At the beginning, students might be shy and not willing to 

participate due to the fear of making mistakes, but as time goes by; they will gain more 

confidence to express their ideas, agree or disagree with a certain point of view, and present 

and discuss any topics. 

In conclusion, the participation in an English conversation club is a way to connect 

with others, to raise English ability and to improve working skills. English conversation 

clubs are, potentially, a very valuable part of the English language student experience. This 

article has outlined three benefits of attending an English conversation club, these are that 

students learn English in a natural environment, students gain problem-solving abilities, 

idea-expressing, and presentation skill, and that an English conversation club provides a 

healthy playground where students can increase social interaction and self-confidence when 

speaking English. Researchers want to highlight that there are certain tips or ideas on how 

to start and run an English Speaking club effectively since the improvement of students´ 

speaking skill will depend on the effectiveness of the conversation club. Here are some of 

these ideas: Limit the English Speaking club to twenty people or less. Do not make the 

English Speaking Club too big. The goal is to give everyone opportunities to speak 

regularly and you cannot do that if the group is too big. Also, some English learners could 
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be a little shy to make mistakes in front of a large group so having a small group helps to 

get everyone to speak up. Meet for 1-2 hours, at least 3 times a week. Improving English 

speaking is all about practice. The more time you can spend every day speaking in English, 

the faster students will improve. Pick topics based on the skill level of the group. Start with 

simple topics but be prepared to explore into more advanced topics. Movies and weather 

are good but if the group members are at a more intermediate level and trying to be 

advanced English speakers, be open to discuss more advanced topics like the world energy 

crisis or whether abortion should be made legal; and bring a list of vocabulary that is 

related to the topic in that way students expand their vocabulary. Use English at the English 

Speaking club. This is no negotiable. It is easy and only natural to go back to the native 

language. In almost every conversation club, this happens. Be prepared to interject and 

bring the discussion back to English. Remember, the whole point of forming an English 

Speaking club is to practice spoken English, and make sure not to lose sight of this. 
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IV. METHODOLOGY 

 

A. Research approach  

 

The approach that will be used by the researchers is based on the quantitative research. 

The dependent variable, which is the oral proficiency, will be measured with instruments 

such as OPI interview to know students‟ English level at the beginning and at the end of the 

exposure of the Conversation Club, questionnaires to measure their previous and post 

vocabulary, and listening tests to know students´ listening skill. During the Conversation 

Club, students will be expose to speaking only class, they are going to be discussing 

different current topics in order to get students more involved and enhance to participate, 

get more motivated, self-confidence and get more vocabulary. At the same time students 

will be exposed to authentic material such as videos in order to improve their listening. At 

the end, the researchers will compare the data obtained at the beginning, during and at the 

end of the Conversation Club with the purpose of getting reliable findings and show the 

impact of a Conversation Club in students from Intensive Advanced English II, group 

02‟oral proficiency. 
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B. Type of study 

 

The research group will focus on a correlational study with the purpose of showing the 

cause (Conversation Club) and effect (Oral Proficiency) of the research.  

Correlational studies consist of the measurement of the degree of relation existing 

between two or more concepts or variables which are pretending to be determined as a 

related or not related to the same subject. Researchers´ aim will measure how much 

students from Intensive Advanced English II, group 02 improve their Oral Proficiency 

when being exposed to a Conversation Club. The researchers will examine students´ 

improvement through evaluations and activities between researchers and students. The 

study will demonstrate the results of a control and an experimental group. And at the end, 

the results will be used as a statistical representation of the findings in the study. 
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C.  Research design  

 

This is a pure experiment since there is an intentional manipulation of one or more 

independent variables. The study includes a pre-post test design with both a treatment group 

and a control group. 

The independent variable is considered as a cause in a relation among variables, it is the 

antecedent condition, and the effect stimulated by the cause is called dependent variable. An 

experiment is done just for analysing if one or more independent variables affect one or more 

dependent variables and why those affect them. 

The research team will apply the pure experimental design because the sample that 

is available to carry out the study will not be selected randomly. Moreover, the research 

team selected this method because the two groups are available in the English Teaching 

Major at the Foreign Language Department to implement this research.  

 

First of all, the study group was chosen in a convenient way, since the Foreign 

Language Department has some elements that helped the researchers to develop the study 

such as the two groups experimental and control are from Advanced Intensive English II. It 

is important to mention that during the intervention plan only the experimental group will 

be exposed to the Conversation Club in order to measure what is the impact on the 

students‟ oral proficiency; meanwhile the control group will be evaluated with a pre-post 

test only. On the other hand, all the activities implemented on the experimental group will 

emphasize the use of listening activities like: audios, and short videos, as well as speaking 

activities such as debates, role plays, discussions, etc. Therefore, the independent variable 
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which is the Conversation Club will be manipulated by the researchers only on the 

experimental group. 

