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ABSTRACT 

Learning and teaching English as a second language is crucial, especially at Centro Escolar 

Católico San Lorenzo, Santa Ana, where eighth graders are not producing English as expected. 

Pupils are not capable of communicating in English orally in an effective way; this was 

observed and measured through a diagnosis carried out by the research team that identified 

and described such a problematic situation. One of the variables that is influencing this 

problem is that their English teacher is not well-qualified for teaching English since his degree 

is not on teaching of the English language, so he does not use an effective approach to teach 

English. Therefore, the main goal of this research project is to recommend an effective 

approach, the Task-based Learning Approach. to reinforce eighth graders’ English oral 

production as well as to provide a complete manual containing lesson plans based on the TBL 

approach. To test how the use of the Task Based Learning Approach would help to improve 

eighth graders’ English oral production, different tools were used. As an illustration of this, 

two questionnaires were addressed to the English teacher in order to know his opinion about 

the suggested teaching approach, and about his students’ English oral production. For doing 

these, Google Forms were used; the target population was not randomly chosen, for it was not 

necessary since the amount of people under investigation did not surpasses 100 people. The 

analysis showed that using the TBL approach to teach English to eighth graders is a great idea 

to reinforce their English oral production. It is important to mention that the type of paradigm 

is mixed methods, using the qualitative and quantitative paradigms to gather information and 

process it. On this basis, the research team concluded that eighth graders' English Oral 

Production is affected by the lack of the use of an effective approach to teach them the English 

language. However, through the use of the Task Based Learning Approach, students will be 

able to actually communicate in English orally in an effective way. 
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INTRODUCTION 

This study has been done to offer an organized proposal to help eighth graders 

reinforce their English oral production through the use of Task Based-Learning Approach 

(TBL). It also intends to show English teachers new ways to organize and teach the subject so 

that students better the way to acquire and produce the English language. It is divided as 

follows: Chapter I “Description of the Problem” describes the main purpose of this study 

through the objectives and the research questions. The research team made a diagnostic study 

to know the problematic situation of students thoroughly.  

Chapter II “Theoretical Framework” offers a summary of the main theories built by 

experts of the use of the (TBL) to help students overcome their English oral production 

problems. It also offers an account of the most important elements that should be taken into 

account when planning lessons for a proposal using the previously mentioned approach.  

Chapter III “Methodological Design” offers an account of all steps the researchers 

needed to take to carry out this study since the moment of the identification of the problem up 

to the formulation of conclusions and recommendations. In addition, this chapter contains the 

description of all the research instruments to obtain the data needed to build the proposal. 

Chapter IV “Analysis and Interpretation of Data” presents all the data obtained through 

the instruments, as well as its organization and meaning. The analysis is presented through the 

use of tables and graphs to make the findings clearly known. 

 Chapter V “Conclusions and Recommendations” offers a body of concluding 

statements and recommendations for the eighth grade English teacher, eight grade students 

and future researchers interested in a similar topic. 

 Finally, a complete and well-organized proposal on the use of the (TBL) to reinforce 

eight graders’ English oral production is attached. This proposal may be used not only by the 

eighth graders’ English teacher at Centro Escolar Católico San Lorenzo but also by any other 

teacher that needs to implement it.  The proposal is composed of a set of micro lesson plans 

and all the resources to apply it. Its content is based on the six steps of the TBL Approach and 

activities to enhance students’ English oral production. 



 

14 
 

CHAPTER I 

STATEMENT OF THE PROBLEM 

 

 English is a very important subject taught in every school in the educational system of 

El Salvador. Besides, English as a second language comes along with some other subjects 

such as math, science, social studies, and so on.  Some public institutions incorporate English 

to the curriculum until pupils are in sixth or seventh grade; this means that English is seen as a 

filler subject and not as a fundamental one. That is why, the research team decided to carry out 

an investigation entitled “The Effectiveness of the use of the Task-Based Learning Approach 

(TBL) to Reinforce Eighth Graders’ English Oral Production at Centro Escolar Católico San 

Lorenzo San Lorenzo, Santa Ana, during the year 2020”. In that way, the research team 

attempts to help the institution, students, teachers and future researchers that may use this 

proposal as a basis for their investigation.  

To describe the above-mentioned   problematic situation, chapter one was made. This 

chapter contains a thorough description of the phenomenon under study to diagnose the 

problem closer. Besides, this first chapter includes the scope of the work as well as the 

justification, the research question, which is going to be answered at the end of the 

investigation, and the general and specific objectives. 

1.1  Description of the problem 

The research team designed four instruments to gather information regarding to eighth 

graders’ English oral performance, and the approach their English teacher uses to teach his 

classes. This was of great importance since the findings helped the research team define the 

studied phenomenon to start working on a proposal to use the Task-Based Learning Approach 

for teaching English effectively. 

At Centro Escolar Católico San Lorenzo, students are taught English since they are in 

seventh grade. They start learning the most basic topics, such as family members, professions, 

colors, numbers, and so on, and Basic English structures such as the verb “to be”, the simple 
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present tense, among others. Also, they are exposed to practicing the English language orally 

during class instructions. By the end of the course, they are supposed to manage all those 

contents. However, observations done by the research team, have revealed that eight graders 

are not able to speak English with confidence yet or even to use the verb To Be correctly, to 

give their personal information, or to say the numbers though they have already studied that in 

the previous year (Appendix A).  

Indeed, not all the fault is on the students, the teacher plays an important role here, as he is 

the leader, and he should make use of an appropriate approach to teach English to his pupils; 

however, through class observation (Appendix A), the research team could realize that the 

teacher has no experience on teaching English because his teaching field is a different one. 

Also, he tries to use some strategies which belong to the Total Physical Response (TPR), but 

he does not use them properly.  What has been just mentioned causes his students not to be 

prepared, to understand the language or to produce it. Besides, the students struggle a lot in 

their English classes, they become shy, reluctant to learn and afraid of speaking since they find 

it too difficult and at the same time boring.  

Up to this level, students are expected to be able to use the verb to be, express their likes 

and dislikes, provide personal information, describe themselves and others, but as they have a 

poor command of those structures, they face serious difficulties to perform these activities. 

This would not be the case if the English teacher incorporated an approach that focuses on the 

students’ needs and preferences. To have a real acquisition of a foreign language, the teacher 

should make their students reflect on real life situations according to their ages as well as to 

reflect on the new knowledge learned in class.  

In this way, some of the results of the above-described situation can be observed and 

verified. For example, students show poor performance during their class speaking tasks. 

When students are asked to perform a speaking activity, they are not able to do it since their 

speaking skill has not been developed yet. Besides, when students need to move onto another 

level, such as high school or even the university, they fail because they have not developed the 

speaking skills necessary at that stage of their English learning process. As a matter of fact, 

students are not capable of performing real world situations, using the target language because 

they have been taught the different English structures and vocabulary with imaginary or unreal 
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situations and activities, but not with real ones that may help them freely speak and efficiently 

develop their English oral production. Evidently, the previously described facts have truly 

affected students’ English oral performance at their level.  

Besides, the research team administered a questionnaire (APPENDIX B) addressed to the 

English teacher to gather data regarding the methodology he uses to teach English and to 

know about their students’ English oral production. It is worth mentioning that just the most 

relevant questions were taken into consideration to analyze the data gathered through this tool.  

In the first question, the teacher was asked about the method or approach he uses and how 

effective he considers it to be. His answer was: “I interact with them by using TPR, which 

means they are participating all the time: in general, they are part of their learning. This is 

supposed to be effective, but it is hard because the students are not so familiar with the English 

language”. Compared to the observations the researchers have carried out, (APPENDIX A) he 

tries to implement the TPR approach, but he does not follow it the way it should be; moreover, 

the TPR is not an appropriate approach to teach teenagers, for it is addressed to teach very 

young learners. Basically, the routine he follows is warming up students with a game, 

introducing the content of the class, having students practice the target language and 

wrapping-up the class. Notwithstanding, it does not work as it should since his way of 

developing the class is not the appropriate one because at the end of the practices, he does not 

make sure his students have learned or understood the structure studied. 

In the second question, he was asked about the importance of setting objectives for each 

class. He answered: “Yes, I do set objectives for each class because it is the final result that we 

focus on the students.” The fact that he sets objectives for every class is real; however, the 

objectives he sets are too general; that is why, they are never reached. This is a very bad sign 

since the students perform the activities without any clear goal. 

In the third question, he was asked about their students’ behavior during classes, his 

response was the following: “Since they are not so familiar with the second language, they 

behave as little children asking about any new things they see.”  This attitude was observed in 

the students since they asked questions just for having fun; that is to say, they misbehaved and 

acted a little bit rebellious. It is equally important to say that some of them were doing other 

activities not related to the class. 
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In the fourth question, he was asked about their students’ strengths and weaknesses, and he 

answered this way:  “Repeating after me is the only way they produce language, … they are 

very shy and afraid of making mistakes” That was noticeable since the students just produced 

the required sentences after listening to the teacher saying them; some others just remained 

quiet as the teacher waited for the answer. They produced the language. fearful of being 

embarrassed by other students; some of them tried to utter the requested sentences but failed in 

doing so, for they spoke so softly that it was very difficult to listen to them clearly. 

It is evident that the English teacher teaching eighth graders  at Centro Escolar Católico 

San Lorenzo, Santa Ana, during the year 2020  is not really using an English teaching 

approach as he is supposed to be, and as a consequence, the students are not learning English, 

nor are they becoming able to use the English language appropriately. As part of the research 

process, the research team continued observing classes and gathering more data to analyze the 

problem. 

To continue gathering data to corroborate if the problem exists, the investigators also 

prepared another data-gathering tool, an interview (Appendix C), which is composed of seven 

questions directed to eighth graders. The questions were basically based on the topics that 

students have previously studied in class, and investigators expected students to be able to 

answer all the questions easily, but they struggled to provide good answers. For example, in 

the first question: “How are you?” investigators found out that fifteen students provided a 

short answer using only the adjectives good, or fine, and five students were not able to answer 

the question because they did not understand it. The second question was “What is your 

name?” In this question, all the students answered, but all of them gave short answers; this 

means that students just mentioned their names without using grammatical structures as 

expected. Next, students were asked about their ages, and seventeen students understood the 

question, but they failed in providing grammatical responses since they gave incomplete 

answers mentioning just the number which sometimes they said it in English and some others 

in Spanish, while the other five did not provide any answer. 

Besides that, in the fourth question, interviewers asked students “Where do you live?” In 

this question, five students did not provide any answer while fifteen provided an imprecise 

answer, but it was not as expected. Students tried to provide a logical sentence, but they faced 



 

18 
 

difficulties. The next question was about students’ birthday, in this one, all the students 

answered, but they did not do it correctly. That is to say, that some students said the month or 

the day of their birthday, but all the answers were incomplete.  Finally, in the last two 

questions, students were asked about their likes and dislikes where the majority of them 

provided complete answers, and just few of them answered with short or incorrect sentences. 

After analyzing the data gathered through this instrument, the research team determined 

that the students still face some difficulties when performing oral activities even though 

questions were based on structures already covered in previous classes. As a notorious fact, 

the research team can say that the majority of students face problems when putting into 

practice their speaking skill; this may happen because they forget structures, for they do not 

remember the meaning of words in English. Investigators found out that some students 

hesitated when providing answers and some others asked for the meaning of the question in 

Spanish to understand the point.   

To conclude with the analysis of the data gathered through this appendix, researchers 

defined that students need more support to help them improve their speaking skill. It is evident 

that students tend to forget structures recently studied; they do not remember numbers, 

months, and things they must know according to the topics they have covered based on their 

level. 

Throughout the same diagnostic study, a criteria sheet (Appendix D) was used to assess 

students’ English oral production during an oral interview. Investigators focused on the 

assessment of the following aspects: grammar, pronunciation, vocabulary, comprehension of 

questions and fluency. 

In the first indicator, grammar, the research group asked about the students’ ability to 

express their ideas and answers of the questions, presented in Appendix C, in proper sentence 

structure and tenses. Yet, they found out that sixty percent of students could poorly articulate 

their responses. Besides, thirty percent of the population gave acceptable answers to the 

questions, and only ten percent of the pupils stated clear and well-structured ideas. In other 

words, students do not use the English words correctly to provide well-structured messages. 
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The next indicator to assess was “pronunciation,” which refers to students’ clear and easily 

understandable pronunciation of words.  Sixty percent of the students used English words very 

badly since even it was difficult for investigators to understand what they meant. Notably, 

forty percent of the teenagers uttered comprehensible English words in some manner. That 

means that the greater number of students presented deficiencies in the way they make the 

sounds of words to convey messages. 

Third, the investigators felt inclined to determine a good range of vocabulary learned 

during class. Nevertheless, seventy-five percent of the interviewed people projected an 

inadequate rank of words learned since they ran out of English vocabulary when they wanted 

to communicate. Significantly, the rest of students used an acceptable and good variety of 

vocabulary to express their answers with not much effort. Above all, it is pertinent to say that 

their English vocabulary level is so insufficient to serve as a useful tool in the communication 

and the development of their oral production. 

Also, the researchers wanted to assess the students’ comprehension of questions, which 

basically is the ability to understand and to answer all of the questions during the oral 

interview. However, most of the students could not comprehend the meaning of most of the 

questions. Some students answered two or even just one of the seven questions because they 

did not get the core of them. Besides, ten percent of the teenagers discerned the meaning of the 

questions in an acceptable manner even though they hesitated because they had forgotten 

some things that they had already studied due to insufficient practice. Nonetheless, twenty 

percent of the students appeared to be able to comprehend and give accurate and appropriate 

answers to all the questions. All above reflects a currently critical situation of eighth graders 

that delay their progress in such an important subject as English. 

The last indicator to examine was fluency, for which the research team wanted to know if 

students’ speech is effortless and smoothly according to their learning level of English. Their 

findings showed that a big quantity of students (75%) are unconfident about speaking English 

since they were constantly making pauses and figuring out their ideas in their minds before 

speaking. By contrast, twenty-five percent of the population had a reasonably acceptable way 

of communicating their ideas. At least, ten percent   of students revealed a very clear and 

confident speech. 
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All things considered, through the use of that research tool, the investigators verified that 

in fact, students are facing several problems that interfere with their learning progress in the 

English oral production. As an illustration of this, grammar, pronunciation, vocabulary, 

comprehension of questions and fluency are poorly used and confirmed by most eighth 

graders. 

All in all, the eighth grade English teacher at Centro Escolar Católico San Lorenzo, Santa 

Ana needs to implement an effective and suitable approach to develop his students’ English 

communication skills. The research team considers that using the TBL Approach may help 

these students learn the language effectively since it may provide the students with different 

opportunities for them to develop their English speaking skills in different ways.  

 

1.2 Scope of the Research  
 

 This research study will be carried out to analyze eighth graders’ English oral 

production of Centro Escolar Católico San Lorenzo, Santa Ana, during the year 2020 with the 

purpose of creating a proposal based on the use of the Task- Based Learning Approach (TBL) 

to reinforce their speaking skill. The population considered for this study is composed of 

twenty one students which were not randomly selected because all of the students of such a 

grade were taken into account, which means one hundred percent of the target population will 

be used as the unit of analysis for the study.  

 The researchers considered working on this study, focusing mainly on the target 

population’s English oral production, leaving aside any other skill since this is the skill 

students have more problems with. Through this research study, researchers want to present a 

proposal to polish eighth graders’ oral production making use of the TBL approach. To 

accomplish this, the researchers will prepare a lesson plan for each class based on the contents 

students will cover during the course. Those lesson plans will include different audio and 

visual resources such as printable worksheets, flashcards, podcasts, online video clips, posters, 

e-blogs, and evaluation tools to assess the students’ knowledge about the content covered, etc. 

This set of lesson plans may be used by teachers during approximately two months. All these 

materials are necessary since researchers need to work on the corresponding lesson planning 
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based on the approach they chose. With this, the target population is expected to achieve a 

considerable improvement in their English oral production which is the main goal of the 

investigation.  

1.3 Research Questions 
 

How can the use of the Task Based Learning Approach reinforce eighth graders’ English oral 

production at Centro Escolar Católico San Lorenzo, Santa Ana, during the year 2020? 

In which ways may the use of micro-lessons plans based on the six fundamental steps of the 

Task Based Learning Approach help reinforce eighth graders’ English oral production at 

Centro Escolar Católico San Lorenzo, Santa Ana during the year 2020? 

1.4 Justification of the Research  
 

 The research team found out that one main factor affecting eight graders’ English oral 

production at Centro Escolar Católico San Lorenzo, Santa Ana, during their English classes 

was the fact that their English teacher is not specialized in the field of English teaching as well 

as the fact that he is not using the appropriate approach to teach the target language. The 

eighth grade teacher at Centro Escolar Católico San Lorenzo, Santa Ana,  knows about the 

English language, but he lacks of the  didactics required to teach a foreign language 

effectively, so the students were not exposed to an appropriate method while learning English; 

therefore, students did not develop  the necessary skills to have an effective basic 

communication in the English language, that is why, the researchers decided to carry out this 

investigation since the study focuses on formulating a complete proposal containing a suitable 

way to teach English through the use of the Task- Based Learning (TBL) Approach to 

reinforce eighth graders’ English oral production at Centro Escolar Católico San Lorenzo, 

Santa Ana.  

Moreover, this study is worth carrying out because students will be taught English in 

such a way that they will work harder on all the required knowledge about English to level up 

their English oral production, and they will become aware of the importance English has 

nowadays. As for the English teacher from the already mentioned institution, this proposal 

will serve as a guide to develop his competence to use this new approach since he is not 
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specialized in the English teaching field.  And as for the teachers in general, the proposal will 

help them use a new approach that will make the English learning process more efficient. 

Besides, for future researchers, the study will help them have a clearer idea of the TBL, and 

how it can be beneficial to the English learning process, and it may serve as a point of 

departure to implement an action plan in that specific situation. Also, it may serve as theory to 

a well-constructed plan to the development of classes. In the whole, making the study will 

help not only one side, but four different groups that are affected by the previously-described 

problematic situation.  

1.5 Objectives 
 

1.5.1 General Objective  
 

To build a complete proposal containing a set of micro lesson plans with suggested activities 

using the Task-Based Learning Approach to reinforce eight graders’ English oral production at 

Centro Escolar Católico San Lorenzo, Santa Ana during the year 2020 

1.5.2 Specific Objectives 

 

To empower eighth graders’ English Oral production with the use of Task-Based Learning 

Approach at Centro Escolar Católico San Lorenzo, Santa Ana, during 2020 

To design a set of micro lesson plans based on the six fundamental steps of the Task-Based 

Learning Approach to improve eighth graders’ English oral production at Centro Escolar 

Católico San Lorenzo, Santa Ana, during the year 2020 

To provide the English teacher with the complete proposal, which will include different audio 

and visual resources such as printable worksheets, flashcards, podcasts, online video clips, 

posters, e-blogs, and evaluation tools to assess students’ knowledge, to develop his classes 

using the Task-Based Learning Approach to reinforce eighth graders’ English Oral production 

at Centro Escolar Católico San Lorenzo, Santa Ana, during 2020 
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CHAPTER II 

THEORETICAL FRAMEWORK 

 

The TBL (Task -Based Learning Approach) is an approach to teach English in an ESL 

classroom; this approach makes easier for teachers to teach any foreign language and for 

learners to learn it. By using this approach, teachers may develop a series of speaking 

activities in which what is introduced at the beginning of the class is developed during the 

whole class, including homework assignments; this may motivate students to be actively 

participating in the learning process since students are exposed to natural contexts. According 

to “ONTESOL” (nd. P. 1), “in order to fully learn a foreign language, it must have real 

meaning by being used in natural contexts.” Additionally, this approach also motivates 

students to interact among them so that the learning process will become more interesting for 

them. 

Before knowing about the TBL approach, researchers had the necessity to build the 

theoretical framework which is presented in this chapter. Chapter II contains: some definitions 

of “Task,” which is the main chore of this approach. At the same time, this chapter contains a 

definition about Task-Based Learning Approach. Likewise, it presents the six main steps to 

develop a TBL lesson, and it also explains the advantages and principles that govern this 

approach; furthermore, teacher’s and student’s roles are listed. 

The research team agreed to add information about students’ English oral production; 

that is why, speaking and sub- speaking skills are explained. In addition, both input and output 

are essential to develop students’ speaking skill, so they are included, too. This chapter also 

presents information showing the relation between the independent and dependent variables. 

Finally, it includes closing statements about the literature review researchers have built about 

both variables. 
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2.1. The Use of the Task-Based Learning Approach  
 

2.2. Definitions of Task  
 

“Tasks are meaningful, and in doing them, students need to communicate.’ (Larsen- 

Freeman & Anderson, 1986 p. 149) This means that tasks are performed by students, and in 

this, students use the target language to complete the task.  

In the same way, a task can be defined as an activity in which “meaning is primary; 

there is some communication problem to solve, etc.” (Peter Skehan’s, 1998). He believes that 

a task takes part of the communicative process in which students have to go through in order 

to acquire a new language.  

The research team defined a task as a real world situation that takes place in a 

classroom in which students have to use the knowledge they have about certain topics to solve 

it.  Also, it is important to know that the concept of task and its usages can vary from one 

student to another, according to their needs. All the definitions of task can be used in order to 

make clear what the Task-Based Learning approach means.  

2.3. Definition of Task- Based Learning Approach  
 

Harmer (1988) believes that Task-Based Learning makes the performance of 

meaningful tasks central to the learning process. In this approach, activities are presented as 

problem-solving or as tasks to perform to allow language acquisition. That is why, language is 

not focused on structure or function but on its forms because all lessons are based around a 

central task. In the words of “Teaching (2019)”, the aim of TBL is to integrate all four skills 

and to move from fluency to accuracy plus fluency. The range of tasks available (reading 

texts, listening texts, problem-solving, role-plays, questionnaires, etc.) offers great flexibility 

in this model and should lead to more motivating activities for the learners. If the focus is 

taken away from form and structures, students can develop the ability to do things in English.  
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That does not mean that there will be no attention paid to accuracy; work on language 

is included in each task and feedback and language focus have their places in the lesson plan 

(Krashen, 1996). With this, he stays that even though accuracy is not the main chore it takes 

place in some stages of the lesson. For example, while doing the task students have to 

communicate, and for sure, they have to make use of accuracy. On the other hand, Scrivener 

(2005) claims that a balance should be kept between fluency, which is what the task provides 

and accuracy, which is provided by task feedback. He assures that both fluency and accuracy 

are equally important; fluency is provided by the task itself. In the task, students have to talk 

in order to complete what the teacher has asked, and accuracy is provided by the task 

feedback, which helps students be aware of their own mistakes and be ready for next tasks.  

2.4. Phases of the Task-Based Learning Approach  

Current research by “Teaching” (2019) proves that the TBL approach is divided into 

the following stages:  

2.4.1 Pre-task   

The teacher introduces the topic and gives the students clear instructions on what they 

will have to do and helps the students to recall some language that may be useful for the task. 

At this stage, the task can be exemplified for students to know what will be expected from 

them. The students can take notes and spend time preparing themselves for the task.  

2.4.2. Task 

The students complete a task in pairs or groups using the language resources that they 

have while the teacher monitors and encourage them to work on the task.  

2.4.3. Planning 

  Students prepare a short oral or written report to tell the class what happened during 

their task. Then, they can practice what they are going to say in their groups. Meanwhile, the 

teacher is available for the students to ask for any language questions they may have.  

2.4.4. Report 

  Students then report back to the class orally or read the report. The teacher chooses the 

order in which students will present their reports and may give the students some quick 
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feedback on the content. At this stage, the teacher may also play a recording of others doing 

the same task for the students to compare.  

2.4.5 Analysis 

  The teacher then highlights relevant parts from the recording for the students to 

analyze and to notice interesting features. The teacher can also highlight the language that the 

students used during the report phase.  

2.4.6. Practice 

  Finally, the teacher selects language areas to practice based upon the needs of the 

students and what emerged from the task and its phases. The students then do practice 

activities to increase their confidence and to use the language better. 

2.5. The advantages of TBL  

  According to “Teaching” (2019) Task-Based Learning has some clear advantages, such 

as language control, natural context, exposure to language, students’ needs, and the use of 

communicative approach. These advantages are explained below.  

2.5.1 Language Control 

This is an advantage of TBL because students are free of language control since in all 

stages, they must use all their language resources beyond only practicing one pre-selected 

item. This becomes an advantage for students because they can make use of vocabulary and 

grammatical structures they already master.  

2.5.2. Natural Context  

A natural context is developed from the students' experiences with the language that is 

relevant to them. Natural context is an advantage of TBL approach because it focuses on real 

and authentic communicative situations which allow students to use their language sources.  

2.5.3 Exposure to Language 

The students will have a much more varied exposure to language with TBL. They will 

be exposed to a whole range of lexical phrases, collocations and patterns as well as language 

forms. This becomes an advantage because learners are exposed to a wide range variety of 

language and not just grammar.  
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2.5.4. Students’ Needs  

The language explored comes from the students' needs. This need dictates what will be 

covered in the lesson rather than a decision made by the teacher or the course books. This is 

important because TBL focuses mainly on what students really need not in what the syllabus 

indicates.  

2.5.5. Communicative Approach  

TBL is considered to be a communicative approach where students spend a lot of time 

communicating, which makes tasks enjoyable and motivating. This is an advantage because it 

gives plenty of opportunities for communication in authentic contexts.  

The main advantages of TBL are that language is used for a genuine purpose, meaning 

that real communication should take place, and that at the stage where the learners are 

preparing their report for the whole class, they are forced to consider language form in general 

rather than concentrating on a single form. 

2.6. Principles of Task- Based Learning Approach 

As every language teaching approach, the TBL approach is based on some principles that 

make it be an excellent one to teach a target language.  The experts in the field signed thirteen 

main principles after observing a class in which a TBL lesson plan was used to develop a 

whole class (Larsen- Freeman & Anderson, 1986, pp. 154- 155). Those thirteen principles are 

explained below.  

2.6.1. The classes have a clear purpose. 

When using the TBL, the class tasks have a clear purpose and outcome. Since the 

beginning of the class, the teacher has to set the goal he or she wants to obtain at the end of the 

class with each specific task. 

2.6.2. The class begins with a pre- task.  

When a teacher uses the TBL approach, the class starts with a pre- task which is just the 

beginning of the real task. In this step, the teacher could present different activities that later 

can be helpful to develop the task. For example, the teacher can give students a set of 

vocabulary, a video, a filling-in gaps section, and so on.  
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2.6.3. The teacher breaks down into smaller steps the logical thinking 

process.  

 In the TBL approach, the teacher has to go step by step. He or she has to make the 

learning process easier, for students get it easily. An example could be, if students are asked to 

talk about their family members’ daily routine, the teacher should begin by teaching them 

family members.  

2.6.4. Students’ engagement is important.  

The teacher looks for ways to know how engaged students are while doing the task. In 

that way, the teacher is able to do some changes when necessary to make students get involved 

during the activity.  

2.6.5. The teacher varies his or her language.  

 In order for students to learn not only in one way but in many different ones, the 

teacher makes use of different grammatical structures. For instance, he or she can vary among 

wh-questions or yes/ no questions to obtain students’ information about the task. 

2.6.6. Teachers’ help among the whole process 

If students make a mistake while doing the task, the teacher is able to correct them to 

reformulate what they have said incorrectly.  

2.6.7. The teacher provides good models of the target language.  

A teacher that uses the TBL approach should use his or her own experience to make 

students get to the main goal which is to communicate correctly.  

2.6.8. Students do the task in groups.  

 Students develop the task, just following the teacher’s instructions. They are each 

given some of the information they need to complete the task, and this gives them an 

opportunity to interact among them; besides; they can use the target language to complete the 

task.  
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2.6.9. Students make errors while the teacher notes them.  

         While doing the task, students tent to make errors, and it is teacher’s role to take notes of 

those errors. It is not necessary to interrupt students when working because it can make them 

get lost.  

2.6.10. Students should be given feedback on their level of success.  

 After completing the task, it is necessary to let students be aware of the errors they 

made when doing the task. This gives them chances of being ready for next tasks.  

2.6.11. Students report their task.  

 Students are asked to present orally in front of the class their task. This lets them work 

on accuracy and organization, as well as meaning.  

2.6.12. Students use the language they have been working on.  

Repeating the language they have been working on shows learners what they can and 

they cannot do yet.  

2.6.13. The teacher prepares a new task for students continue practicing.  

Based on the errors students have made, the teacher prepares another task to give 

students an extra opportunity to continue using the language. This task follow-up can enhance 

the learning that has taken place earlier. 

2.7. Teachers and Learners’ Roles in Task-Based Learning  

Both students and teachers are extremely equally important for the TBL approach. On 

the one side, teachers are the ones in the head, the ones who are in charge of giving students 

opportunities of using the approach. On the other side, students are in charge of performing 

the different tasks teachers prepare for them. Kagan Buyukkarci (2019) argues that both 

participants have main roles when using the approach. These roles are presented below.   

2.7.1. Teachers’ Roles  

 To start with, teachers’ main role is being the selector and sequencer of tasks. They 

have to carefully select the tasks that fit better with their students’ needs. At the same time, 

they have to respect the steps of the approach. They must start each task with a pre- task, 

followed by a task, and finish with a post- task or practice step. Besides, they have to prepare 
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learners for the task, one of the most important parts of the TBL approach is the pre- task 

because in this part students are introduced into the real task. This step may include 

vocabulary sections, matching activities, or just a question- answer activity which can help 

students get into the task, and the teacher is the one who does so. Finally, teachers are 

consciousness raising because they are the ones who bring all the necessary materials to the 

classroom, and they are also the head of the class since they can help their students with words 

or phrases that can help them while doing the task. All in all, teachers are crucial for making 

use of this approach; however, students are also important, for TBL approach is student- 

centered.  

2.7.2. Students’ Roles  

  Task- Based Learning approach is considered to be not a teacher- centered approach; 

that is why, students perform such an important role in this approach. Firstly, they are part of 

group work tasks. Nevertheless, pair or group work may require some adaptations in order to 

make students’ work as efficient as possible. Kagan Buyukkarci (2019) points out the 

following, “In Task Based Learning, tasks are used as a means of making the learning easier. 

Classroom activities should be planned in order that students have the chance to observe how 

language is used in communication. Learners themselves need to pay attention not only to the 

message in task work, but also to the form in which such messages typically come packed.” 

With this, he wants to say that learners are themselves monitors of their tasks. Then, learners 

are risk- takers and innovators. Many of the tasks require learners be innovators because they 

can make real situations or just use their imagination to develop the tasks. 

2.8 Students’ English Oral Production 

 Nowadays, it is highly remarkable to know the real meaning of the question: “Do you 

speak English?” According to Brown (2001), “they usually mean: Can you carry on a 

conversation reasonably competently?” (p.267).  people are expected to ask such a question 

understanding that it is not only concerned with the ability of repeating some sentences, 

phrases, or expressions applying a good pronunciation while doing so, but also with the ability 

to transmit coherent and clear comprehensible messages to their receptors. Besides, as for the 

way beginners speak in English  during the primary years of English education, it is evident 

that they do not show the capacity of orally producing language appropriately respecting all 
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the factors that make up a well-constructed speech,  for instance, grammar, pronunciation, 

enunciation, coherence, fluency, accuracy and so forth. Moreover, producing a language orally 

is basically “the capacity to communicate effectively within a particular speech community 

that wants to accomplish its purposes.” (Hymes(1976), as cited in Fuentes, n.d).  

This capacity must be developed in ESL learners to assure their accuracy when orally 

producing the English language. As for the importance of really speaking English, Srinivas 

(2019) assures that “English is spoken all over the world, and it has attained the status of the 

global language.” So, it is really important to develop the speaking skill on ESL students as 

English nowadays is considered the international language, students need to be prepared for 

the everyday changing world. And for achieving that, teachers should know the skills which 

their students have to foster.   

2.8.1 Speaking Skills 

To have a good English oral production, students need to develop speaking skills, and 

for that, it is essential to know them and most important to know what they stand for. 

According to Kadam, Patil, Dhenge & Murai (2018), “speaking skills give us the ability to 

communicate effectively. These skills allow the speaker to convey his message in a 

passionate, thoughtful, and convincing manner; speaking skills also help to assure that one 

will not be misunderstood by those who are listening.”(p.36); besides, below, there are 

explained five skills that help any ESL student to accomplish a real communication through 

the use of the language. 

1. Fluency, in the words of Nigmatullaevna (n.d) is defined “the ability to express 

oneself in an intelligible reasonable and accurate way without too much hesitation; 

otherwise, the communication will break down because listeners will lose their 

interest.” It is necessary to have clear the idea of what to be fluent is; even though it 

requires not to hesitate too much, it does not mean the speaker has to speak fast. 

However, the speech has to be smooth applying the correct pauses it requires. 

 

2. Accuracy, Nigmatullaevna (n.d) stated that “without structuring accurate speeches, 

speakers will not be understood and their interlocutors will lose interest if they 

perform incorrect utterances each time.” This is a common mistake in ESL students 
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since they most of the time do not follow an outline to order their ideas, this makes 

the audience lose attention and prevent them from understanding the main goal of 

the speech. 

 

3. Grammar, in the words of Nigmatullaevna (n.d) is defined “The grammatical 

accuracy refers to the range and the appropriate use of the learners’ grammatical 

structure that involves the length and the complexity of the utterances in addition to 

the ability to use the subordinating clauses.” This is very important to transmit 

understandable utterances; to transmit a message students are supposed to produce 

grammatical sentences respecting all the characteristics they have to have; for 

instance, tense, subject verb agreement, intonation and so on. 

 

 

4. Vocabulary, in the words of Nigmatullaevna (n.d) assures that “achieving accuracy 

in terms of vocabulary refers to the appropriate selection of words during 

speaking.” Struggling in finding the exact words to say what it is desired, is a big 

problem for ESL students; most of the time they wrongly choose the words for 

their speeches. This happens for two reasons: poor level of vocabulary and the 

misconception of some words like synonyms and false cognates. 

 

5. Pronunciation: According to Nigmatullaevna (n.d), “the English language has been 

long considered by either native speakers or non-native speakers as a difficult 

language because of its pronunciation.” This is a real problem for ESL learners 

since they are exposed to an assemblage of new sounds to be learned 

These skills are the main core of developing the speaking skill of students; however, 

sixteen more sub-skills depend on these skills as they are explained below. 
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2.8.2 Speaking sub-skills 

 Most of  English teachers work really hard on developing their students’ speaking skill; 

notwithstanding, they do not do anything else  but to have their students repeat after them, 

read conversations with a classmate, or just read their written examples out loud to the class; 

in this way,  teachers only develop their students’ ability to repeat and read sentences in 

English. Therefore, students need to be exposed to a better kind of strategies to actually 

develop their speaking skills. Moreover, there are some sub-skills derived from the speaking 

skill that students need to be developed to be able to have a good speaking performance. 

 According to Brown (2001), this table contains a total of 16 sub-skills that must be 

developed in students so as to make them capable of accurately producing oral English 

language. 

1. Students should be capable of producing chunks of language of different lengths. 

2. Students should be able to orally produce differences among the English phonemes 

and allophonic variants. 

3. Students should be able to produce English stress patterns, words in stressed and 

unstressed positions, rhythmic structure, and intonational contours. 

4. Students should be capable of producing reduced forms of words and phrases. 

5. Students should be able to use an adequate number of lexical units (words) in order to 

accomplish pragmatic purposes.  

6. Students should be able to produce fluent speech at different rates of delivery. 

7. Students should be able to monitor their own oral production and use various strategic 

devices- pauses, fillers, self-corrections, backtracking- to enhance the clarity of the 

message. 

8. Students should be able to use grammatical word classes (nouns, verbs, etc.), systems 

(e.g., tense, agreement, and pluralization), word order, patterns, rules, and elliptical 

forms. 

9. Students should be capable of producing speech in natural constituents-in appropriate 

phrases, pause groups, breath groups, and sentences. 

10. Students should be able to express a particular meaning in different grammar forms. 

11. Students should be capable of using cohesive devices in spoken discourse. 
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12. Students should be able to accomplish appropriately communicative functions 

according to situations, participants and goals. 

13. Students should be capable of using appropriate registers, implicature, pragmatic 

conventions, and other sociolinguistic features in face –to-face conversations. 