 

Finally, related to the experiment the researchers will administer an oral test to both 

groups which are under the research to determine the speaking proficiency level that both 

groups of students have before the treatment with the help of The Oral Proficiency 

Interview (OPI) run by two experts in the Teaching English Field. And as a second part of 

the key component which is the post- test design, the researchers will develop at the end of 

the experiment another oral exam to students from both groups “02” and “05” using the 

same instrument to identify the effects gathered by this project.  At the end of the 

experiment, the researchers will measure the differences between the control group and the 

group being treated.   
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V. POPULATION AND SAMPLE 

 

A.  Population 

 

The research group has decided to carry out this research with the population of four groups 

from Advanced Intensive English II, at the Foreign Language Department, University of El 

Salvador, Semester I, 2016, having a total of one hundred thirty-three students from the 

English Teaching major. 

 

B. Sample 

 

A sample is defined as a sub-set of group taken from a large population, and it is 

used to represent the whole population.  

This research is going to be carried out with a non-random sampling. The research 

group is going to execute the research with a convenience sample. 

A convenience sample is used when the researchers include in their sample people who are 

available or volunteers or can be easily recruited and are willing to participate in the 

research study. 

In order to have a sample that represent the whole population, the research group 

has decided to work with two Advanced Intensive English groups. The first group is the 

non-experimental group with a population of thirty-three students which is group 05, 

following schedule:  from Tuesday to Friday, from 1:00 p.m. to 3:00 p.m. The second one 

is the experimental group with a population of thirty-five students, group 02, in the 

following schedule: from Tuesday to Friday, from 10:00 a.m. to 12:00 p.m. 
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Since the research group chose a convenience sample, the team work had to apply the 

following rule: 

133 100% 

55                41.35% 

One hundred and thirty three, 133, is the total population of the Advanced Intensive 

English courses of the Teaching English major from the Foreign Language Department. 

The 100% represents the total population; and the 55 represents the total of students that 

are going to be needed in the sample, being 33 students from the control group and 22 

students from the experimental group. The 41.35% represents the percentage of the sample 

taken from the hundred percent of the whole population. 
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VI. DATA GATHERING PROCESS 

 

A. Research techniques  

 

In order to get ahead with the data gathering process the research group has decided to 

use two research techniques which are: interview and survey.  

 

 Interview is a technique for the collection of information through a professional 

conversation, which in addition to acquiring information about what is investigated; 

it has importance from the educational point of view. 

The research group has chosen a version from the Oral Proficiency Interview 

(OPI) which is a valid and reliable testing method that measures how well a person 

speaks a language. It uses a standardized procedure for the global assessment of 

functional speaking ability. 

The purpose of using this technique is to measure the process, the language 

production holistically by determining patterns of strengths and weaknesses and 

also to check the proficiency level that the student has before starting the 

conversation club and at the end of it. 

The research group is going to conduct this technique with the help of two 

experts in the English teaching field in order to make the pre-test by using some 

flashcards with different questions to measure and determine the English level 

(novice, intermediate, advance or superior) that each student has.  
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 Survey 

A survey provides a quantitative of numeric description of trends, attitudes, or 

opinion of a population by studying a sample of that population. From sample 

results the researcher generalizes or draws inferences to the population. 

The survey technique is going to be used by the researchers with the purpose of 

collecting information about students‟ listening skills through a listening test 

instrument. Moreover, a sociodemographic questionnaire is going to be used in 

order to know better each student‟s background. Besides, a vocabulary instrument is 

going to be administered in order to know how many words students have learned 

after the intervention of the Conversation Club. 

 

B. Research instruments 

 

INSTRUMENT 1: Oral Proficiency Interview (OPI) Description (See 

annex 1) 

The Oral Proficiency Interview (OPI) is a standardized procedure for assessing the 

speaking ability. The OPI measures how well a person speaks a language by comparing the 

performance of specific communication tasks with the criteria for 10 level of speaking 

proficiency. During the OPI, people may be asked general questions about their work and 

school experiences, special interests and possibly, current events. People may also be asked 

to take part in a role-play. 

It is important that the person should participate as fully as he/she can; giving short 

answers to avoid making mistakes is not recommended. If the tester introduces a topic that 

the person does not want to discuss, he/she should say so. If this happens, the person may 
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need to suggest alternative topics that he/she is willing to discuss. Once again, the person 

should be an active participant in the interview. The tester is only evaluating him/her on 

how well the person speaks the standard form of the language, not his/her actual opinions; 

the content of the answers, responses or opinions, does not affect the final rating. 