14. Students should be able to convey links and connections between events and 

communicate such relations as main idea, supporting idea, new information, given 

information, generalization and exemplification. 

15. Students should be capable of using facial features, kinesics, body language, and other 

nonverbal cues along with verbal language to convey meanings. 

16. Students should be able to develop and use a battery of speaking strategies, such as 

emphasizing key works rephrasing, providing a context for interpreting the meaning 

of words, appealing for help, and accurately assessing how well their interlocutor are 

understanding them. 

 Table 1 Sixteen sub skills (Brown, 2001)  

The sub-skills listed above intend to ameliorate students’ English oral production; they 

give the students the capacity of making their speeches more natural by respecting the pauses, 

choosing the correct words for transmitting messages accurately, pronouncing nicely, being 

able to say something in different grammatical ways, being coherent and accurate, having the 

capacity of correcting one’s self and so forth. Besides, it serves as a guide on what to work on 

students to have them be able to accurately perform. 

2.8 Input and Output  

According to My English (nd. para 1), “The four skills are interconnected to serve the 

learners’ interlanguage development. There is an interaction between the input and the output 

– between the receptive and the productive skills”. For language to be taught and learnt, all 

together listening, speaking reading, and writing play such valuable role in the acquisition of 

it.  

“The input refers to the processible language the learners are exposed to while listening 

or reading (i.e. The receptive skills). The output, on the other hand, is the language they 

produce, either in speaking or writing (i.e. The productive skills)” (My English, nd. para 2) In 

other words, input is what learners receive and perceive in the learning environment they are 
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into. The input is presented in different ways. It comes from the teacher, the course book, and 

the students themselves or from sources outside the confinement of the classroom such as TV, 

podcasts, social media, stereo, CDs, etc. The output, on the other hand, is basically what 

learners are able to produce after they have been involved to learn a foreign  language. 

2.8.1. Input and Output Hypotheses in Second Language Acquisition 

According to My English (nd. para.5), “comprehensible input is a prerequisite to 

language acquisition.” That is to say that a clear and comprehensible output will be enough to 

give learners the information to help them construct their knowledge either consciously or 

unconsciously.   The condition attached to this input hypothesis is that the input should be 

pitched a little above the learner’s present state of competence.  

In the words of Gass (1994), “the right kind of input must be at the “i+1” level in terms 

of second language acquisition, which “i” is defined as a learner’s current knowledge and the 

next stage is i+1.” It means that teachers can take students to a next level of knowledge by 

going progressively to a stage closely related to their current knowledge. Students are capable 

to understand messages that go just one step beyond what they currently know. 

The output hypothesis is presented as a need for language acquisition to take place. 

According to Merrill Swain (1985), there is a need for an output hypothesis. The students need 

to be pushed to produce and to convey language precisely, coherently and appropriately.  One 

suggested way for learners to produce language is by doing, so they will notice the ‘gaps’ in 

their language knowledge and will improve their existing interlanguage system at the same 

time. Besides, producing language in real time will automatically force learners to go from 

low-level operations to higher-level routines. 

 

 The comprehensible output hypothesis states that language learners acquire language 

when they attempt to transmit a message but fail and have to try again. Eventually, they arrive 

at the correct form of their utterance. Their conversational partner finally understands, and 

they acquire the new form they have produced. In other words, students’ final result has to be 

comprehensible (precisely and coherently) by others even though learners tried and failed 

some times before. 
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2.8.3. The Importance of Input and Output in Second Language 

“What Goes In Might Come Out! If It Does Not Go In, Then It Cannot Come Out”. 

(The Importance, nd. para.4-5). This quote reveals that for people to have results that can be 

seen, a good scenario to obtain those results must be provided. The same happens with tutors 

since many of them wonder how to make the best to teach content to students and how to 

assure that they, in fact, learn. As shown before, language teachers need to be aware of the 

environment in which language is taught using both receptive and productive skills to 

guarantee right acquisition. That is why, teachers need to realize the importance of such 

stimulation of those skills for language learners and how to do so. The research team has 

found that The Importance (nd) suggests the following practical ways to manipulate the four 

skills to achieve the best results for students, which will be helpful to implement within this 

investigation:  

1. There can be no learning without input. As input is defined as the language which 

the learner is exposed to (listening and reading), teachers must provide the opportunity for 

students to be exposed to such valuable means of new knowledge using a good approach and 

technology as well. 

2. Language development requires copious amounts of input – this is where frequency 

and time play a huge part. That is why, it is essential to take into consideration not only the 

input to be taught but also how frequently and how long students receive the new knowledge. 

3. It is not only the quantity of input that is important to SLA, but also the type, quality, 

and level of the input. All of these factors will have an impact on language development.  

4. Although all types of input are beneficial (even input that is beyond the learner’s 

level of comprehension), input that is slightly beyond the student’s current level (but still 

comprehensible) is probably best for facilitating language development (Comprehensible input 

can be defined as input that the learner can understand.). 

5. Encourage students to notice the input. By this the writer means, that for something 

to move from input to intake and then to output, it needs to be noticed (‘Noticing’ can be 

defined as the act of deliberately attending to the stimulus and paying attention to specific 
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linguistic features of the input.). Or to put it another way – in most cases input becomes output 

only once the student has attended to it.  

6. Output is arguably just as important as input for language development. ('Output' can 

be defined as the language the learner produces - i.e., writing and speaking). Therefore, 

teachers need to encourage their students to try to use the language they are learning as often 

as possible in order to be able to use the knowledge they have been going to and to put it into 

practice. 

7. Teachers need to encourage output in the classroom. This can be achieved by 

encouraging fluency over accuracy (i.e., do not over correct students – it can get rather 

frustrating and may result in a student losing motivation), and allowing students to make 

mistakes. Opportunities for output should be scheduled into the class. This can be achieved by 

dedicating time to communicative tasks, small group discussions/debates, developing short 

scripts, giving presentations, playing games that require the participants to communicate with 

each other, etc. There exist lots of ways to immerse students into the good or regular 

application of the contents studied. 

8. In the classroom teachers can use pair work or small group discussions to create 

more speaking opportunities for their students. This opportunity for output is critical to help 

students notice their own gaps and in developing communicative fluency. Besides, students 

like to work in these ways since they can interact with their classmates and easily make 

connections between them. Also, they feel free to correct others and to help master their tasks. 

9. Teachers need to take note of how much time they spend talking in class. If they feel 

that they are talking more than their students, then they probably need to talk less. They are 

their student’s ample opportunity to speak - and monitor their progress so teachers can give 

prompts, recasts, or explicit correction at the appropriate times. It is important to remember 

and to take into considerations both, teacher’s talking time and students’ talking time to notice 

how students are learning. 

10. Teachers educate their students on the importance of input and output. It might also 

be helpful to teach students a range of strategies they can use to increase the amount and 

quality of their input and output. That is why, teachers always need to have extra activities for 
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learners to do them in the classroom or activities that can be develop at home. Furthermore, 

the teacher should always monitor students’ progress and show them that care about what they 

are doing and how they are doing so. 

2.9. Relation between Task- Based Learning Approach and Student’s 

English Oral Production  

  Task- Based Learning approach and students’ English oral production were studied as 

separated and isolated variables. Now, they are going to be analyzed as one unit. With this, the 

research team wants to show the relation between the variables and to what extent they 

together reinforce students speaking skill. 

2.9.1. Input and Output go hand in hand with student and teacher roles.  

 The TBL approach is student centered, and that means that this approach is not a 

traditional one, and this can be related to the practical ways to manipulate the four skills. In 

order to let students develop their English oral production, it is appropriate that they have 

plenty of time to practice, chances of making mistakes, etc. It is not only the teacher who is 

always in front of the class, but students are the most important ones, and this helps them 

develop their input and output. So, one significant feature between the two variables is that 

students play the most important role. 

At the same time, the TBL approach assures that teachers are knowledgeable since they 

are able to help students solve any doubt they may have about the tasks they are performing. 

Besides, they can educate their students on the importance of input and output; in that way, 

students are conscious about their own learning process, and this motivates them to be aware 

of everything they do. 

2.9.2. The Importance of the Phases of the Task- Based Learning 

Approach in the Development of the Students’ English Speaking Skills 

  

There is a set of skills to be developed in students and through the use of the TBL 

approach steps, this can be achieved. It is worth recalling that this approach is the right one for 

developing the students’ oral production-. One of the reasons for this approach to be used is 

that it focuses on task rather than on activities, and a task involves a real life situation to be 
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solved; that is why, students are not only exposed to a problematic situation, but they are also 

pushed to seek the possible solutions to the problem which guarantee a proper growth on 

students’ English oral production and an increase of their vocabulary bank. Besides, the steps 

are essential facilitators for the development of the speaking skills and speaking sub-skills of 

students. One of the steps is called “Report”, “Teaching” (2019). At this stage, students 

execute their performance, and the teacher provides feedback to them. Here the students put 

into practice all their knowledge and skills, and while doing so, they develop their 

grammatical, and communicative skills and sub-skills. It is important to mention that feedback 

helps. 

 

   

Another phase that helps students’ development of their speaking skill is “Practice”, 

“Teaching” (2019) claimed that the teacher selects language areas to practice based upon the 

needs of the students and what emerged from the task and its phases. The students then do 

practice activities to increase their confidence and to better use the language. Some of the 

many sub-skills students can increase according to “Brown(2001)” are:  to produce chunks of 

language of different lengths, to convey links and connections between events and 

communicate such relations as main idea, supporting idea, new information, given 

information, generalization and exemplification, to produce fluent speech at different rates of 

delivery, to produce reduced forms of words and phrases, to express a particular meaning in 

different grammar forms, to monitor your own oral production and use various strategic 

devices- pauses, fillers, self-corrections, backtracking- to enhance the clarity of the message. 

As these few sub-speaking skills there are much more that are essential for the learners’ oral 

production. All in all, the TBL approach has tremendous advantages for students’ oral 

development; it not only benefits students speaking but also students’ acquisition on second 

language. 

2.9.3 Comprehensible Input and Output under the Implementation of the 

TBL Approach 

 According to the input and output hypotheses previously mentioned, they guarantee 

that the acquisition of a new language has to be presented clearly and comprehensible so that 
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the utterances can be conveyed precisely and coherently. One way to achieve that is using 

Task-Based Learning Approach since as it has been stated by Scrivener (2005) that TBL looks 

for keeping a balance between fluency, which is what the task provides and accuracy, which is 

provided by task feedback. In this way, researchers consider that these studies can be of great 

relevance to assure a good development of oral production in students. Another relevant point 

is that there is always a connection between the receptive and productive skills for students to 

best learn and use language. “Teaching (2019)” claims that the aim of TBL is to integrate all 

four skills. For this reason, the research team considers that taking into consideration reading, 

listening, speaking and writing and a great set of activities using different sources, students 

can be able to have a good oral production in class after they put into practice not only one 

skill but the four macro skills. Besides, one suggested way to produce and to acquire language 

is by doing, especially in teenagers because they can notice the gaps used and how they used 

them (either correctly or incorrectly). With that in mind,   one can notice that the advantages 

of TBL marvelously fits with what this study wants to focus on because students are exposed 

to the language in a natural context, and they are free of language control in such 

communicative approach, according to their needs. All in all, TBL can be considered of great 

importance to show input and to notice output in the classroom through the use of problem-

solving situations, putting into practice the target language all the time and boosting students’ 

oral production which is the main and final goal of this study. 

To close this theory review, it is important to point out that there are two essential aspects in 

this chapter: the use of TBL and the students’ English oral production. Both variables are the 

core of this project. Traditionally, teachers use at least one approach for the development of 

every class to make the learning process effective, and every approach is useful, but every 

teacher uses the one that matches with the different students’ needs. In this case, with the use 

of the TBL approach, there would be some advantages that benefit students’ language 

acquisition. For that, teachers must follow the steps of the approach for the preparation of the 

activities that will be implemented during the class, and students have the opportunity to 

develop the activities; at the same time, they identify how the language is used in 

communication. By doing this, students have a clear perspective of the language, and also, 

they are capable to interact one another and to better their oral performance. Likewise, 

students’ acquisition of the English language depends on two aspects: first, the way in which 
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the teachers develop their classes in order to better students learning, and second, students’ 

development of the vocabulary they acquire day by day through practice.  

 

Additionally, the essence of the oral production is the connection of all the aspects 

that in a certain way make the speaking skill a reality. That is to say, that without those 

aspects there would be no oral communication. The combination of all the parts such as 

enunciation, fluency, input and output, and so on are crucial, and under the application of 

the TBL approach, the investigators want to offer a well-structured plan to better students’ 

oral performance and to offer a different methodology for teachers. With this, students and 

teachers would see learning and teaching from a distinct perspective. In other words, they 

would be able to identify the language in a clearer way, and to develop contents using the 

TBL, which is adequate to ameliorate students’ oral performance.  
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2.10. Variables and Indicators  
 

Table 1 

Variables and Indicators  

General objective: To build a complete proposal containing a set of micro lesson plans with suggested activities using the Task-Based 

Learning Approach to reinforce eight graders’ English oral production at Centro Escolar Católico San Lorenzo, Santa Ana during the 

year 2020 

Specific Objectives: 

a- To empower eighth graders’ English Oral production with the use of Task-Based Learning Approach at Centro Escolar Católico 

San Lorenzo, Santa Ana, during 2020 

b- To design a set of micro lesson plans based on the six fundamental steps of the Task-Based Learning Approach to improve eighth 

graders’ English oral production at Centro Escolar Católico San Lorenzo, Santa Ana, during the year 2020 

c- To provide the English teacher with the complete proposal, which will include different audio and visual resources such as 

printable worksheets, flashcards, podcasts, online video clips, posters, e-blogs, and evaluation tools to assess students’ knowledge, to 

develop his classes using the Task-Based Learning Approach to reinforce eighth graders’ English Oral production at Centro Escolar 

Católico San Lorenzo, Santa Ana, during 2020 

Independent variable 

Units of 

Observation 

Variable Definition of Variable Indicators Instruments Time 
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Teachers and 

students  

 

The use of 

Task- Based 

Learning 

Approach 

 

Harmer (1988) believes that task-

based learning makes the 

performance of meaningful tasks 

central to the learning process. In this 

approach, activities are presented as 

problem-solving or as tasks to 

perform to allow language  

Acquisition. 

 The use of step one “Pre-

Task” 

 The use of step two “Task” 

 The use of step three 

“Planning” 

 The use of step four “Report 

 The use of step five 

“Analysis” 

 The use of step six 

“Practice” 

Semi- 

structured 

questionnaire  

1 

Hour 

Dependent Variable 

Units of 

Observation 

Variable Definition of Variable Indicators Instruments Time 

Teachers and 

students  

 

Students’ 

English Oral 

Production 

 

The capacity to communicate 

effectively within a particular speech 

community that wants to accomplish 

its purposes.” (Hymes(1976), as cited 

in Fuentes, n.d) 

 Students’ Ability to 

accurately communicate 

without too much hesitation 

 Students’ ability to perform 

correct utterances 

 Student’ good and 

appropriate range of 

grammatical structures  

Checklist for 

evaluating 

Students’ 

English Oral 

Production 

during class 

1 

Hour 
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 Student’s Appropriate 

selection of words when 

speaking 

 Students’ Clear 

pronunciation of words  

 Students’  easily 

understandable 

pronunciation 

time 
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CHAPTER III 

METHODOLOGICAL DESIGN 

 

 In Chapter III, Methodological Design, the research team provides a thorough account 

of all the steps that need to be taken to plan and execute the thesis work entitled “The 

Effectiveness of the use of the Task-Based Learning Approach (TBL) to Reinforce Eighth 

Graders’ English Oral Production at Centro Escolar Católico San Lorenzo, Santa Ana, during 

the year 2020”. This chapter contains the five phases that need to be considered as part of the 

methodology to carry out this research study.  It starts with the paradigm and the type of the 

study, followed by a short description of the sampling procedure. Likewise, the preliminary 

phase is described and goes conjointly with the planning phase, and this chapter ends with the 

execution phase. All in all, this chapter explains all the methodological design that this study 

has followed to be executed. 

3.1. Paradigm and Design 
 

The type of study had been changed due to the COVID-19 lockdown. The research team 

was unable to continue developing the project under the action researcher type since the whole 

world was affected by the pandemic, and all in-presence activities were banned so that the 

project was impossible to be developed. The research that has been planned was tried to be 

developed in all ways possible to continue with the study, but the research team failed in doing 

so, besides with the help of the thesis advisor and the head of the department they got to the 

agreement of changing the type of research into a most suitable one; that is way, the research 

team started working under the projective research which ease the development of this 

process, since all the data was gotten through instrument created and administer via Google 

forms 

In order to carry out the study “The Effectiveness of the use of the Task-Based Learning 

Approach (TBL) to Reinforce Eighth Graders’ English Oral Production at Centro Escolar 

Católico San Lorenzo San Lorenzo, Santa Ana, during the year 2020”, the research team has 
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used the quantitative and qualitative paradigms to gather data and thus provide a more 

complete illustration of the problematic under study. On the one hand, the quantitative 

paradigm serves to get the numerical data from the administered tools. On the other hand, the 

qualitative paradigm is used to interpret and analyze the numerical data obtained by means of 

interviews, questionnaires, checklists, and observations.  

To execute the study “The Effectiveness of the use of the Task-Based Learning Approach 

(TBL) to Reinforce Eighth Graders’ English Oral Production at Centro Escolar Católico San 

Lorenzo San Lorenzo, Santa Ana, during the year 2020”, the researchers have used a type of 

study known as a Projective Research because this type of study proposes a solution to a 

problematic situation, in this case, eighth graders’ English oral production.  

3.2. Sampling Procedure 

  
To carry out this research, no sampling procedure was needed since the researchers 

decided to work with all eighth graders of Centro Escolar Católico San Lorenzo, Santa Ana, 

during the year 2020; the whole target population is made up by twenty-two students in eighth 

grade.  

3.3. Preliminary Phase  

In this stage, investigators provide a detailed account about how they approached the field 

of study to diagnose the phenomenon thoroughly so that they could have a clear understanding 

of the problematic situation. Likewise, researchers offer all the details about how the 

problematic situation has been approached and how data have been gathered. 

3.3.1. Approaching the Field of Study 

  

On February 2020, investigators observed that eighth graders were facing difficulties 

when developing oral activities due to their poor command of the English language. 

Furthermore, they observed that the English teacher struggles when developing his classes due 

to his deficient knowledge on English didactics and foreign language teaching methodologies. 

This made researchers look for ways to solve this problematic situation, so they considered 

that the use of the Task-Based Learning Approach (TBL) might help English students 
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reinforce their English Oral production, and the English teacher may include such an effective 

approach to teach his classes.  

In order to know more about this situation, a diagnosis was carried out in February 2020. 

To begin with the investigation, researchers observed eighth graders. Also, the research team 

administered a questionnaire to the target population based on the thematic they have studied. 

Thus, they administered a questionnaire to the English teacher in charge of the target 

population. The information gathered helped investigators describe the problematic situation 

and its possible causes. With all the information, researchers decided to carry out a projective 

research.  

3.3.2. Diagnostic Study 

The research team designed four instruments to gather data that would help describe 

the problematic situation and define the scope of the problem and thus identify how severe 

the problematic situation of eighth graders at Centro Escolar Católico San Lorenzo, Santa 

Ana, during the year 2020 is. An observation checklist (Appendix A) was used to obtain 

information about students’ performance regarding their English learning. Also, an 

interview (Appendix B) addressed to the English teacher in charge of the target population. 

Likewise, (Appendix C) an interview based on the topics they had studied previously was 

administered to the eighth graders. Finally, a criteria sheet (Appendix D) was used by the 

research team to assess students’ English oral skill during the interview using Appendix C. 

In February 2020, Appendix A was used in order to assess students’ English oral skill 

development; besides that, the questionnaire addressed to the teacher was designed to 

gather data about the teacher’s perspective: while the interview addressed to students was 

made to have a perspective about the problematic situation students are going through 

regarding their English learning process. All the data gathered with these tools were 

essential for investigators to have a clear picture of the phenomenon taking place.  

 3.3.3. Definition of the Problem 

 

Investigators’ main objective to undertake this research study was to build a 

methodological proposal and provide it to the English teacher to help him reinforce eighth 
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graders’ English oral production through the use of the TBL Approach. For this purpose, 

researchers gathered very interesting and important data through the diagnostic study to define 

the problem in a clear manner. First of all, this study reveals that eighth graders at Centro 

Escolar Católico San Lorenzo face many challenges to to develop their English speaking skill. 

Also, the study revealed that the majority of them tend to forget English grammar structures 

already studied, and that makes them hesitate when performing certain English speaking 

activities. For carrying out the diagnosis, investigators made use of appendix B, an oral 

interview, which was about asking questions to students based on the topics they had already 

studied in class so that researchers could assess students’ English speaking performance in 

oral activities. Likewise, investigators observed classes where all the aspects involved in the 

English oral skill were measured using the designed criteria sheet (Appendix D). Second, the 

teacher’s role could be improved by applying the previously mentioned approach that may 

benefit the development of the eighth graders’ English oral production. Additionally, it is 

important to mention that the preliminary study revealed some of the possible factors that 

hinder students’ development of English oral speaking skill in the classroom. Some of the 

identified causes are: a) lack of a suitable approach for teaching English b) poor use of English 

grammatical structures and poor English vocabulary according to their level c) lack of interest 

in learning English. Finally, the data gathered through the different tools revealed that all these 

factors are hindering students’ development of their English oral skill, and this makes students 

be reluctant to develop their English. 

3.4. Planning Phase  
 

After diagnosing the problem, the research team started the planning phase where they 

built a well-structured theoretical framework. This framework was essential to define all the 

indicators of the variables to be developed in the project and which provide a theoretical 

support to the proposal to be built in this research work. In this way, the research team started 

developing the operationalization of the variables. which was going to be used later on for 

designing each of the data collection instruments. After having designed the instruments, the 

researchers validated them and verified that they reached validity, reliability, and all the 

ethical aspects necessary at the moment of carrying out any type of scientific research.  
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3.4.1 Literature Review 
 

To build the literature review, researchers made use of different sources of information 

as books and reliable academic websites to get the most accurate information regarding the 

variables involved in this study. The theory collected was related to the TBL Approach and the 

speaking skill. All in all, the theory built through the literature review has been presented in 

five different parts that provide a sound theoretical support to the present study.  First, it 

includes an introduction followed by the information about the dependent and independent 

variable as well as a thorough view of the relationship between the two variables of the 

phenomenon. Finally, it includes a summary of the theory presented. Besides, when the 

research team gathered the necessary information, they used the sixth edition of the APA 

system to cite and to layout the work. 

3.4.2 Data Collection Instruments 

The research team designed a set of instruments to be used to gather data to build up 

the Methodological Proposal. The first instrument (Appendix A) is an observation guide 

addressed to eighth graders and their English teacher at Centro Escolar Católico San Lorenzo. 

This observation guide contained eight aspects to be observed. It was essential to gather 

important information on the methodology the teacher was using to develop his English 

classes, mainly to develop the students’ English speaking skill, and how his students interact 

with him as well as how their English performance is at the moment of speaking English in the 

classroom.  

The second instrument (Appendix B) is an interview which contained ten open 

questions addressing the English teacher to know about the methodology he uses to develop 

his classes and his students’ English oral production. Based on the data gathered, investigators 

identified the method or approach the teacher uses during his classes, and the effectiveness it 

has for the students’ English learning process. 

Additionally, the third instrument (Appendix C) is an interview addressing eighth 

graders to gather data about their English oral performance. It contained seven open questions. 

With the use of this instrument, the research team assessed students’ English performance 

when they are asked simple questions about the topics they have already studied. 
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Finally, a criteria sheet (Appendix D attached to appendix C) was used to assess eighth 

graders’ English oral production. It contained the following indicators: grammar, 

pronunciation, vocabulary, comprehension of questions and fluency to evaluate students’ 

speaking skills. Along those indicators, the research team used a scale of measurement to 

assess the aforementioned indicators, where 1 meant VERY BAD, 2 POOR, 3: 

ACCEPTABLE, 4: GOOD and 5: EXCELLENT. The research team could obtain useful data 

to analyze students’ English oral production. 

3.4.3. Validity of Data Collection Instruments  

Each of the instruments designed by the researchers to obtain data was presented to an 

expert in the area of English at the English language Department of the Western 

Multidisciplinary Campus of the University of El Salvador. This person was in charge of 

providing all types of suggestions to better these instruments if necessary. For this, the 

research team provided a validation sheet with some criteria to evaluate such instruments. 

After making all the necessary improvements in each of the instruments, they administered 

them to a small sample of the population to make sure that these tools are effective and 

understandable. 

3.4.4 Validity and Reliability 

To assure validity, the investigators designed the instruments based on two validity criteria. 

Firstly, they guaranteed “face validity”. This means that each indicator included in the 

operationalization of the variables measures what the researchers want to measure. Secondly, 

they guaranteed “content validity” in which they checked the degree to which the questions of 

the test covered the content to be assessed. To be specific, they made sure if they had included 

the correct number of questions per variable or indicator, the correct order of questions, and 

the correct grammar in each of the questions. Also, the researchers made sure to include the 

correct use of APA system, and they assured that the tools avoided ambiguities and confusing 

terms.  

Regarding reliability, the researchers ensured the degree to which the instruments produce 

the same scores when applied in the same conditions. This is to say, all the results are alike. 

Besides, the observers assured that all of them agreed on the measurements for the results. To 

assure reliability, the researchers took into account internal consistency, which meant that 
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there existed consistency of items and questions in the tools. Also, they used Test-Retest 

reliability, which looked for maintaining consistency over time. In the same way, the 

observers assured reliability to get homogeneity in the results. For this, the research team used 

the same tools at every moment without changing anything, just in case a prior consensus 

existed on that. 

3.4.5 Ethical Aspects 

Since ethical principles are an important part when doing research, the investigators 

paid careful attention when providing any kind of data collection instrument. At the beginning 

of the investigation, the researchers sent a letter to the Head of Centro Escolar Católico San 

Lorenzo, Santa Ana to carry out the study with eighth graders during 2020. As a matter of fact, 

the researchers had to be polite and respectful when administering any instrument to eighth 

grade students. For instance, they respected the participation of students during the interview 

to collect data about the existence of the problem, which meant that they reacted 

professionally and appropriately to the students’ performance and voluntary participation. In 

other words, the investigators were careful so that students felt comfortable at any time during 

the diagnostic phase. Similarly, all the data gotten through different instruments was 

anonymous. They maintained the confidentiality of the participants since no personal 

information was revealed but kept anonymous; for that reason, no information was shared with 

others. Furthermore, legality was present at all times since investigators were always aware of 

laws and regulations to govern the research project. Also, the researchers maintained respect 

for intellectual property as they never plagiarized or copied other’s work or tried to pass it off 

as their own. All in all, the research team supported social and moral values with the aim of 

covering a key part of the whole study.  

3.5 Execution Phase  
 

To continue with the projective research study, the execution phase contains the data 

collection procedure where the research team explains the process they followed to gather the 

information from the eighth grade English teacher and students. Besides, it includes the data 

process and analysis of the data obtained through the different instruments. 
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3.5.1 Data Collection Procedures 
  

To continue with this projective study, the researchers created a questionnaire 

(Appendix E) for the teacher using Google forms, which was administered to him in order to 

obtain vital data through his response. The teacher’s name will remain anonymous. The 

researchers consider the teacher plays a very important role in the investigation since teachers 

are the ones that guide the teaching-learning process. Moreover, the researchers created 

another questionnaire (Appendix F) using Google forms to obtain students’ opinions about 

their teacher’s methodology to teach English. Furthermore, a questionnaire (Appendix G) 

addressed to the English teacher was created to gather information on students’ English oral 

skills.  The permission to develop this investigation was asked to the English teacher and to 

the Head of the Institution at the beginning of the year through a letter signed by the Head of 

the Foreign Language Department of the Western Multidisciplinary Campus of the University 

of El Salvador. This permission allowed the research team to be able to contact students via 

Internet in order to obtain meaningful insight to build the methodological proposal. 

3.5.2 Data Processing and Analysis 
 

 To process all the data obtained through the different tools using Google forms, it was 

necessary that the investigators used the program EXCEL. This program helped investigators 

organize the gathered data as they generated tables and graphs to analyze, interpret, and 

compare the results obtained during the development of the study. 

The research team analyzed and classified the gathered information to see if the 

information collected through the different data-gathering instruments was reliable. The 

research team was working under the qualitative and quantitative paradigm to get, classify and 

interpret the data obtained through the different tools. All the gathered information is 

illustrated in graphs and tables in a detailed way. The researchers had employed the Mixed 

Method Approach to analyze and interpret the information collected through the use of 

different tools addressed to eighth graders and to the English teacher. In these tools, students 

could express if their English classes were effective and if they could improve their English 

oral production with the help of classes based on the Task-Based Learning approach.     
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3.6 Projective Design 
 

The projective design emerges due to a necessity to give people opening criteria and a 

more complex and effective research methodology. It is a proposal that presents research like 

a global, evolutionary, integrator, concatenated and organized process. Holistic research works 

the processes that are connected with invention, formulation of novel proposals, with 

description and classification, considers the creation of innovated  theories, with the 

description and classification, considers the creation of theories and models, the indignation 

about the future, the practice solutions, the practice application of solutions, and the project 

evaluation, social programs and actions, among others. (Hurtado de Barrera, 2000). Moreover, 

the projective research type can work along with the quantitative or qualitative research.  

   This proposal is constructed with the methodology based on the use of the Task Based 

Learning Approach to provide feasible solutions and alternatives to improve but not always 

execute the proposal. Through the use of this projective research, the research team expects 

that the teacher can better eighth graders´ English oral production at Centro Escolar Católico 

San Lorenzo, Santa Ana. As this type of research is characterized by providing possible 

solutions to a problematic situation, investigators decided to adequate the use of the TBL 

Approach with the phenomenon under study to help them ameliorate this area in the future.  

3.7 Elements of a Proposal  

 It is important to establish what a proposal is and which are the elements it includes; 

that is why, this section has been created 

3.7.1. Introduction  

It is an overview of all the project, and it typically goes at the beginning of the work. 

Besides, it summarizes all the steps the proposal includes.  

3.7.2. Description of the Program  

This is an elucidation with the main characteristics the program has. It comprises the 

traits that makes the program exits.  

3.7.3. Approach to the need  
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This section focuses on giving a clear idea of what the proposal is about and how it 

will benefit eighth graders of Centro Escolar Católico San Lorenzo, Santa Ana. Thus, it 

describes the activities the proposal includes as well as when and how they should be 

developed.  

3.7.4. Description of the beneficiaries and staff 

This section provides a detailed description of all the parts involved in this research 

study. 

3.7.5. Objectives 

This section contains all the achievements that the research team expects to reach 

through the proposal. 

3.7.6. Contents 

All the content areas that the proposal will cover are explained. Also, specifically all 

the activities and exercises aiming to meet the students’ needs that will make up this proposal 

are described. 

           3.7.7. Activities 

           This section of the proposal includes a well-structured plan of the activities, techniques 

and methodologies suggested for the proposal. 

            3.7.8. Assessment  

         In this section, all the procedures, steps, and instruments to assess the outcomes obtained 

through the execution of the proposal are presented. 

3.7.9. Resources 

          This section contains all the materials and technical resources to be used for executing 

the project. 

           3.7.10. Budget 

          This includes all necessary expenses that need to be considered to build the research 

proposal. 

 



 

55 
 

 

 

CHAPTER IV 

DATA ANALYSIS AND INTERPRETATION 

 This chapter contains the analysis and interpretation of all the data gathered as part of 

the research study entitled “The Effectiveness of the use of the Task-Based Learning 

Approach (TBL) to Reinforce Eighth Graders’ English Oral Production at Centro Escolar 

Católico San Lorenzo o San Lorenzo, Santa Ana, during the year 2020” Researchers analyzed 

and interpreted all the data so that correlation between the occurrence of the independent and 

the dependent variable could be shown. Besides, a discussion of results where all the theory 

built by experts reviewed in chapter II – Theoretical Framework is contrasted with the 

research question and objectives. For this, researchers took into account the data gathered 

through the different instruments. 

4.1 Data Analysis 

In the following graphs, the research team presents the data gathered through a semi-

structured questionnaire addressed to eighth graders Englis teacher of Centro Escolar Católico 

San Lorenzo in Santa Ana (Appendix F). They have established relationships between those 

data and the theory reviewed in the second chapter of this document, and  they have analyzed 

and  interpreted those findings. These findings gave the clues for building a proposal in order 

to better 8th graders’ and teacher’s environment of learning and teaching English. 

It is worth mentioning that not all the questions are analyzed since the researchers took 

into account only six to make the graphs. Nevertheless , they give the information needed to 

continue with the investigation for they encapsulate the six indicators of this study and allow 

the research team to make a deep analysis with the results gotten . 

 



 

56 
 

 

Figure 1 

 Analysis of students’ answers about: “Pre- Task" 

 

Source: Appendix F: Questionnaire addressed to students 

 

“Teaching” (2019) suggests that under the TBL Approach the teacher introduces the 

topic and gives the students clear instructions about what they will have to do and helps the 

students to recall some language that may be useful for the task. Since all the population 

agreed with statement 3, it is evident that the teacher pays careful attention to the way he 

addresses himself to students while giving instructions and the way clear explanations of the 

topic are given. Students said that the teacher explains in a detailed manner what they will do 

during class; then, he introduces the topic and explains the activity that will be developed. 

According to these findings, the teacher cares about what his students are about to do. 
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Figure 2  

Analysis of students’ answers about: “Task” 

Source: Appendix F: Questionnaire addressed to students 

 

Most eighth graders responded that they seldom work in pairs or groups during an 

activity (task) because it is part of the teacher’s instructions; though they enjoy it, they do not 

put into practice their recent knowledge. Thirty percent of students expressed that the majority 

of activities are developed individually, so they have less opportunities to interchange ideas 

and to practice the recent lessons. In the words of Teaching (2019), “step two, Task, orders 

that students complete a task in pairs or groups using the language resources that they have 

while the teacher monitors and encourage them to work on the task”.  According to students’ 

responses, they have the need to complete tasks with their classmates and most important that 

the teacher encourages them to use their recent and previous language resources while he 

monitors their work. 
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Figure 3  

Analysis of students’ answers about: “Report” 

 

Source: Appendix F: Questionnaire addressed to students 

Planning in TBL suggests that students should prepare a short oral or written report to 

tell the class what happened during their task (Teaching, 2019). Many students stated that in 

fact, they report the activity to the rest of the class and they have only 10 or 15 minutes to get 

ready. The students who answered “No” expressed that it would be more beneficial for them 

to make a report because they could better their English skills; however, they do not feel ready 

to do it. One of the students expressed this: “I would need more English classes to do it by my 

own”. Clearly, if they have a time of planning and reporting tasks, they would feel free to do it 

due to constant opportunities to practice English. 
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Figure 4 

Analysis of students’ answers about: “Analysis” 

 

Source: Appendix F: Questionnaire addressed to students 

According to “Teaching” (2019), the TBL Report stage consists in taking the steps 

described as follows:  The teacher chooses the order in which students will present their 

reports and give the students some quick feedback on the content. In other related question, 

students said that sometimes the teacher decides the order to present their reports and 

sometimes they do. Regarding feedback, students expressed that the teacher gives a general 

and quick feedback only if there are students that have doubts or if students fail while doing 

the assigned task. Seeing students’ answers, students highlight this part as a fundamental one 

because sometimes they failed when doing a task because they did not understand exactly how 

to do it, they did not practice too much. That is why, they do not feel able to do it. 
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Figure 5  

Analysis of students’ answers about: “Analysis” 

 

Source: Appendix F: Questionnaire addressed to students 

Students answered that in fact the teacher highlights outstanding parts like new words 

they use and form of presenting. They consider that this is a great part because when he makes 

emphasis on their mistakes and good points, they continue learning. This part goes hand in 

hand with what TBL states about Analysis: “The teacher can also highlight the language that 

the students used during the report phase” (Teaching, 2019).  
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Figure 6  

Analysis of students’ answers about: “Practice” 

 

Source: Appendix F: Questionnaire addressed to students 

Another key part of TBL stages is Practice. It suggests that finally, “the teacher selects 

language areas to practice based upon the needs of the students and what emerged from the 

task and its phases” (Teaching, 2019). Most of students’ answers say that they like those 

activities to review topics. Sometimes, the teacher plays some games or does some English 

exercises at the end. They consider that it would be nice if they always have this as part of 

their class because the more they practice the more it helps them better their English not only 

in class but also for future plans. 