The research group chose the OPI instrument since it provides a precise result of the 

sample‟s oral proficiency level which is the main purpose of the research project. In order 

to select the instrument, the research group looked for an expert on research who suggested 

and provided the OPI instrument since according to his experience it was the best tool to 

measure the oral proficiency.  

 

INSTRUMENT 2: vocabulary rubric – experimental group (See annex 2) 

This instrument has been designed with the aim of measuring an approximate 

quantity of words students from the experimental group have learned through all the 

sessions in the conversation club. It is going to be administered at the end of the treatment 

(Conversation Club).  

 

INSTRUMENT 3: Listening test (See annex 3) 

This instrument has been designed with the objective of assessing students‟ listening 

skill. This instrument is going to be administered at the beginning and at the end of the 

intervention plan to students from the experimental group. The purpose of running this 

instrument is to evaluate the impact that the Conversation Club will have on students‟ 

listening skills.  
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VII. ANALYSIS AND INTERPRETATION OF THE DATA 

 

OPI INTERVIEW DATA ANALYSIS EXPERIMENTAL/CONTROL GROUP 

  Table 1 

Level 
Experimental group 

Pre-test Percentage Post-test Percentage 

Novice 2 13% 1 7% 

Intermediate 11 73% 8 53% 

Advanced 2 13% 4 27% 

Superior 0 0% 2 13% 

Total 15 100% 15 100% 

 

Chart 1 
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Chart 1 reflects the average results of the pre-test/post-test administered to the 

students that participated in the Conversation Club of the Advanced Intensive English II 

course, group 02 (experimental group) which was carried out at the beginning of semester 

I-16. It is worth mentioning that the instrument used was a version of the Oral Proficiency 

Interview OPI, and it was administered by professionals in the English teaching field. The 

purpose of this test was to measure the English level that all the participants had before 

attending the Conversation Club. They were asked general questions about special interest, 

current events, and also to take part in a role-play etc. there was a rating scale with four 

major levels (superior, advanced, intermediate, and novice). Students were rated as well as 

the quantity of language produced by the task performed. As a result it can be observed in 

table 1 that out of fifteen students evaluated, two that represent the 13%, were in novice. 

Eleven students that represent the 73%, were in intermediate. Two that represent the other 

13%, were in advanced level, and none of them was in superior level.  

At the end of the semester I-16 after twenty four sessions, the same instrument was 

used as the beginning (Oral Proficiency Interview, OPI) in order to know if students had 

some improvement or not in their oral proficiency after all the sessions. As a result it can be 

observed in table 1 that out of fifteen students evaluated, one that represents the 7%, was in 

novice. Eight students that represent the 53%, were in intermediate. Four that represent the 

27%, were in advanced level. Finally, two students that represent the other 13%, were in 

superior level. The results in the final interview show that in novice level there was an 

improvement of 6.67% since there was a reduction of one student in this level, intermediate 

level reduced three students which is a 20%. Advanded level increased with two studenst 

that means a 13.33% of improvement, and superior level increaded with one student that is 
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a 13%. In general terms, improvement can be noticed in the student‟s oral proficiency 

probably to the participation in the Conversation Club since they had the opportunity to 

practice their speaking through a variety of activities. 
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Table 2 

Level 
Control group 

Pre-test Percentage Post-test Percentage 

Novice 4 16% 4 16% 

Intermediate 16 64% 14 56% 

Advanced 4 16% 6 24% 

Superior 1 4% 1 4% 

Total 25 100% 25 100% 

 

              Chart 2 

 

Chart 2 reflects the average results of the pre-test/post-test administered to the 

control group, these students were exposed only to their English classes, that means that 
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they did not have the  opportunity to participate in the Conversation Club with the purpose 

to compare if they had the same impact in their oral proficiency without attending a 

conversation club. They were students from another Advanced Intensive English II course. 

The interview was carried out at the beginning of semester I-16. The instrument used was 

once again the Oral Proficiency Interview OPI, and also was administered by professionals 

in the English teaching field. As a result it can be observed in table 2 that out of twenty five 

students evaluated, four that represent the 16%, were in novice. Sixteen students that 

represent the 64%, were in intermediate. Four that represent the other 16%, were in 

advanced level. Finally, and one that represent the other 4%, was in superior level. 