4.2. Data Discussion  
To build Table No. 2 below, the researchers used the data gathered through a 

questionnaire addressed to eighth graders’ English teacher (Appendix E) where he expressed 

his point of view about the use of the Task-Based Learning Approach to reinforce eighth 

graders English oral production. Besides, the researchers used the data gathered through a 

questionnaire addressed to eighth graders where they expressed their perspective about the 

development of the English classes (appendix F). Having gathered the necessary information 

from both the eighth graders and their English teacher, the research team contrasted both 
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groups of participants’ (teacher and eighth graders) perspectives about some aspects of the 

Task-Based Learning approach. Finally, the research team analyzed all the data and 

interpreted what the two parties had previously stated the matter at issue. 
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Table 2 

Analysis of appendices E and F 

Objectives: 

- To gather information on students’ perspective of the development of the English classes 

- To gather information about the teacher’s point of view regarding the use of the Task Based-Learning Approach to reinforce Eighth 

graders’ English oral production 

Indicator Students Points of View Teacher points of view Researchers´ Interpretation 

The use of 

“Pre- Task” 

In this step, a considerable number 

of the students answered that the 

teacher introduces the class with an 

activity for them to have a 

perspective of the topic they will 

study. The majority of them agreed 

that this activity helps them picture 

what the class will be about and 

they understand in a better way. 

 

The teacher answered that he 

always starts the class with an 

introductory activity; he thinks 

that starting the class with an 

activity helps students get 

involve with the topic easily, and 

they have more interaction with 

the English oral production. He 

usually starts with some 

activities such as icebreakers or 

warm-ups. With this, students 

can interact orally with the 

language and have a perspective 

According to “Teaching” (2019), “The task can be 

exemplified for students to know what will be 

expected from them; the students can take notes 

and spend time preparing themselves for the task”. 

Based on students’ answers, it is evident that the 

teacher always uses an introductory activity in 

every English class, and it helps students 

understand what the topic will be about. Students’ 

opinions about this, comparing these comments 

with the theoretical framework, it is noticeable 

that the pre-task helps students to get familiar with 

the topic, and they have an advantage; to put in to 

practice their oral performance as they are 
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Objectives: 

- To gather information on students’ perspective of the development of the English classes 

- To gather information about the teacher’s point of view regarding the use of the Task Based-Learning Approach to reinforce Eighth 

graders’ English oral production 

Indicator Students Points of View Teacher points of view Researchers´ Interpretation 

of the topic. 

 

involved with the topic since the very beginning 

of the class. 

The use of  

“Task” 

At this stage, seventy five percent 

of the students said that not in all 

the activities they are asked to 

work in groups, but when they do 

it, they agreed that the 

comprehension of the content is 

better. Additionally, a twenty five 

percent said that not in all the 

classes they are asked to work in 

groups, but they agreed that the 

interaction with the language 

increases because they develop 

The teacher said that he tries to 

make students work in groups or 

in pairs because in that way 

students have the opportunity to 

interact among them. He 

explains the topic, and then he 

asks students to develop some 

activities in order to practice the 

content. This is not something 

that happens in all the classes, 

but he likes to assign activities in 

which students work as a group 

“Teaching” (2019) “The students complete a task 

in pairs or groups using the language resources 

that they have while the teacher monitors and 

encourages them to work on the task.”  

Results showed that when students get involved 

with the topic and work in pairs or in groups, they 

have an extra opportunity to put into practice their 

oral performance. Not in all the English classes 

students are asked to work in groups as the teacher 

said, but results showed that applying the task, 

students reinforce more their oral performance, for 

they interact with their classmates. They not only 
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Objectives: 

- To gather information on students’ perspective of the development of the English classes 

- To gather information about the teacher’s point of view regarding the use of the Task Based-Learning Approach to reinforce Eighth 

graders’ English oral production 

Indicator Students Points of View Teacher points of view Researchers´ Interpretation 

more their English oral production. 

 

or individually.  

 

practice using the content, but also practice using 

their speaking skill when sharing ideas with their 

classmates.  Interaction among students becomes 

better when they work in groups and perform the 

activities. 

The use of  

“Planning” 

In this part of the approach, all the 

students agreed that not in all the 

classes they are asked to prepare 

activities that would be presented 

later on. But when it happens, they 

have the opportunity to prepare the 

activity, and then the teacher gives 

them some minutes to get ready 

before presenting at the front. 

The teacher considers that 

making students prepare 

activities to be presented later on 

at the front of the class helps 

students increase their 

confidence and development of 

the English oral performance. 

Because by doing this, students 

can interact with their 

classmates, and in that way, they 

Asking students to plan the activities they will 

develop is beneficial to their learning process, and 

helps them work more with their speaking skill 

because they have not only the opportunity to 

prepare the activity, but also to describe the 

procedure they have followed when doing it. 

According to “Teaching” (2019) students prepare 

an activity based on the content they have 

covered, and then they practice the activity in 

order for them to reinforce their speaking skill. 
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Objectives: 

- To gather information on students’ perspective of the development of the English classes 

- To gather information about the teacher’s point of view regarding the use of the Task Based-Learning Approach to reinforce Eighth 

graders’ English oral production 

Indicator Students Points of View Teacher points of view Researchers´ Interpretation 

can be more confident when 

interacting with the language. 

The use of  

“Report” 

For this stage of the TBL approach, 

seventy percent of the target 

population said that his teachers 

does not make them report to the 

class the tasks they have been 

asked to work on. Only twenty 

three percent of students said that 

his teacher actually makes them 

report either orally or written the 

tasks. Besides, students added that 

when they are asked to report to 

their English class the task, they do 

not have plenty of time to get 

He declared that making his 

students orally perform the tasks 

is a fantastic way to elicit his 

students’ English oral 

production. Thus, he mentioned 

some of the oral tasks he asks his 

students to perform. Some of 

these tasks usually are: 

Repetition from conversations 

or paragraphs, also by reading 

sentences they wrote. 

Asking students to orally perform certain tasks is a 

good way to let them be part of their own learning 

and acquisition process.  

“Students then report back to the class orally or 

read the report.” “Teaching” (2019). With this, it 

can be said that it is important to ask students to 

report to the rest of their classmates the activities 

they develop in small groups. In that way, students 

will be able to support each other, and at the same 

time develop their oral and comprehension skills. 

They can also develop the ability to feel 

comfortable and confident when they are in front 
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Objectives: 

- To gather information on students’ perspective of the development of the English classes 

- To gather information about the teacher’s point of view regarding the use of the Task Based-Learning Approach to reinforce Eighth 

graders’ English oral production 

Indicator Students Points of View Teacher points of view Researchers´ Interpretation 

ready. of their other companions. 

The use of  

“Analysis” 

Seventy percent of students 

reported that after performing a 

task his teacher usually takes time 

to give his opinion about the task 

and to give feedback. Though, the 

other twenty three percent assured 

that his teacher does not correct 

their mistakes. Besides, they added 

that when his teacher gives 

feedback, he makes them think 

upon their mistakes. According to 

students, the teacher also 

congratulates his students when 

The teacher said that he does not 

correct his students after 

performing a task because this 

may create a stressful 

environment, and probably 

students will become shy and 

reluctant to continue practicing. 

In the same manner, he added 

that he usually writes down on 

the board a list of words students 

have mispronounced, but he does 

this in a general way. He does 

According to “Teaching” (2019) “The teacher 

then highlights relevant parts from the recording 

for the students to analyze and to notice 

interesting features”. Giving feedback provides 

positive criticism, and let students be aware of 

their own mistakes.  

Comparing what both parties have said it can be 

concluded that making students analyze upon their 

mistakes improve students’ confidence, self-

awareness and enthusiasm for learning. 
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Objectives: 

- To gather information on students’ perspective of the development of the English classes 

- To gather information about the teacher’s point of view regarding the use of the Task Based-Learning Approach to reinforce Eighth 

graders’ English oral production 

Indicator Students Points of View Teacher points of view Researchers´ Interpretation 

they do the tasks correctly. not give individual feedback. 

The use of  

“Practice” 

Students were asked if their 

English teacher makes them 

practice specially the things they 

have said incorrectly and the 

majority of them answered that his 

teacher does not make them 

practice. Sometimes, he just asks 

them to write sentences with some 

of the words they have 

mispronounced. 

On the other hand, the English 

teacher was asked if he makes 

his students practice the target 

content after performing a task, 

and he said he does it. In 

addition, he mentioned some of 

the activities he usually does to 

make his eighth graders practice. 

Some of these activities are 

writing sentences or writing 

conversations using the 

vocabulary they have just 

It can be summarized that having students 

continue practicing the target vocabulary really 

helps them internalized that content. Though 

students and the teacher differ in some aspects, 

they get in agreement at the time to say that it is 

good to have students practice and not only the 

target content just to develop a certain task. All 

this agrees with what (Larsen- Freeman & 

Anderson, 1986, pp. 154- 155) say “This task 

follow- up can enhance the learning that has taken 

place earlier.” 
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Objectives: 

- To gather information on students’ perspective of the development of the English classes 

- To gather information about the teacher’s point of view regarding the use of the Task Based-Learning Approach to reinforce Eighth 

graders’ English oral production 

Indicator Students Points of View Teacher points of view Researchers´ Interpretation 

studied. 

Sources: Appendix E, Questioner addressed to Eighth Graders, and Appendix F, Questioner addressed to Eighth Graders’ English 

Teacher 

 

To build Table No 3, the research team used the data gathered through a questionnaire addressed to the Eighth graders’ 

English teacher (appendix G), which provided them with reliable data about the variables under study; this source was the eighth 

graders’ teacher. First, the teacher’s answer is shown, and then the investigators’ analysis about what the teacher has stated is 

included. Finally, what the research team could observe is explained. 
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Table 3 

Analysis of Appendix G  

Objective: to gather information on the teacher’s point of view of students’ English oral production 

Indicator Question Teacher’s 

Answer 

Teacher’s Point of View Researchers’ Point of View 

Fluency 1. Do you 

consider your 

eighth-grade 

students are 

able to produce 

the English 

language in 

oral activities 

without 

hesitating? 

NO The students are not able 

to produce the English 

language in oral activities 

without hesitating since 

they are beginners and do 

not have that much 

knowledge nor practice to 

fluently perform oral 

tasks. 

The researchers agreed with the teacher since according 

to Nigmatullaevna (n.d) fluency is the ability to express 

oneself in an intelligible reasonable and accurate way 

without too much hesitation. Besides, according to the 

previous observations done throughout this process, 

researchers could confirm that students are not able to 

produce the English language appropriately during oral 

tasks. Evidently due to the poor knowledge they have, 

they hesitate to much and most of the time they 

preferred to answer in Spanish. 

Accuracy 2. Do you 

think students 

make use of 

correct 

utterances 

NO The majority of students 

make their best effort 

while orally performing 

but as they are starting to 

get familiar with the 

The research team agreed with the teacher at this point 

since Nigmatullaevna (n.d) stated that “without 

structuring accurate speeches, speakers will not be 

understood and their interlocutors will lose interest if 

they perform incorrect utterances each time.” 
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Objective: to gather information on the teacher’s point of view of students’ English oral production 

Indicator Question Teacher’s 

Answer 

Teacher’s Point of View Researchers’ Point of View 

while 

developing 

speaking 

activities in the 

English class? 

English language, they 

constantly make mistakes. 

 

 

Furthermore, the researchers could evidence this during 

the multiple observations and interviews they carried 

out during this process. Students were not able to 

transmit complete messages, and most of the time they 

lose the idea of what they were talking about. 

Grammar 3. Do students 

apply correct 

English 

grammatical 

structures 

while 

developing 

speaking 

activities? 

NO Some students are just 

meeting the new language 

so when they produce 

their oral tasks they do it 

thinking in Spanish. 

According to the observations and interviews done, 

students know the basic grammatical structures, 

however; they do not practice them in a reflective way; 

students just repeat and respond to the questions just by 

inertia that is to say, they do not know how the 

grammatical structures work; they just say it the way 

they have memorized them. 

Vocabulary 4. Do you 

think your 

students have a 

YES We try to learn new 

vocabulary every class, 5 

per class to be sincere. 

The research team disagreed with the teacher at this 

point since there is no evidence that the students have 

actually learned 5 words per class; students barely 
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Objective: to gather information on the teacher’s point of view of students’ English oral production 

Indicator Question Teacher’s 

Answer 

Teacher’s Point of View Researchers’ Point of View 

good word 

choice while 

they perform 

speaking 

activities? 

remember what the words they try to learn in the 

previous class were. This happens because the students 

just repeat and try to memorize the new vocabulary, but 

they fail in doing do due to the lack of strategies and 

methodologies to conquer such a goal. The students, of 

course, have their vocabulary bank but they do not 

have the amount nor the variety they need to supply 

their necessity of vocabulary while orally performing. 

Besides, Nigmatullaevna (n.d) assures that “achieving 

accuracy in terms of vocabulary refers to the 

appropriate selection of words during speaking.” This 

makes students feel frustrated when they do not find 

the exact word to transmit the message they want. 

Pronunciation 5. Do your 

students have 

accurate 

English 

pronunciation 

YES They are beginners; they 

are just meeting the 

language, they try their 

best to practice and 

participate during the 

The research team totally agreed with the English 

teacher as his students seem to be willing to perfect 

their English pronunciation day by day. They make 

their best effort in pronouncing appropriately. 
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Objective: to gather information on the teacher’s point of view of students’ English oral production 

Indicator Question Teacher’s 

Answer 

Teacher’s Point of View Researchers’ Point of View 

according to 

their level of 

English? 

class. So I consider that 

they have the level they 

have to have. 

Source: Appendix G, Questionnaire addressed to Eighth Graders’ English Teacher  
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4.2.1 Data Discussion of Table No 2 

This table shows the relation between the English teacher and eighth graders’ point of 

view about the use of the Task-Based Learning Approach to reinforce eighth graders English 

oral production. To start the discussion, it is important to remark that the use of such an 

approach is highly beneficial for both the students and the English teacher as they agreed with 

most of the indicators the researchers had asked them. First, the use of the “Pre-Task” is well 

implemented by the English teacher, and both of them considered it an essential part since it 

helps students get familiar with the topic to be studied.  Second, the implementation of “Task” 

is not that well applied since it is planned to be developed with students working in pairs or 

groups; however, they argued that not all the time their English teacher asks them to do so. 

Third, talking about the “Planning” step, it is sad to get to know that students are not asked to 

do this in all the classes; however, when they are asked to do so, they declared it helps them a 

lot getting ready to report their tasks to the rest of the class. Fourth, according to student’s 

answers about “Report”, it is equally sad to realize that they do not develop this step correctly; 

they expressed they seldom do it, and when they have the opportunity to do so, they do not 

have enough time to get ready. Furthermore, the English teacher expressed that they do report 

but they just read some sentences aloud. Fifth, for the “Analysis” seventy percent of students 

agreed to receive feedback from the English teacher whenever it is necessary; however, the 

thirty percent argued not to receive any feedback at all. It is noticeable that the English teacher 

is not constant in doing this; besides, he fails in doing so because he gives feedback in a 

general way; nonetheless, students demanded that when the English teacher makes them 

realize about their mistakes, they learn better since they reflect upon them. Finally, for the 

“Practice” step, students said that the teacher does not make them practice the already studied 

contents, and what they do is just to write some sentences or invent a conversation with the 

vocabulary studied in class. It can be concluded that the English teacher tries to follow the 

steps: notwithstanding, he fails in doing so since he is not constant in the use of such steps, 

and that is what makes students not to be able to develop their speaking skills appropriately. 

 

4.2.2. Data Discussion of Table No 3 

As stated in table No 3, in the words of the eighth grader’s English teacher, his students 

show some deficiencies regarding to their English oral production. According to Kadam, Patil, 
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Dhenge & Murai (2018), “speaking skills give us the ability to communicate effectively’’. The 

elements of such a skill are fluency, accuracy, grammar vocabulary and pronunciation; each of 

these elements becomes part of the communicative process. The Eighth Graders’ English 

Teacher assured that his students are not capable to conquer this skill at all because some of 

them do not complete the five indicators of English oral production. He says that students 

neither show fluency nor show accuracy; accuracy is the ability of being correct and precise. 

Besides, grammar is another subskill students have more problems with; for students are just 

meeting the foreign language, they are not able of using grammatical structures correctly, and 

this could be assure thanks to the gathered data and through observations. On the contrary, 

eighth grader’s English teacher said that his students have a wider range of vocabulary thanks 

to the fact that in each class he tried to teach them at least five new words. Also, the teacher in 

charge of the target population said that his students are good at pronouncing the English 

language.  
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CHAPTER V 

CONCLUSIONS, LIMITATIONS AND RECOMMENDATIONS 

Conclusions 

After all the data was collected and analyzed as part of  the study entitled  “The 

Effectiveness of the use of the Task-Based Learning Approach (TBL) to Reinforce Eighth 

Graders’ English Oral Production at Centro Escolar Católico San Lorenzo San Lorenzo, Santa 

Ana, during the year 2020”, the research team has built some conclusions based on the major 

findings of this research study.  

The effectiveness of the Task- Based Learning Approach  

As one of their major and relevant finding of the present study, the research team 

concludes that the Task-Based Learning Approach (TBL) is one of the best English teaching 

methods to teach English to kids. With the help of such an approach, students absolutely 

benefit themselves since they can acquire the target language even easier. The Task- Based 

Learning Approach makes use of six fundamental steps that become a cycle: pre-task, task, 

planning, report, analysis, and finally practice. Each of these steps fulfills an important 

function; they have the advantage of training students to use their English skills at their current 

level, thus developing language through its use. Also, with the constant and appropriate use of 

this teaching method, students improve their confidence as they relate tasks to situations in 

their daily life, and at the same time, they can increase their levels of motivation. In the final 

analysis, researchers conclude that using the TBL approach is of great importance at the time 

of teaching English even to kids.  

Tasks are genuine language builders   

After analyzing the gathered data, the research team came to the conclusion that there 

is not a single definition to say what tasks are, but through its use the research team described 

them as genuine language builders. Students solved a task that involves an authentic use of 

language, rather than just responding to simple language questions about grammar or 

vocabulary. Therefore, students can choose how to complete it, and which language they use 
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to do so; there is a clear goal, so students know when it is completed. To sum up, good tasks 

are well- designed, relevant, feasible, goal-oriented, and meaning-centered. 

 

Students do not learn English properly when traditional methodologies are used. 

Additionally, the research team determined that students are not involved with the 

English learning process as necessary in order for them to improve their English-speaking 

skill. That is to say, that researchers identified the following aspects: First, that students do not 

have enough classes in order for them to have more interaction with the language; they just 

receive three-hour classes per week. Second, the majority of the activities they develop do not 

provide them with enough opportunities for them to put into practice what they have learnt; 

students are not asked to develop speaking activities that could help them build more 

confidence when using the language. Moreover, investigators concluded that the way students 

learn English is not time sensitive; it is essential that students get more involved with the 

language by including more English in their daily life for them to have more confidence and 

improve their English oral performance.  

Finally, if teachers are well prepared previously to teach English and implement the 

Task-Based Learning Approach when teaching English to kids, the acquisition of the language 

by the students could be easier. By doing this, classes could be more organized, and the 

improvement of the students speaking skill could be noticeable. Researchers concluded that 

this will make a difference in students using English in class and building up their confidence 

when communicating. That is to say, that if the teachers are well prepared to teach English, 

they can organize more properly so as to  use  activities that help students improve their 

speaking skill even though they only attend  three-hour English classes per week- The teacher 

can give students the opportunity to learn English appropriately and in a new way following 

the six steps of the TBL even though they do not realize the teacher is implementing the 

approach. 

Limitations 

When developing both the research project and the proposal, the research team faced 

some difficulties that made this investigation a bit complicated. Three of those limitations 

were the COVID-19 lockdown, the English teacher and the change of the type of research that 
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the team had originally decided to carry out. The research team had planned to do action 

research but had to switch the research type into a projective research because of the 

impossibility to have in-presence sessions with the eighth graders to implement the actions 

necessary to change or better the problematic situation under study. 

The COVID-19 Lockdown 

The biggest limitation researchers had to face was the national COVID-19 lockdown 

since the emergency caused by the pandemic negatively affected all type of educational 

activities worldwide. All educational institutions were forced to close, thus cancelling all in-

presence activities and had to switch them into the virtual and online modalities. All these 

changes negatively affected this research because the action research that had been planned to 

be carried out had to be rethought and changes had to be made. As a result of the problematic 

and fearful environment that was globally faced, the research group had to change their action 

research study into a projective one. Consequently, the research team was forced to adapt to 

the new reality that implied working from home, which was difficult, to some extent, for the 

researchers because some of them did not have a reliable Internet connection at home. 

Nevertheless, as time went by, they managed to connect and cooperate virtually and carry out 

this research study. 

The English Teacher  

The second limitation deals with the teacher´s tardiness to provide the information the 

researchers needed. Due to the pandemic, everyone was trying to adapt themselves to the new 

reality and that caused the eighth-grade English teacher not to be able to prioritize the research 

team to respond to their needs. As the time went on, the research team and the English teacher 

could agree on a schedule to meet twice a month via Zoom, WhatsApp or any other platform. 

Sadly, valuable time was lost; however, everything turned out well since the research team 

could finish all the process as it was planned. 
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The Change of the Type of Research 

 The researchers had planned to develop an action research; however, as the COVID-19 

emergency made the entire world population change their life style, the research team was 

forced to look for other type of research that fitted with the new worldwide reality as in-

presence activities were not allowed, so they chose to work on a projective research. 

Unfortunately, the researchers did not have enough information or experience on how to 

develop such a type of investigation, which became a challenge during the development of this 

project. 

All these situations made the research team waste some time, but at the end, they could 

finish the project regardless all the limitations they faced caused by the COVID-19 

emergency. 

Recommendations 

Upon finishing this projective research study, researchers have come up with some 

recommendations for students, teachers and future researchers. 

Recommendations for students 

 Researchers recommend that students should take advantage of Task-Based Learning 

approach and use this new way of learning since it will benefit their English oral production 

even if they are accustomed to traditional methodologies. It is very recommendable that to 

develop the tasks, they should follow the teacher’s instructions in class time and of course, 

participate a lot in speaking activities. In addition, students should focus during the whole 

process of learning English in order to speak better. It is also important that students and 

teachers work more on finding areas that strengthen students' skills to produce English while 

following the TBL stages. 

Recommendations for the eighth grade English teacher 

 It is highly recommended that the eighth graders’ English teacher should use the 

suggested approach (TBL), taking into consideration three main factors. First, he should know 
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that students learn by interacting; that is to say, that sitting on a desk for more than an hour 

just listening to a tutor is not a good way of eliciting student’s acquisition of the target 

language. Students should interact among them and with his teacher, and each student should 

be engaged and encouraged to participate. Second, the eighth graders’ English teacher should 

focus on using and eliciting authentic language; the language that he uses in class with his 

students and the one he wants to instill in his students’ needs to be genuine. The type of 

language they usually use in their daily life, and the one they can use in the different situations 

they may face in their lives. Finally, the eighth graders’ English teacher should keep in mind 

that errors are a natural part of the learning process; that is why, he should give the chance to 

his students of making mistakes because pupils learn from their own mistakes. Also, the Task-

Based Learning Approach gives, in its fifth step, a change of recognizing and improving the 

possible mistakes students can do while doing a task.  

Recommendations for future researchers  

As stated at the beginning, some recommendations to future research teams on the 

same field will be given. Future researchers may think about the possibility of proposing the 

use of the Task- Based Learning approach for improving students’ English oral production, 

but they have to take into account that there is not much information of this topic. The 

information is somehow limited so, future researchers have to resort to sources of information 

such as books, e-books, and for sure to some experts on didactics for teaching the English 

language. Besides, future researchers should use this approach with students that have some 

English knowledge since it is not recommendable to use it with amateurs of the language, for 

it focuses mainly on the communicate process.  

All in all, the research team gives these recommendations to students, teachers and 

future researchers in order to help them accomplish one of their goals that can help students to 

improve their English oral production by using the Task- Based Learning Approach (TBL). 

Finally, if they take into consideration all these recommendations, they will assure a good 

result.  



 

81 
 

Bibliographic References  

 

Abdullaeva U.N.(n.d) Characteristics of speaking performance [PDF file] Retrieved from 

https://scientifictext.ru/images/PDF/2018/DNO-2-24/characteristics1.pdf 

Brown. H (2001) Teaching by principals: An Interactive Approach to Language Pedagogy 

Darymar Redondo Fuentes.(n.d) Understanding Strategies for Improving Oral Production 

Skills among EFL Learners at a Public University in Colombia [PDF file] Retrieved 

from 

https://pdfs.semanticscholar.org/fdab/2341f33d2e62c44b89116bde35b7f2d2b2f6.pdf  

Frost, R. (nd.). A Task-based approach. Retrieved March 1st 2020 from 

https://www.teachingenglish.org.uk/article/a-task-based-approach 

Gass, S.M. and Selinker, L. (1994). Second language acquisition: An introductory course. The 

United States of America: Lawrence Erlbaum Association, Inc., Publshers 

Harmer, J. (1988). Practice of ELT. England: Pearson Education Limited. 60 60  How to Use 

the Task-Based Learning Approach (nd). Retrieved February 27th, 2020 from 

https://ontesol.com/task-based-learning/ 

J.R. Kadam, V.G. Patil, S.A. Dhenge, A.M. Murai(2018) Communication Skills and 

Personality Development Retrieved from 

https://books.google.com.sv/books?id=nAqNDwAAQBAJ&printsec=frontcover&dq=

Communication+Skills+and+Personality+Development&hl=es-

419&sa=X&ved=0ahUKEwjMv__IqI_oAhVsTt8KHYNRAe4Q6AEILzAB#v=onepag

e&q=Communication%20Skills%20and%20Personality%20Development&f=false 

Joshesl (nd.) The Importance of Input and Output in Second Language Acquisition Retrieved 

March 18th, 2020 from http://www.joshesl.com/the-importance-of-input-and-output-in-

second-language-learning.html 

Kagan Buyukkarci (2019) A Critical Analysis of Task- Based Learning [PDF file] Retrieved 

March 16th, 2020 from 

https://scientifictext.ru/images/PDF/2018/DNO-2-24/characteristics1.pdf
https://pdfs.semanticscholar.org/fdab/2341f33d2e62c44b89116bde35b7f2d2b2f6.pdf
https://www.teachingenglish.org.uk/article/a-task-based-approach
https://ontesol.com/task-based-learning/
https://books.google.com.sv/books?id=nAqNDwAAQBAJ&printsec=frontcover&dq=Communication%20Skills%20and%20Personality%20Development&hl=es-419&sa=X&ved=0ahUKEwjMv__IqI_oAhVsTt8KHYNRAe4Q6AEILzAB#v=onepage&q=Communication%20Skills%20and%20Personality%20Development&f=false
https://books.google.com.sv/books?id=nAqNDwAAQBAJ&printsec=frontcover&dq=Communication%20Skills%20and%20Personality%20Development&hl=es-419&sa=X&ved=0ahUKEwjMv__IqI_oAhVsTt8KHYNRAe4Q6AEILzAB#v=onepage&q=Communication%20Skills%20and%20Personality%20Development&f=false
https://books.google.com.sv/books?id=nAqNDwAAQBAJ&printsec=frontcover&dq=Communication%20Skills%20and%20Personality%20Development&hl=es-419&sa=X&ved=0ahUKEwjMv__IqI_oAhVsTt8KHYNRAe4Q6AEILzAB#v=onepage&q=Communication%20Skills%20and%20Personality%20Development&f=false
https://books.google.com.sv/books?id=nAqNDwAAQBAJ&printsec=frontcover&dq=Communication%20Skills%20and%20Personality%20Development&hl=es-419&sa=X&ved=0ahUKEwjMv__IqI_oAhVsTt8KHYNRAe4Q6AEILzAB#v=onepage&q=Communication%20Skills%20and%20Personality%20Development&f=false
http://www.joshesl.com/the-importance-of-input-and-output-in-second-language-learning.html
http://www.joshesl.com/the-importance-of-input-and-output-in-second-language-learning.html


 

82 
 

https://www.researchgate.net/profile/Kagan_Buyukkarci/publication/285744934_A_cri

tical_analysis_of_task-based_learning/links/5cece572458515026a61406e/A-critical-

analysis-of-task-based-learning.pdf 

Krashen, S. (1996). The Natural Approach: Language Acquisition in the Classroom. Prentice 

Hall 

Larsen- Freeman & Anderson. (1986). Techniques & Principles in Language Teaching. The 

United States: Oxford.  

My English Pages (nd.) Input and Output in Second Language Acquisition Retrieved March 

17th, 2020 from https://www.myenglishpages.com/blog/input-and-output-in-second-

language-acquisition/ 

Parupalli Srinivas Rao (2019) The Importance of Speaking Skills in English Classrooms [PDF 

file] retrieved from 

https://www.researchgate.net/publication/334283040_THE_IMPORTANCE_OF_SPE

AKING_SKILLS_IN_ENGLISH_CLASSROOMS 

Scrivener, J. (2005). Learning Teaching. Oxford. Macmillan. 

Skehan, Peter. 1998b. “Task- Based instruction”. In Grabe, William (Ed), Annual Review of 

Applied Linguistics, 1998. New York: Cambridge University Press. Pages – 268-86.  

Swain, M. (1985). Communicative competence: Some roles of comprehensible input and 

comprehensive output in its development. In S, Gass and C, Madden (Eds), Input in 

second language acquisition (pp. 235-253). Roeley, MA: Newbury House 

 

 

 

 

 

https://www.researchgate.net/profile/Kagan_Buyukkarci/publication/285744934_A_critical_analysis_of_task-based_learning/links/5cece572458515026a61406e/A-critical-analysis-of-task-based-learning.pdf
https://www.researchgate.net/profile/Kagan_Buyukkarci/publication/285744934_A_critical_analysis_of_task-based_learning/links/5cece572458515026a61406e/A-critical-analysis-of-task-based-learning.pdf
https://www.researchgate.net/profile/Kagan_Buyukkarci/publication/285744934_A_critical_analysis_of_task-based_learning/links/5cece572458515026a61406e/A-critical-analysis-of-task-based-learning.pdf
https://www.myenglishpages.com/blog/input-and-output-in-second-language-acquisition/
https://www.myenglishpages.com/blog/input-and-output-in-second-language-acquisition/
https://www.researchgate.net/publication/334283040_THE_IMPORTANCE_OF_SPEAKING_SKILLS_IN_ENGLISH_CLASSROOMS
https://www.researchgate.net/publication/334283040_THE_IMPORTANCE_OF_SPEAKING_SKILLS_IN_ENGLISH_CLASSROOMS


 

83 
 

Appendices 

Appendix A 
UNIVERSITY OF EL SALVADOR 

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

 

OBSERVATION GUIDE ADDRESSED TO 8TH GRADE STUDENTS AT CENTRO 

ESCOLAR CATÓLICO SAN LORENZO, SANTA ANA 

 

OBJECTIVE: To observe a class developed by the English teacher of 8th grade at Centro 

Escolar Católico San Lorenzo, Santa Ana 

Direction: Mark with an “x” the corresponding box and provide any necessary comment. 

STATEMENTS TO BE OBSERVED YES NO comments 

 

1. An approach is used to develop the class, if there is one, explain it 

 

 

 

2. The approach used is effective, what is the impact on students? 

 

 

 

3. Does the teacher set any objective for each class?  

 

 

 

4. Are these objectives measurable? 

 

 

 

5. Reflection is used after the class, does it work? 
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6. A series of steps is implemented to develop activities, which are 

they? 

 

 

 

7. The students are engaged during the whole class.  

 

 

 

8. The students are able to talk using the contents studied in class. If 

this occurs or does not, explain how their performance is. 

 

 

 

9. Student’s knowledge is according to their level. Explain how their 

oral production is 

 

 

 

 

10. Do they practice their oral skill with real life activities? 
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Appendix B 
UNIVERSITY OF EL SALVADOR 

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

 

QUESTIONNAIRE ADDRESSED TO 8TH GRADE ENGLISH TEACHER AT CENTRO 

ESCOLAR CATÓLICO SAN LORENZO, SANTA ANA 
 

OBJECTIVE: To garther data from the English teacher through a questionnaire to know about the 

methodology he uses to develop his classes and his students English oral production 

1. What is the method or approach you use to teach your classes? 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

2. How effective is the implementation of such an approach? 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

3. Do you consider necessary to set objectives for every class? Explain. 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

4. What is your students’ behavior during classes? 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

 

 

5. What are your students’ strengths regarding English oral production? 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

6. What are your students´ weaknesses regarding English oral production? 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 
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7. How is your students’ English-speaking performance? 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

8. What do you think about making students reflect upon the new vocabulary or structures 

studied in class? 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

9. How do you assess your students’ English oral production in class? 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

10.  Would you be interested in applying a new approach to work with your students?  Why? 

__________________________________________________________________________ 

__________________________________________________________________________ 
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Appendix C 
UNIVERSITY OF EL SALVADOR 

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

 

INTERVIEW ADDRESSED TO 8TH GRADE STUDENTS AT CENTRO ESCOLAR 

CATÓLICO SAN LORENZO, SANTA ANA 
 

 

OBJECTIVE: To gather information from students about their English oral production 

 

1. How are you? 

______________________________________________________________________ 

2. What is your name? 

______________________________________________________________________ 

3. How old are you? 

______________________________________________________________________ 

4. Where do you live?  

______________________________________________________________________ 

5. When is your birthday?  

______________________________________________________________________ 

6. What do you like?  

______________________________________________________________________ 

7. What don’t you like? 

______________________________________________________________________ 

COMMENTS: 
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Appendix D 

UNIVERSITY OF EL SALVADOR 

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATÓLICO SAN LORENZO, SANTA ANA 

 

OBJECTIVE: To assess students’ English oral production during an oral interview  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. Grammar 

(Student is able to express his/her ideas and answers in proper sentence 

structure and tenses.) 

     

2. Pronunciation 

(Student’s pronunciation is clear and easy to understand.) 

     

3. Vocabulary 

(Good range of vocabulary words learned during class) 

     

4. Comprehension of questions 

(Student is able to understand and answer all of the questions during the 

interview.) 

     

5. Fluency 

(Student’s speech is effortless and smoothly according to their level.)  

     

TOTAL      

 

COMMENTS________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 
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Appendix E 
UNIVERSITY OF EL SALVADOR 

WESTERN MULTIDISCIPLINARY CAMPUS 

ENGLISH LANGUAGE DEPARTMENT 

 

RESEARCH TOPIC: “The Effectiveness of the use of the Task-Based Learning Approach 

(TBL) to Reinforce Eighth Graders’ English Oral Production at Centro Escolar Católico San 

Lorenzo, Santa Ana, during the year 2020” 

SEMI-STRUCTURED QUESTIONNAIRE ADDRESSED TO THE ENGLISH 

TEACHER FROM CENTRO ESCOLAR CATÓLICO SAN LORENZO, SANTA ANA 

 

OBJECTIVE: To gather information on the teacher’s point of view of the use of the task-

based learning approach to reinforce eighth graders English oral production 

 

1. Do you usually start the classes with an introductory activity and giving students clear 

instructions about the task they will develop? 

Yes______ No______ 

Why?_________________________________________________________________

______________________________________________________________________

____________________________________________________________ 

 

If your answer for the previous question was yes, which type of introductory activity 

do you usually use? 

______________________________________________________________________

______________________________________________________________________

___________________________________________________________ 

2. Do you consider tasks to be genuine language builders? 

Yes______ No______ 

 

If your answer for the previous question was yes, what are the tasks you mainly use in 

your classes and how do you organize your students to work? 

______________________________________________________________________

______________________________________________________________________

_____________________________________________________________ 

 

3. What do you think about approaching students while they are working on the assigned 

activity to see how they have organized themselves to develop the task? 

______________________________________________________________________

______________________________________________________________________ 

4. Do you consider that asking your students to orally perform in front of the class to be a 

good way to elicit students’ English oral production? 