At the same time, in table 2 it can be observed the final results obtained with the 

interview administered at the end of the semester I-16. Out of twenty five students 

evaluated, four that represent the 16%, were in novice. Fourteen students that represent the 

56%, were in intermediate. Six that represent the 24%, were in advanced level. Finally, one 

student that represents the other 4%, was in superior level. These results in the final 

interview show in general terms that there was no change in novice level (0%), 

intermediate level reduce two students (-8%),  advanced level increased two students (8%) 

and superior level had no changes as novice (0%). It can be said that there were not 

significant changes in the control group since the improvement was only that two students 

moved from intermediate to advanced level.                                              .
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Comparison between pre-test and post-test to both groups (experimental/control group) 

  Table 3 

Level 

Pre-test Post-test 
Difference pre-test 

and post-test /  

experimental group 

Difference pre-test 

and post-test /  

control group 

Experimental 

Group 

Control 

group 

Experimental 

Group 

Control 

group 

Novice 2 4 1 4 

Intermediate 11 16 8 14 -1 0 

Advanced 2 4 4 6 -3 -2 

Superior 0 1 2 1 4 2 

Total 15 25 15 25 2 0 
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Comparison between pre-test and post-test to each student 

 

Chart 3  

 

Pre-test and post-test administered to 15 students in the experimental group and 25 students in the control group
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Table 3 shows a comparison of the results obtained from the interview administered 

before and after the implementation of the project. It is worth mentioning that this research 

had the participation of fifteen students in the experimental group, while the control group 

had the participation of twenty five students. In the first level (novice) the experimental 

group has a difference of one point, which means that one student went up a level, while 

control group has no difference. In the second level (intermediate) the experimental group 

has a difference of three points, which means that three students moved up a level, while 

control group has only two. In advanced level, experimental group has a difference of four 

points, which means that four students moved up a level, while control group has only two. 

Finally, superior level; the experimental group has an improvement of two points, which 

means that two students went up a level, while control group has no change. It can be 

assumed that what made the difference between the results of the two interviews was the 

influence of the intervention of the Conversation Club with the experimental group leaving 

the control group in disadvantage.  
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Comparison pre-test/post-test to students from the experimental group.  

 

Table 4 

Novice Intermediate Advanced Superior Novice Intermediate Advanced Superior
Student A x x
Student B x x
Student C x x
Student D x x
Student E x x
Student F x x
Student G x x
Student H x x
Student I x x
Student J x x
Student K x x
Student L x x
Student M x x
Student N x x
Student O x x

Total 2 11 2 0 1 8 4 2

Experimental group

Student´s name
Pre-test Post-test
Level Level
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Comparison pre-test/post-test to students from the control group. 

Table 5 

Novice Intermediate Advanced Superior Novice Intermediate Advanced Superior
Student A x x
Student B x x
Student C x x
Student D x x
Student E x x
Student F x x
Student G x x
Student H x x
Student I x x
Student J x x
Student K x x
Student L x x
Student M x x
Student N x x
Student O x x
Student P x x
Student Q x x
Student R x x
Student S x x
Student T x x
Student U x x
Student V x x
Student W x x
Student X x x
Student Y
Student Z x x

Total 4 16 4 1 4 14 6 1

Control group

Student´s name
Pre-test Post-test
Level Level
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PRE AND POST LISTENING TEST TABLE ADMINISTERED TO THE 

EXPERIMENTAL GROUP 

Table  6 

N° Student 
Pre-listening test 

grade 

Post-listening test 

grade 

1 Students A 7 8 

2 Students B 6.5 7 

3 Students C 6.5 7.5 

4 Students D 5 7 

5 Students E 7.5 8 

6 Students F 5.5 6.5 

7 Students G 6.5 8 

8 Students H 5.5 5.5 

9 Students I 7.5 5.5 

10 Students J 4.5 4 

11 Students K 7.5 7.5 

12 Students L 6 9 

13 Students M 5.5 7.5 

14 Students N 6.5 5.5 

15 Students O 8.5 7.5 

Mean 6.4 6.93 
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PRE AND POST LISTENING TEST (EXPERIMENTAL GROUP) 

             Chart 6 

 

Source: listening test administered to students from Advanced Intensive English II course, 

group two, semester I 2016 

According to the pre and post listening test administered to the experimental group 

from Advanced Intensive English II course, group two, there is an improvement in students 

listening skills. Based on the results, the experimental group got a mean of 6.40 in the pre 

listening test and 6.93 in the post listening test. It  means that there is an improvement of 

0.53 points in the post listening test. Then, it is possible to say that the conversation club 

had a positive impact on students´ listening skills. This pre-post test was administered to 

the experimental group only since researchers wanted to know if the Conversation Club had 

an impact or no in the students´ listening skills. 