Yes______ No______ 
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Why?_________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

5. If your answer for the previous question was yes. Which types of oral tasks do you 

apply with your students? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

6.  Do you correct your student’s mistakes after they perform a task? 

Yes______ No______ 

Why?_________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

7. Do you make your students reflect upon their mistakes? 

Yes______ No______ 

Why?_________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

8. After each class, what are the tasks you assign to your students to make them practice 

the target content? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Appendix F             
UNIVERSITY OF EL SALVADOR 

WESTERN MULTIDISCIPLINARY CAMPUS 

ENGLISH LANGUAGE DEPARTMENT 

 

RESEARCH TOPIC: “The Effectiveness of the use of the Task-Based Learning Approach 

(TBL) to Reinforce Eighth Graders’ English Oral Production at Centro Escolar Católico San 

Lorenzo, Santa Ana, during the year 2020” 

SEMI-STRUCTURED QUESTIONNAIRE ADDRESSED TO EIGHTH GRADERS 

FROM CENTRO ESCOLAR CATÓLICO SAN LORENZO, SANTA ANA 

 

OBJECTIVE: To gather information on students’ perspective of the development of the 

English classes 

 

1. ¿El maestro inicia la clase dando instrucciones claras sobre el tema que se va a 

desarrollar y explica lo que van a hacer? 

Si______ No______ 

 

Si tu respuesta fue SI, explica de qué forma lo hace: 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

Si tu respuesta fue NO, ¿te gustaría que las clases iniciaran de esa forma? ¿Por qué? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

2. Para realizar una actividad, ¿trabajan en pareja o en grupo y utilizan las estructuras que 

les han explicado mientras la completan? 

Si______ No______ 

 

Explica_______________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

3. ¿El maestro los monitorea mientras realizan dicha actividad? 

Si______ No______ 

 

 

4. ¿Se les da un tiempo para prepararse antes de presentar cualquier actividad?  

Si___ No___ 
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Explica como lo hace: 

______________________________________________________________________

_______________________________________________________________ 

 

5. ¿Reportan de forma oral o escrita en inglés al resto de la clase como hicieron la 

actividad? 

Si______ No______ 

  

Si tu respuesta fue SI, ¿Cuánto tiempo para prepararse tienen? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

Si tu respuesta fue NO, ¿crees que esta parte te ayudaría a mejorar tu habla en inglés? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

6. ¿El maestro elige el orden en que reportaran a los demás su actividad? 

Si______ No______ 

 

7. ¿El maestro muestra algún video de cómo realizar las actividades?  

 Si______ No______ 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

8. Después de realizada la actividad, ¿hay un momento en el que el maestro da su punto 

de vista sobre los reportes y corrige errores? 

Si______ No______ 

 

Explica lo que sucede 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

9. ¿El maestro menciona las partes interesantes de las actividades realizadas y felicita los 

buenos trabajos? 

Si______ No______ 

 

Explica que sucede  
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______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

10. ¿El maestro continua la clase con alguna actividad para seguir practicando los 

contenidos?  

Si______ No______ 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

Si tu respuesta fue SI, ¿estas prácticas te ayudan a mejorar tu confianza y uso del 

inglés? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

Si tu respuesta fue NO, ¿te gustaría seguir practicando las estructuras para mejorar tu 

confianza y manejo del inglés? ¿Por qué?  

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Appendix G 

 

 

 

          
  UNIVERSITY OF EL SALVADOR 

WESTERN MULTIDISCIPLINARY CAMPUS 

ENGLISH LANGUAGE DEPARTMENT 

 

RESEARCH TOPIC: “The Effectiveness of the use of the Task-Based Learning Approach 

(TBL) to Reinforce Eighth Graders’ English Oral Production at Centro Escolar Católico San 

Lorenzo, Santa Ana, during the year 2020” 

SEMI-STRUCTURED QUESTIONNAIRE ADDRESSED TO THE ENGLISH 

TEACHER FROM CENTRO ESCOLAR CATÓLICO SAN LORENZO, SANTA ANA 

 

OBJECTIVE: To gather information on the teacher’s point of view of students’ English oral 

production 

 

1. Do you consider students are able to produce the language in oral activities without 

hesitating? 

______________________________________________________________________

______________________________________________________________________ 

2. Do you think students make use of correct utterances while developing speaking 

activities? 

______________________________________________________________________

______________________________________________________________________ 

3. Do students apply correct grammatical structures when communicating during oral 

performance? 

______________________________________________________________________

______________________________________________________________________ 

4. Do you think your students have a good selection of words while they perform 

speaking activities? 

______________________________________________________________________

______________________________________________________________________ 

5. Do your students have good pronunciation according to their level of English? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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“THE EFFECTIVENESS OF THE USE OF THE TASK-BASED 

LEARNING APPROACH (TBL) TO REINFORCE EIGHTH 

GRADERS’ ENGLISH ORAL PRODUCTION AT CENTRO 

ESCOLAR CATÓLICO SAN LORENZO, SANTA ANA, 

DURING THE YEAR 2020” 
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INTRODUCTION 

This proposal has been designed in order to reinforce eighth graders’ English oral 

production at Centro Escolar Católico San Lorenzo, using the Task-Based Learning Approach 

since through data gathered by different means and from various sources, the research team   

realized about the need to change the methodology to teach English and to strengthen the 

aforementioned students’ English speaking skill development. 

 The present proposal contains the following elements: Introduction, Description of the 

Proposal, Approach to the Need, Description of the Beneficiaries and Staff, Objectives, 

Contents, Activities, Assessment, Resources and Budget. 

The body of the proposal consists of a set of micro lesson plans to be developed during 

8 weeks, specifically, teaching two days a week during (two hours in the first day and one 

hour during the second day). As part of the methodology suggested to develop the contents, 

some activities have been carefully selected and organized, following the six steps that the 

Task-Based Learning Approach follows. At the end of the proposal, a general assessment of 

the lessons covered during those eight weeks that have been planned. 

DESCRIPTION OF THE PROPOSAL 

 

 The present  proposal  on  the use of the Task-Based Learning Approach to reinforce 

eighth graders’ English oral production is based on the findings of the research project entitled 

“The Effectiveness of the use of the Task-Based Learning Approach (TBL) to Reinforce 

Eighth Graders’ English Oral Production at Centro Escolar Católico San Lorenzo, Santa Ana, 

during the year 2020” This proposal aims to offer some valuable  help  to the eighth grade 

English teacher at the mentioned institution so that he can  be more effective and successful in 

his teaching endeavor with his eighth graders. For that purpose, the teacher will be able to use 

this whole proposal based on the Task- Based Learning Approach to reinforce his students’ 

speaking skill; on the other hand, students will benefit since through the use of the TBL 

approach, they could better their English oral production.  

 It is also worth mentioning that the original lesson plan the English teacher uses was 

not modified at all. The research team only incorporated new activities using the Task-Based 
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Learning approach; each of the activities was carefully thought out and in order to meet 

eighth-graders’ English learning needs. Moreover, the proposal includes a complete set of   

eight lesson plans.   Each lesson plan covers one topic during three hours weekly. In each of 

the classes, students will have to perform oral tasks, and the teacher will incorporate the six 

main steps of the TBL Approach.  

APPROACH TO THE NEED 

The English teacher of Centro Escolar Católico San Lorenzo, Santa Ana, is in charge 

of teaching the target language to eighth graders, and he has to deal with the development of 

the four important language learning skills students have to master in order to  communicate in 

a second or foreign  language; these skills are listening, speaking, reading and writing. Since 

the speaking skill is not developed the way it should be, one of the greatest ideas the research 

team had was   to propose the use of the Task-Based Learning approach to improve eighth 

graders’ English oral production. With the suggested proposal, students will be benefit since 

they will have plenty of chances of improving their speaking skill, and the English teacher will 

have the opportunity to use a new English teaching approach, the Task-Based Learning 

Approach.  

The proposal has been designed to be carried out at Centro Escolar Católico San 

Lorenzo, Santa Ana, and all the suggested activities included in the lesson plans are meant to 

be performed by eighth graders at this educational institution. In each of the classes, students 

will be asked to orally perform certain tasks that will help them improve their English oral 

production. The research study entitled “A Proposal for The Use of the Task-Based Learning 

Approach in the Current Curriculum to Reinforce Eighth Graders’ English Oral Production at 

Centro Escolar Católico San Lorenzo, Santa Ana, during the year 2020” was designed to let 

researchers know what students’ needs are regarding to their English oral production. 

 

DESCRIPTION OF THE BENEFICIARIES AND STAFF 

In the development of the project and design of the  proposal entitled “The 

Effectiveness of the use of the Task-Based Learning Approach (TBL) to Reinforce Eighth 

Graders’ English Oral Production at Centro Escolar Católico San Lorenzo, Santa Ana, during 
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the year 2020”, three groups of people are involved; they are: the eighth–grade English teacher 

of Centro Escolar Católico San Lorenzo, Santa Ana, eighth graders of the same institution, and 

the researchers who were in charge of developing this projective research study and designing 

the present proposal   

The English teacher will directly benefit through the use of this proposal since he will 

receive a set of eight complete lesson plans that will help be more effective and successful in 

his endeavor to improve his students’ English oral production. When researchers decided to 

carry out the investigation, the English teacher told them that he was not using a specific 

approach to teach the language to his students, so the use of Task-Based Learning approach 

will help him with his pupils.  

Besides, eighth graders will benefit from this proposal, for they will be taught English 

through the use of a completely different approach, the Task-Based Learning approach. This 

approach will let them learn through a new methodology that follows six important steps, and 

with the help of these steps, students will improve their English oral production. Thus, in each 

of the lessons, various speaking tasks are included in order to let students practice the skill 

they need to improve the most.  

Moreover, the staff involved in carrying out this projective research study and building 

this methodological proposal  is a group of four students of Licenciatura en Idioma Inglés 

Opción Enseñanza of the University of El Salvador as part of their graduation work to   obtain 

their degree of Licenciado en Idioma Inglés – Opción Enseñanza; that is why, they carried out 

this research study which contains  a proposal of   on the use of the Task-Based Learning 

approach to improve eighth graders’ English oral production.  

All in all, the beneficiaries and staff are important because they are part of the 

investigation. Without the participation of both of   these groups of individuals, this research 

study   cannot be carried out.  
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OBJECTIVES OF THE PROPOSAL 

  

General Objective  

To help eighth graders reinforce their English oral production through the use of a set 

of micro lesson plans based on the Task Based Learning Approach 

Specific Objectives 

To foster eighth graders’ English oral production through the use of micro lesson plans 

based on the six fundamental steps of the Task-Based Learning Approach at Centro Escolar 

Católico San Lorenzo, Santa Ana, during 2020 

To provide the  eighth-grade English teacher at Centro Escolar Católico San Lorenzo, 

Santa Ana,  with a  complete proposal containing a set of micro-lesson plans based on the six 

fundamental steps of the Task-Based Learning Approach,   as well as  various  audiovisual 

resources,  such as printable worksheets, flashcards, podcasts, online video clips, posters, e-

blogs  to foster his students’ English speaking skill more effectively  and   suitable evaluation 

tools to assess students’ development of their English oral production during the school year 

2020 

CONTENTS 

In this section, a table is included with the contents to be covered during the 

implementations of set if micro lesson plans based on the ask-Based Learning Approach 
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Table 4 

Contents  

Topics (vocabulary 

and grammar) 

Week 

 

Topics (vocabulary 

and grammar) 

Week 

Classroom vocabulary  1 Preposition of place 

and vocabulary about 

furniture 

5 

Possessive adjectives 

and classroom 

vocabulary  

2 Preposition of places 

around the city  

6 

Comparative adjectives 

and adjectives for 

personality  

3 Clothing, review of 

topics and possessives  

7 

Superlative adjectives 

and adjectives for 

personality 

4 Personal care items 

and wh-questions  

8  

Source: Done by the research team 

ACTIVITIES 

 The activities suggested in this proposal have been carefully selected and organized to 

help students better their English oral production through the use of the Task-Based Learning 

Approach. They are presented as part of a set of micro lesson plans in a task-fashion, and 

students are meant to complete during class. The organization of the tasks goes hand in hand 

with the six fundamental steps of the TBL Approach (Pre-task, Task, Planning, Report, 

Analysis and Practice). Harmer (1988) believes that Task-Based Learning makes the 

performance of meaningful tasks central to the learning process. In this approach, activities are 

presented as problem-solving or as tasks to perform to allow language acquisition. That is 

why, language is not focused on structure or function but on its forms because all lessons are 

based around a central task.  

  It is important to mention that each set of micro lesson plans contains its own 

objectives and a checklist to assess students’ oral production during activities. In the first day 

of class of the week, the structure and vocabulary will be introduced, followed by a task that 

students will complete. On the second day of the week, another task is presented, and the 

teacher will evaluate it using the checklist.  
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Table 5  

Activities  

Week Type of activity 

(task) 

Description Approach for the 

task 

1 Conversation Students talk with a partner about 

the things they have and don’t 

have, using key phrases. 

TBL 

2 Presentation  Students show their classmates 

the things they have in their 

backpacks. 

TBL 

3 Group conversation All students in the group look for 

some persons in magazines and 

they describe those using the 

structures and vocabulary of the 

lesson. 

TBL 

4 Small group 

comparisson 

Students compare with their 

partners the things they have in 

their backpacks using superlative 

adjectives. 

TBL 

5 Drawing and 

description 

Students draw and describe their 

bedroom, using prepositions of 

place and furniture items 

vocabulary. 

TBL 

6 Drawing and 

description 

In pairs, students draw the center 

of the city and describe it using 

places in the city and 

prepositions. 

TBL 

7 Presentation Students solve a puzzle and find a 

picture of a family. They will 

describe their clothes using 

possessives, colors and clothing 

vocabulary. 

TBL 

8 Simulation Students pretend they go 

shopping their personal care 

items. They must use wh-

questions and the vocabulary of 

the lesson. 

TBL 

Source: Done by the research team 
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ASSESSMENT 

In this section, a table is included with the tasks that the teacher will make use of to 

assess students through a weekly evaluation. 

At the end, an interview is included as part of a general evaluation for the teacher to 

assess students’ learning after the implementation of the proposal. 

Table 6 

Assessment 

Lesson Plan Topic Evaluation to Assess Students Instrument to 

Assess 

1 Classroom vocabulary 

and simple present 

tense 

Mini conversation: In couples, 

they are asked to perform a 

conversation without reading it. 

Criteria Sheet 

2 My classroom and 

possessive adjectives  

Mini presentation: Students 

are going to talk about the items 

they have in their backpacks. 

Criteria Sheet 

3 Describing people with 

comparative adjectives  

Mini presentation: Students 

are asked to talk about two 

people and describe them using 

comparative adjectives. 

Criteria Sheet 

4 Comparing things with 

superlative adjectives  

Mini presentation: Students 

are asked to look for the 

differences in a worksheet full 

of drawings; once they find 

them, they have to go to the 

front and say them out loud in 

form of sentences.  

Criteria Sheet 

5 Preposition of place 

and vocabulary of 

furniture  

Oral interview: The teacher 

will interview the students; they 

will answer some questions 

based on a worksheet 

containing some drawings of 

rooms of a house. Then, the 

students will describe the 

location of the furniture using 

preposition of place. 

Criteria Sheet 
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Lesson Plan Topic Evaluation to Assess Students Instrument to 

Assess 

6 Preposition of place 

and places around the 

town or city 

Mini presentation: From a 

mini box, students will take one 

by one a piece of paper with a 

preposition written on them, 

then, they have to describe the 

center of the city (Santa Ana) 

using all the prepositions from 

the mini box. 

Criteria Sheet 

7 My clothes (review of 

possessive adjectives 

and verb to be) 

Mini presentation: 

Individually, students are asked 

to talk about the clothes they 

have in their closets.  

Criteria Sheet 

8 How much is it? 

(review of possessive 

adjectives and verb to 

be) 

Simulation: In pairs, they have 

to play the role of a seller and a 

customer. Student A) will ask 

the prices some care items have 

and student B) will be giving 

information to student A.   

Criteria Sheet 

Final 

Evaluation  

Here, all the topics are 

included 

The teacher will ask a set of 

questions to each student to 

assess their acquisition of the 

new target content.  

Criteria Sheet 

Source: Done by the research team 

 

RESOURCES 

The resources that the eighth graders’ English teacher will use are appendices, 

worksheets, flashcards, evaluation sheets, computer, LCD projector, USB and any other 

resource the teacher considers relevant for the development of the lesson plans. Some of them 

are provided by the research team and are included in each lesson plan. 

The activities are planned to last from 40 to 50 minutes to be developed by the teacher 

and students following up the six steps of the TBL Approach. There would be some activities 

in which the teacher will provide students with worksheets in order for them to understand in a 
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clear way the topics to be covered during the lessons. He will evaluate students’ performance 

and verify making sure students reach the objectives of each activity.  

BUDGET 

For the development of the proposal, researchers did not invest on any resource; the eighth 

graders' teacher will have to print the lessons, appendices, worksheets, and all the tools needed 

for the development of this projective research.  Teacher will need to have the didactic 

resources printed so that he can be successful in implementing this proposal.  The teacher will 

use materials in every class to make students develop and understand the activities properly. 

 



 

106 
 

UNIVERSIDAD DE EL SALVADOR 

                              FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 

                                      FOREIGN LANGUAGE DEPARTMENT 

 

 

Institution: Centro Escolar Católico San Lorenzo, Santa Ana Time: 3 hours per week   Level: 8th grade No. of students: 22     

Ages: 14-16 

Special Features of group: The class is integrated by teenagers. The classes take place on Tuesday and Wednesday 

Relevant recent work: During the last weeks the students had classes in which they have used the following grammatical 

structures: verb to be, Have/ has to describe possesions, likes and dislikes.  The topics they have been working with are “greetings”, 

“personal information”. The vocabulary they studied was related to: greetings, furniture, colors, and music 

Main objectives:  

 That  students  learn classroom vocabulary     

 That students describe classroom objects after watching a video. 

 That students describe the classroom objects they have in the classroom. 

 That  students put into practice the vocabulary they have learnt 
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LESSON DEVELOPMENT 

DATE: 

Tuesday, 

March 2nd, 

2021 

(2 Hours) 

Topic: 

Classroom 

vocabulary 

Grammatical 

structure: 

Present 

Simple  

Grammar notes: (15 minutes)  

To introduce the class, ask students what idea comes to their mind 

when they hear the phrase classroom objects.  