 



49 

 

Table 7 Topic: Self-evaluation Survey 

 

This chart represents the students‟ point of view from Advanced Intensive 

English II, Group 02, from the English Teaching Major, at the Foreign Language 

Department, University of El Salvador, Semester I, 2016 were involved in the 

research project being part of the Conversation club, the students provided us their 

opinion about how was their experiences during the different sessions developed 

with the purpose to improve their oral proficiency. Also, to evaluate the work done 

during the conversation club a survey was created to measure if this extracurricular 

activity was of the students´ interest, so fifteen students expressed their opinions 

through a self-evaluation survey which was elaborated with this purpose to get a 

better idea about it. Later on, some graphics were created to observe the students‟ 

opinions which are the data for each questions elaborated in the survey, this data are 

represented in a range from strongly agree to strongly disagree per each question.    
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Chart 7 

1. Do you agree that a conversation club can improve students´ pronunciation, 

grammar, and fluency? 

 

 

 

According to question number one, ten students strongly agree and five 

students agree that conversation club can improve students´ pronunciation, 

grammar, and fluency. The help that a conversation club provides in those micro-

skills become useful at the moment to produce the target language; students have 

the chance to practice more these areas through different activities and material 

presented during the sessions.     
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Chart 8 

2. The Conversation Club fulfills your expectations in order to improve your oral 

proficiency?    

 

 

 

 

 

 

 

 

 

 

 

Based on question number two, five students strongly agree and ten 

students agree that The Conversation Club developed in the FLD as part of the 

research project fulfilled their expectations in order to improve their oral 

proficiency. According to the outcome, a conversation club provides a good 

alternative and tool to students who want to increase their ability to speak the target 

language and get more fluency. One of the purposes is to implement the 

conversation club is to have a free space where students practice their English 

without pressure and fears to make mistakes using suitable activities that contribute 

in this aim.    
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Chart 9 

3. The topics presented in the conversation club were of your interest?  

 

 

 

 

 

 

 

 

 

According question number 3, five students strongly agree and ten students agree 

that the topics presented in the conversation club were of their interest. These topics 

emphasized providing opinions, debates with different stands, brief presentations and some 

daily role plays. Some of these topics were for instants: Single sex schools vs.  Mixed 

schools, Addictions, Learning a Foreign Language, Procrastination, stereotypes, Should be 

legalized the animal tasted? , Is it better to be rich and dishonest or poor and honest? , 

Generation Gap, Beauty and Physical attractiveness, etc.        
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Chart 10  

4. The people in charge of the conversation club managed all the topics presented 

in the sessions  

 

 

 

 

 

 

 

 

 

 

 

The next chart represents student‟s opinion concerning whether the 

facilitator of the conversation club managed all the topics presented in the sessions; 

thirteen students strongly agree and two students agree. Based on this, it is 

necessary to take into account the preparedness that people in charge of this kind of 

extracurricular activity have, since in order to achieve the purpose of helping 

students to improve their oral proficiency, it is required that the people in charge of 

this have a good development during the class and to lead the decisions and deals 

with other needs. 
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Chart 11  

5. The Conversation Club helps you to increase your self-confidence when 

speaking in front of other people? 

 

 

 

 

 

 

 

 

According to this chart that represent question number five, seven students strongly 

agree, six students agree and two students indifference, in regards to a  Conversation Club 

helping them to increase their self-confidence when speaking in front of other people. Thus, 

people that attend a conversation club have the opportunity to develop more self-confidence 

through practicing the target language in an atmosphere free of peer pressures, control 

activities or fears of making mistakes and other laugh about it, since the way to lead this 

activity is to students practice the language and increase their participation through 

activities and material designed to students have more talking time.        
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Chart 12 

6. A conversation Club should be implemented in the Foreign Language 

Department as part of an extracurricular activity promoted by the teachers 

from the FLD. 

 

 

 

 

 

 

 

According  to this chart that represents question number six it  is observed that twelve 

students strongly agree and three students agree that a Conversation Club should be 

implemented in the Foreign Language Department as part of an extracurricular activity 

promoted by the teachers from the FLD; thus, this information provided it by the students 

might be used as a good initiative to the  FLD in order to promote in a near future a new 

conversation club which may become very useful for the students who are needing this type 

of activities.    
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Chart 13  

7. If there were a new conversation club in the FLD, would you attend it? 

 

 

 

 

 

 

 

 

       According to question number seven, eleven students strongly agree, four students 

agree that, if there were a new conversation club in the FLD, they would attend it. The 

majority of the students from the FLD are aware that improving their English skills is 

so necessary and participation in a Conversation club can fulfill their expectations of 

being good English speakers.   
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VII. FINDINGS 

 

A. Answer to the research questions  

 

1. How does a conversation club improve the oral proficiency of students from 

Advanced Intensive English II, group 02, from the English Teaching Major, at 

the Foreign Language Department, University of El Salvador, semester I-2016? 

  There was a little improvement; yet meaningful, in the oral proficiency of students 

from Advanced Intensive English II, group 02 from the English Teaching Major, at the 

Foreign Language Department, University of El Salvador, semester I-2016. 

Out of fifteen students evaluated from the experimental group in the pre OPI version 

test; one student (7%) was in novice, eight (53%) were in intermediate, four (27%) were in 

advanced level, and finally, two (13%) were in superior level. The results in the final 

interview (post OPI version test) show that  in novice level there was an improvement of 

6.67% since there was a reduction of one student in this level, intermediate level reduced 

three students which is a 20%, Advanded level increased with two students which means a 

13.33% of improvement, and superior level increased with one student that is a 13%. 

 In general terms, an improvement can be noticed in the student‟s oral proficiency 

not only because of the participation in the Conversation Club but also to the attendance to 

their different courses where they have the opportunity to practice the macro and micro 

skills. 
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It is important to mention that the students who were involved in the conversation 

club considered it as important, positive, and helpful for their improvement on their 

speaking skills. 

2. Did the students´ attendance to the conversation club improve student´s 

fluency and accuracy?  

The conversation club improved students‟ fluency and accuracy, since the 

participants had the chance to put into practice what they had learned while making few 

mistakes in grammar, and pronunciation. It can be observed in table 1 and 2 that there was 

little but significant improvement, for example:  

 In table 1 (pre-test) there were two students in novice level while in table 1 (post-

test) there was only one, which means that one student improved his English level. 

 In table 1 (pre-test) there were eleven students in intermediate level, and in the table 

1 (post-test) there were eight; it means that there was an improvement of three 

points (students). 

 In table 1 (pre-test) there were two students in advanced level while in the post test 

there were four. That means that two students improved their English level and 

moved from intermediate to an advanced level. 

 In table 1 (pre-test) there was not any student while in the post-test there were two 

students. It means that two students improved their English level and reached the 

superior level. 

An improvement is noticeable not only on the students´ fluency and accuracy, but 

also in spoken English in general. It is important to mention that this improvement was 



59 

 

possible not only because of the English conversation club, but also because of their 

attendance to their other classes. 

 

3. What is the usefulness of a conversation club to improve student´s oral 

proficiency?  

 

A conversation club is very useful to improve students‟ oral proficiency because the 

main purpose of it is to provide a suitable students‟ talking time. It also helps students to 

gain self-confidence in order to express themselves without fears of making mistakes or 

errors when speaking English in front of others. Moreover, students had the chance to 

enhance the interpersonal relationship not only with their classmates but also with English 

native speakers as well. 

According to student‟s opinion in the self-evaluation survey (table 7, question 1), this 

shows that the 100% of the students enrolled in the Conversation Club were in agreement 

that a conversation club helps to improve students‟ fluency. Also, according to question 

number five, out fifteen students, thirteen that represent the 87%, agreed that the 

Conversation Club helps to increase the self-confidence when speaking English in front of 

other people. This means that students‟ opinion confirm the usefulness of being part of a 

conversation club.  
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4. Which were the causes that influenced the oral proficiency in students that 

were part of the Conversation Club?  

Some of the positive causes that the research group can identify in order to improve the 

students´ oral proficiency are:  

 Interesting topics which were part of the methodology to involve students´ 

participation.  The topics developed during the Conversation Club allowed to 

students have the chance to provide opinions, give brief presentations and put into 

practice their previous knowledge about the target language; thus, it was essential to 

present topics that caught students „attention to  participate in a freeway and at the 

end to have the result of improving their oral proficiency.     

 Attractive and authentic material were necessary to elaborate for every single topic 

during the conversation club; since, the researchers had the idea to present many of 

the topics using guiding questions that were related with an interesting daily topics 

and presenting at the same time videos that contribute to expand the students´ 

knowledge and to improve their listening skills, get more vocabulary and improve 

their pronunciation using these material.    

     English native speakers; it was an important help in order for students to improve 

their oral proficiency during the conversation club. The researchers invited some 

English native speakers to participate and interchange cultures with their opinions 

and experiences about the topics presented, as well as, provide students the chance 

to be in touch with authentic English and meet new people.     
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 Comfortable environment during the conversation club was created in order to get 

students´ participation; as a result, they do not feel under pressure to produce the 

target language and they are free to speak without fears to make mistakes; 

moreover, students have the chance to make more friends and talk about their 

interests and assist each other, and as a result of this, the conversation club is an 

excellent extracurricular activity that provide students the chance to feel free to 

produce the language and improve in that time their oral proficiency. At the same 

time, the researchers made the inversion of buy some snacks to give students in 

every session to make a kind of sharing with them.  

 Good classroom management was an important part to lead a conversation club and 

it had a positive impact on students‟ development. The researchers took into 

account the desk arrangement and used a semicircle to develop the different 

activities, and in students had the chance to be in contact with the rest of the group 

and with the instructors; also, the group dynamics and games to develop the topic 

were chosen previously to make every session more fun. Finally the instructors´ 

attitude in the classroom was essential to be in charge of a conversation club. 
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B. Most outstanding findings 

 

 One of the most outstanding findings the research group could identify was that 

according to the OPI version test administrated fifteen students who attended the 

conversation club  from the experimental group; one student (7%) was in novice, eight 

(53%) were in intermediate, four (27%) were in advanced level, and finally, two (13%) 

were in superior level. The results in the final interview (post OPI version test) shows that  

in novice level there was an improvement of 6.67% since there was a reduction of one 

student in this level, intermediate level reduced three students which is a 20%, Advanded 

level increased with two students which means a 13.33% of improvement, and superior 

level increased with one student that is a 13%. Thus, this shows that there was an 

importantly improvement in the students ´oral proficiency, at the same time they got 

vocabulary, fluency, and increase their self-confidence.  

 

 Another aspect that is important to remark is that there was an excellent   students´ 

response to attend every single sessions of the Conversation Club, not only this but also to 

be willing to participate during the activities and this prove that for students this type of 

extracurricular activities is necessary in their academic training.       

 

 Another important aspect to mention is that attending a conversation club is a good 

alternative in order to improve many areas in learning English especially speaking skill. 

The findings show that there were better results with students who attended the 
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conversation club (experimental group) versus students who only had their English 

classes (control group). 

 
 

 Finally, it could be observed that through the participation in a conversation club, 

students got higher self-confidence to speak in public and less fear of making mistakes 

since during their participations on it, they had the opportunity to put into practice their 

English and produce all the previous knowledge that they have gotten through the 

major.  

 

 

 

 

 

 

 

 

 

 

 



64 

 

CONCLUSIONS 

 

 The research group concludes that through the support of English native speakers, 

students had the chance to be exposed to authentic language and knowing the 

culture of people who speak the target language as the mother tongue and as a result 

they are going to improve their oral proficiency and in a near future to get better job 

opportunity to increase their incomes. 

 

 By being enrolled in a conversation club, students were exposed to different 

speaking activities such as role-plays, debates, short videos, discussions and the 

like; so that they had better opportunities to express themselves in a better and 

comfortable way and reinforce what they have learned throughout the major.  

 

 It was observed that students who do not like to enroll in extracurricular activities 

such as conversation clubs are the ones who have more difficulties when speaking. 

On the other hand, students who like to attend extracurricular activities are the ones 

who want to continue learning English and take advantage of all activities that are 

beneficial for them.  

 

 When there is support from teachers and head of the department a conversation club 

can be more successful if they encourage students to participate in these 

extracurricular activities that help students to improve their speaking skills. Also, 

due to the teachers‟ experience, they can give better ideas to put into practice in 
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each of the sessions that enrich the knowledge and interest of students in order to 

they want to be part of it. 

 

 The implementation of a conversation club is important in the development of 

students‟ speaking skills since they are exposed only to speaking activities, native 

speakers, etc. that help them to improve their speaking skills. 

 

 Good interesting topics, good rapport, good classroom management are important 

factors that influence in the successful of a conversation club. 
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RECOMMENDATIONS 

  

 The research group suggests that a conversation club should be reconsidered not 

only as project for a short time, but also as a new option in the community service 

which may be in charge of students who want at the same time enhance their skills 

in the speaking area by facilitating a conversation club. Thus, the implementation of 

a conversation club in the Foreign Language Department could become a successful 

project to benefit all the community of students.   

 

 It is well-known that some organizations of students from the Foreign Language 

Department are implementing some English conversation clubs, so that, the research 

group would like to recommend these organizations to continue implementing these 

kind of extracurricular activities (conversation clubs), and those who are not 

participating in the implementation of them yet, the research team wants to ask them 

to join in these this very helpful, funny, and innovate activity. 

 

 The implementation of a conversation club with different sessions and schedules 

according to students´ English level and their needs might contribute to the 

improvement of oral English proficiency from all the community of students from 

the lower levels until the higher levels.  Having implemented the project of a 

conversation Club, the researchers suggest that a good schedule to take it in charge 

is from 12:00 to 1:00 p.m. since there are no classes at that time.   
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  In order to have success with the implementation of a conversation club in the 

Foreign Language Department, the researchers suggest more support from 

authorities and professors of The Foreign Language Department, motivating 

students to enroll in this kind of extracurricular activities. Besides, providing 

technological resources and comfortable spaces to perform the sessions is vital. 

 

 A conversation club should be an option for students that are interested in improving 

areas where they have problems such as pronunciation, fluency, and vocabulary. 

Conversation clubs can contribute to enrich students´ capacity beyond what they get in 

the classrooms. 

 

 In a conversation club, there should be included native speakers or professors from the 

Foreign Language Department in order for students to be in contact with people who 

handle the language very well and can improve their vocabulary, pronunciation, and 

fluency. 
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ANNEX 1 

 

INSTRUMENT 1: Oral Proficiency Interview (OPI) rubric  
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ANNEX 2 

 

UNIVERSITY OF EL SALVADOR 

SCHOOL OF ARTS AND SCIENCES  

FOREIGN LANGUAGE DEPARTMENT 

 

 

Objective: To know how many words you have learned through all the sessions in the 

conversation club. 

 

Student’s name: ____________________________________________ 

 

Instruction: Underline the range according to the quantity of words you have learned 

through all the sessions in the conversation club. 

 

1. 1 – 10 words 

2. 11 – 20 words 

3. 21 – 30 words 

4. 31 or more  
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ANNEX 3 

UNIVERSITY OF EL SALVADOR 
SCHOOL OF ARTS AND SCIENCES 

FOREIGN LANGUAGE DEPARTMENT 
 

LISTENING TEST 

OBJECTIVE: To measure students´ listening skills. 

STUDENT´S NAME: ______________________________ DATE: __________ 

LISTENING I   POSITIVE PSYCHOLOGY  

INSTRUCTION: Listen to two students talking about a university course.  

1. Are these statements true or false? Check the correct answer.                                                                                                                                             

                                                                                             True    False 

a. Positive psychology is a new name for conventional psychology.      

b. Anna is interested in the course. 

c. Maria is studying psychology.  

2. Check the values or emotions mentioned.  

a. Generosity                           e. kindness 

b. Courage                               f. optimism           

c. Gratitude                              g. patience           

d. honesty                                 h. politeness 

3. Look at this excerpt from the conversation. What does Maria mean? Check the 

correct answer.                     

Maria: But I´m not sure really need a course.  

a. Maria thinks Anna is taking too many courses already. 

b. Anna has enough credits and doesn´t need any more courses. 

c. Maria thinks Anna is a very positive person.  
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LISTENING II   CREATIVE PROBLEM SOLVING  

INSTRUCTION: Listen to a conversation between Hannah and Luke.  

1. What is the main topic of their conversation? Check the correct answer.   

a. Cooking and cleaning problems  

b. Musical inventions 

c. Clever ideas and inventions.  

2.  Check the invention or discoveries the people discuss.    

a. Polishing shoes with banana peels            d. a devise for peeling artichokes 

b. A dry cleaning machine                             e. the electric guitar 

c. Cleaning a hat with cornmeal                    f. the flying pan 

 

3. Look at this excerpt from the conversation. Why does Luke say this? Check the 

correct answer.  

Luke: “Throw a few handfuls of cornmeal on the hat and dry-clean in the usual 

way, rubbing it in with a cloth.” The usual way?  

 

a. He thinks it´s fanny. 

b. He thinks it´s confusing and irritating. 

c. He´s worried that it might damage the hat.   
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LISTENING III   FARMER´S MARKET 

INSTRUCTIONS: Listen to a conversation between two friends, Emma and Lucy.  

1. What does Emma think is surprising about the farmer´s market? Write a 

check on the correct answer. 

 a. The food is fresher. 

 b. There is a dairy stall. 

 c. The food is generally cheaper. 

2. Check the items that are mentioned.  

 a. Apricots 

 b. Candles     

 c. Cheese      

 d. Chocolate 

 e. Coffee       

 f. Yogurt     

 g. Strawberries          

 h. Onions                    

 i. Potatoes                 

 j. Plants                      

 k. Natural cosmetics 

 l. Homemade bread 
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3. Look at this excerpt from the conversation. Check the correct interpretation of 

the sentence. 

Lucy: For instance, the strawberries at the supermarket, which were flown in and 

not especially fresh, were about a dollar a pound more. 

 

 a. Some of the strawberries at the supermarket were flown in and not very fresh.  

 b. All of the strawberries at the supermarket were flown in and not very fresh. 
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