1. Ask students to see the video about classroom objects to get familiar 

with some vocabulary 

2. Present students some vocabulary and key words they can use when 

referring to classroom objects  

Vocabulary 

Desk 

 Chair 

 Book 

 Notebook 

 Pencil case 

 Backpack 

 Scissors 

 Compass 

 Pins 

 Clip 

 Pencil 

colors 

 

 Pencil 

sharpener 

 Stapler 

 Calculator 

 Ballpoint 

 Highlighter 

 eraser (U.S) 

 Scotch tape 

 Paint 

 Palette 

 Paint brush 

 Protractor 

 Set square 

 Ruler 

 

 Glue 

 Beaker 

 Flask 

 Test tube 

 Funnel 

 Binder 

 Computer 

 Paper 

 File holder 

 Map 

 Magnifying 

glass 

 Clock 

 Blackboard 

 Globe 

 

 

Keywords  

Possible Problems and Solutions:  

https://www.youtube.com/watch?v=hTobZFggexE 

 

If students are not able to see the video, show 

them a group of flashcards about classroom 

objects  

https://www.youtube.com/watch?v=hTobZFggexE
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Borrow 

1. Can I borrow your pen? 

2. Can I borrow your glue? 

 

Lend 

1. Can you lend me your pencil? 

2. Can you lend me your marker? 

 

Need 

1. I need a marker to draw something in the whiteboard 

2. I need the dictionary to look up for some words 

 

 

 

 

Pre Task: Ask students to work in pairs or in trios and provided them with 

Appendix A. Name the classroom objects they see in the Appendix A 

 

Task: Using the vocabulary from Appendix A, ask students to write two 
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sentences per each key word. 

Eg. Can you lend me your pencil? 

     Yes, here you are 

 

Planning:  Students have to share the sentences they have written with 

their trio.  

 

Report:  The trios have to report the sentences their classmates have 

written. 

 

Analysis: the teacher checks if students used a considerable number of 

words from the ones covered during class, give feedback if necessary  

 

Practice:  ask students to work in pairs. They will create a short 

conversation; they will be during a class, and you will use something you 

don’t have. Ask your partner for it. Use the key phrases.  

Date: 

Wednesday 

, March 3rd 

2021 

(1 hour) 

 

 

 

Topic: 

Classroom 

vocabulary 

Grammatical 

structure: 

Present 

Simple 

 EVALUATION  

Pre Task: Ask students to get in the trios they were working the previous 

class. 

Task: Give students some time to practice the conversation they wrote 

Planning: Monitor students and check they do not get distracted when 

practicing the conversation  

Report: Chose group by group to go to the front and develop the 

conversation 

Possible problems and solutions: 

If one member of the trio is not present, ask one of 

the classmates for help. He or she will take the 

role of the absent student. 
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 Analysis: The teacher check vocabulary and provide feedback if necessary 

Practice: Ask students to be respectful and pay attention to their classmates  

 

 

 

  

 

 

COMMENTS: 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

______________
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Flashcards to be used in class 
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 Appendix A 
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UNIVERSITY OF EL SALVADOR     

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

Student’s name:_______________________________________ Final grade:__________ 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATOLICO SAN LORENZO 

OBJECTIVE: TO ASSESS STUDENTS’ ENGLISH ORAL PRODUCTION DURING AN 

ORAL EVALUATION  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. GRAMMAR 

 (Student is able to express his/her ideas and answer in proper 

sentence structure and tenses.) 

     

2. PRONUNCIATION 

 (Student’s pronunciation is clear and easy to understand.) 

     

3. VOCABULARY 

 (considerable range of vocabulary words learned during class) 

     

4. COMPREHENSION OF QUESTIONS  

(Student is able to understand and answer all of the questions 

during the interview.) 

     

5. FLUENCY  

(Student’s speech is effortless and smoothly according to their 

level.)  

     

TOTAL      

 

COMMENTS________________________________________________________________

____________________________________________________________________________
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UNIVERSIDAD DE EL SALVADOR 

                              FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 

                                      FOREIGN LANGUAGE DEPARTMENT 

 

 

 

Institution: Centro Escolar Católico San Lorenzo, Santa Ana Time: 3 hours per week   Level: 8th grade No. of students: 22     

Ages: 14-16 

Special Features of group: The class is integrated by teenagers. The classes take place on Tuesday and Wednesday 

Relevant recent work: During the last days, the students had classes in which they have used the following grammatical structures: 

verb to be, have/ has to describe possessions, likes and dislikes.  The topics they have been working with are “greetins”, “classroom 

objects” and “furniture". The vocabulary they studied was related to: classroom objects and furniture 

Main objectives:  

 That students learn the possessive adjectives 

 That students accurately use the possessive adjectives after watching a video 

 That students describe all classroom vocabulary by using possessive adjectives 

 That students put into practice speaking and writing skills  
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LESSON DEVELOPMENT 

DATE: 

Tuesday, 

March 9th 

2021 

(2 Hours) 

Topic: My 

Classroom  

Grammatical 

structure: 

Possessive 

Adjectives 

Before starting the class, ask students about the classroom objects they 

remember. 

Grammar notes: (15 minutes)  

Ask students what they imagine when they hear the phrase possessive 

adjectives, then present them 

 

 

Possible Problems and 

Solutions:  

 If students are not 

able to watch the 

video, provide 

them with a copy 

of the chart of 

possessive 

adjectives and 

explain them. 

 https://www 

.youtube. 

com/watch 

?time_ 

continue= 

71&v 

=rF070hPFba 

s&feature=e 

mb_title 

 

 If there is no 

access to internet, 

provide both 

groups with the 

possessive 

adjectives, and 

ask them write 

one sentence with 

each possessive 

https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
https://www.youtube.com/watch?time_continue=71&v=rF070hPFbas&feature=emb_title
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The possessive adjective needs to agree with the possessor and not with the 

thing that is possessed. 

Examples 

 My backpack is new. 

 Her book is big. 

 Our colors are small. 

 Their notebooks are on the desk. 

Like all adjectives in English, they are always located directly in front of the 

noun they refer to. (Possessive Adjective + Noun) 

We do not include an S to the adjective when the noun is plural like in many 

other languages. 

Examples: 

 Our notebooks are colorful. (Correct) 

Ours notebooks are colorful. (Incorrect) 

However, the verb that is used needs to be in agreement with the noun - if the 

noun is singular then the verb is singular; if the noun is plural then the verb is 

plural. 

Examples:  

 My pen is black. (Singular)   

My pens are black. (Plural) 

 Our English book is big. (Singular) 

Our English books are big. (Plural) 

 

 

Note 

Its vs. It's 

Be careful not to 

confuse its and it's. 

Its = The possessive 

adjective for It. 

It's = a contraction of it is. 

 

pronoun and a 

classroom object. 

The group that 

finishes firs will 

be the winner.  

 

https://ma 

tchthemem 

ory.com/of 

ek5thgrade 

 

https://matchthememory.com/ofek5thgrade
https://matchthememory.com/ofek5thgrade
https://matchthememory.com/ofek5thgrade
https://matchthememory.com/ofek5thgrade
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Pre Task: Play the video about possessive adjectives, and then divide the class 

into two groups. They will be group A, and group B; they will play a memory 

game. One representative of each group will have the opportunity to choose a 

pair of cards, if he or she gets it, his or her has to help him say a sentence using 

the possessive adjective and a classroom object, if not, the other group will 

have the opportunity to make a try. The group that gets more cards will be the 

winner.  

 

Task: Ask each group to take notes while the representative is playing. They 

have to write correct sentences using the possessive adjective and a classroom 

object.  

Planning: Monitor students are writing the sentences without interfering. 

Report: Ask for some volunteers to read aloud each sentence and check.   

 

 

Analysis: Check if students use possessive pronouns correctly, and give 

feedback if necessary. 

Practice: Ask students to work in pairs and give them worksheet A. They will 

fill in the banks using the correct possessive adjective to complete each 

sentence. Ask for volunteers to check responses as a group.  
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Date: 

Wednesday, 

March 10th 

2021 

(1 hour) 

 

 

 

 

 

 

 

 

Topic: My 

Classrom 

Grammatical 

structure: 

Possessive 

adjectives 

 EVALUATION  

Pre task: Ask students to present the things they have in their backpacks. 

 Task: They will borrow one object from his or her classmates till getting six. 

Using the things they get, they will prepare a mini presentation about the 

classroom objects they have using the possessive adjectives pointing out the 

owner of the object. 

Eg. This is his ruler.  

       This is my pencil.  

Planning: Monitor they organized themselves to perform the activity.  

Report: Ask students to go to the front one by one and develop the mini 

presentation. Have students use the vocabulary and structure they have been 

working on. And keep them respect the one is presenting. 

Analysis: Give feedback. The feedback has to be given in general for all the 

content not only for this task.  

Practice: Have students take notes and identify the possessive adjectives are 

used in the presentations. 

Possible problems and 

solutions: 

 

To test students’ 

performance, make use of 

the evaluation checklist  

 

COMMENTS: 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________ 
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UNIVERSITY OF EL SALVADOR     

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

Student’s name:_______________________________________ Final grade:__________ 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATOLICO SAN LORENZO 

OBJECTIVE: TO ASSESS STUDENTS’ ENGLISH ORAL PRODUCTION DURING AN 

ORAL EVALUATION  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. GRAMMAR 

 (Student is able to express his/her ideas and answer in proper 

sentence structure and tenses.) 

     

2. PRONUNCIATION 

 (Student’s pronunciation is clear and easy to understand.) 

     

3. VOCABULARY 

 (considerable range of vocabulary words learned during class) 

     

4. COMPREHENSION OF QUESTIONS  

(Student is able to understand and answer all of the questions 

during the interview.) 

     

5. FLUENCY  

(Student’s speech is effortless and smoothly according to their 

level.)  

     

TOTAL      

 

COMMENTS________________________________________________________________

____________________________________________________________________________
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UNIVERSIDAD DE EL SALVADOR 

                              FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 

                                      FOREIGN LANGUAGE DEPARTMENT 

 

 

Institution: Centro Escolar Católico San Lorenzo, Santa Ana Time: 3 hours per week   Level: 8th grade No. of students: 22     

Ages: 14-16 

Special Features of group: The class is integrated by teenagers. The classes take place on Tuesday and Wednesday 

Relevant recent work: During the last weeks the students had classes in which they have used the following grammatical 

structures “Definite and Indefinite Articles, “Possessive adjectives”.  The topics they have been working with are “My Classroom”, 

“Things in my classroom”. The vocabulary they studied was related to classroom objects.  

Main objectives:  

 That students describe someone’s physical appearance by using adjectives in the comparative degree 

 That students make comparisons between two persons talking about their physical appearance 
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LESSON DEVELOPMENT 

DATE: Tuesday, 

March 16th 2021 

(2 Hours) 

Topic: Describing 

People   

Grammatical 

structure: 

Comparative 

Adjectives and simple 

present  

 To introduce the vocabulary, print worksheet 

A.  

 

GRAMMAR NOTES: (15 minutes) 

What are comparative adjectives? 

A comparative adjective compares differences 

between two nouns. For example, “The blue car 

is faster than the red car”. 

Comparatives take the following forms: 

 the adj + er: in most cases, adjectives with 1 or 

2 syllables take the “er” form (e.g. fast – faster / 

heavy – heavier) 

 the more + adj: in most cases, adjectives with 3 

or more syllables take the “more ~” form (e.g. 

expensive – more expensive / beautiful – more 

beautiful) 

 there are a few exceptions to the above rule 

(e.g. modern – more modern) 

 irregular forms: “good” and “bad” take the 

irregular forms “better” / “worse”  

 To introduce the vocabulary, print worksheet 

A.  

Pre - Task: Ask students to work in pairs or 

small groups. Then, paste all around the 

Possible Problems and Solutions:  

It might happen that students can see the 

worksheet online, but in case they can’t 

print it. (Worksheet A). 

https://www.pinterest.co.uk/pin/594193

744560498489/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.pinterest.co.uk/pin/594193744560498489/
https://www.pinterest.co.uk/pin/594193744560498489/
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classroom different animated pictures of people 

which they have to match with an adjective. 

For example: The picture of two boys goes 

along with the adjective “tall’. When students 

finish, ask them to keep the cards with them 

because they will use them later. (Worksheet B) 

Task: "Magazine pictures comparisons 

game" 

For this activity, prepare lots of magazines or 

other print materials (such as catalogs, 

brochures, newspapers, books with pictures, 

etc.). 

Start by writing all of the adjectives from 

today's lesson randomly on the white board.  

Next, ask students to continue working in the 

same groups they were before and have each 

group sit around a table. Place a pile of 

magazines and other print materials in the 

middle of the table (as many as you can). 

Choose a student to start the game in each 

group (Student A). Student A should flick 

through any of the magazines on the table and 

find a picture. They should then use one of the 

adjectives from the board to describe the 

picture, such as "A beautiful girl". On this cue, 

the rest of the students in the group need to 

search through the remaining magazines on the 

table to find a picture of the same object or 

 

 

 

 

 

For the task, ask students to bring their 

own material if possible. So that they 

can have more material.  
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person and say a comparative sentence (e.g. "A 

more beautiful girl"). 

 The first student to find a comparative and 

make a correct sentence wins a point. 

 If no one can find a comparative picture the 

student who started the round wins a point. 

 The student who wins the point starts the next 

round. 

 At the end, the student with the most points is 

the winner. 

Planning: Monitor students work but do not 

interfere while they are talking. Ask them how 

they organized themselves to perform the 

activity.  

Report: The person that obtains more points in 

each of the groups has to go to the front of the 

class and say out aloud his or her findings. 

Analysis: While students are performing the 

task, take notes of the mistakes they might 

have. Give feedback if necessary and 

emphasize the vocabulary and structure of 

today’s lesson.  

Practice: Have students write down on their 

books at least 8 sentences using the pictures 

they have from the pre- task. Encourage them 

to use the pictures as clue and the vocabulary 

and structure they have just learned. (If time is 
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not enough, this can be the homework 

assignment).  

 

 

Date: Wednesday, 

March 17th 2021 

(1 hour) 

 

 

 

 

 

 

 

 

Topic: Comparing 

People 

Grammatical 

structure: 

Comparative 

adjectives 

 EVALUATION  

Pre task: Ask students to make a summary of 

all the things they learned the day before.  

Task: Bring to the class different materials 

such as bond pages, color pages, carton, 

scissor, all students can need to make a draw of 

a person. Ivied the class into small groups and 

ask them to draw at least two persons and to 

highlight the differences they may have. For 

example, they may draw a girl and a boy, and 

they can say sentences as “He is taller than 

her”.  

Planning: Monitor students work but do not 

interfere while they are talking. Ask them how 

they organized themselves to perform the 

activity. 

Report: Ask students to go to the front and 

present to their classmates their work. Have 

Possible problems and solutions: 

To evaluate students speaking 

performance you can make use of the 

Evaluation Worksheet.  
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students use the vocabulary and structure they 

have been working on.  

Analysis: Give feedback. The feedback has to 

be given in general for all the content not only 

for this task.  

Practice: Have students go to their classmates’ 

groups and continue talking about the new 

friend they made.  

 

COMMENTS: 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

____________
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UNIVERSITY OF EL SALVADOR     

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

Student’s name:_______________________________________ Final grade:__________ 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATOLICO SAN LORENZO 

OBJECTIVE: TO ASSESS STUDENTS’ ENGLISH ORAL PRODUCTION DURING AN 

ORAL EVALUATION  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. GRAMMAR 

 (Student is able to express his/her ideas and answer in proper 

sentence structure and tenses.) 

     

2. PRONUNCIATION 

 (Student’s pronunciation is clear and easy to understand.) 

     

3. VOCABULARY 

 (considerable range of vocabulary words learned during class) 

     

4. COMPREHENSION OF QUESTIONS  

(Student is able to understand and answer all of the questions 

during the interview.) 

     

5. FLUENCY  

(Student’s speech is effortless and smoothly according to their 

level.)  

     

TOTAL      

 

COMMENTS________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________
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UNIVERSIDAD DE EL SALVADOR 

                              FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 

                                      FOREIGN LANGUAGE DEPARTMENT 

 

 

Institution: Centro Escolar Católico San Lorenzo, Santa Ana Time: 3 hours per week   Level: 8th grade No. of students: 22     

Ages: 14-16 

Special Features of group: The class is integrated by teenagers. The classes take place on Tuesday and Wednesday 

Relevant recent work: During the last weeks the students had classes in which they have used the following grammatical 

structures “Definite and Indefinite Articles, “Possessive adjectives” Comparative adjectives”.  The topics they have been working 

with are “My Classroom”, “Things in my classroom” “Describing People”. The vocabulary they studied was related to classroom 

objects and adjectives of appearance.  

Main objectives:  

 That students identify examples of superlative adjectives referring to people in the class 

 That students demonstrate understanding of superlatives by arranging themselves according to superlative categories 
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LESSON DEVELOPMENT 

DATE: Tuesday, 

March 23rd 2021 

(2 Hours) 

Topic: Comparing 

Things    

Grammatical 

structure: Superlative 

Adjectives and simple 

present  

GRAMMAR NOTES: (15 minutes) 

To introduce the vocabulary use appendix A, 

from last class 

What are superlative adjectives? 

A superlative adjective compares three or more 

nouns and shows the noun with the highest 

degree. For example, “Mount Everest is the 

highest mountain in the world”. This compares 

all of the mountains in the world and shows 

that Mount Everest if the highest of the lot. 

Superlatives take the following forms: 

 the adj + est: in most cases, adjectives with 1 or 

2 syllables take the “the ~ est” form (e.g. fast – 

the fastest / heavy – the heaviest) 

 the most + adj: in most cases, adjectives with 3 

or more syllables take the “the most ~” form 

(e.g. expensive – the most expensive / beautiful 

– the most beautiful) 

 there are a few exceptions to the above rule 

(e.g. modern – the most modern) 

 irregular forms: “good” and “bad” take the 

irregular forms “the best” / “the worst” 

Pre -Task:  Review adjectives – play 

“Pictionary” 

 

In the last lesson (comparative adjectives) 
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students learned a lot of new adjectives. 

Review these by using the word cards from last 

lesson Before class get a set of word cards. Play 

“Pictionary” on the board with the whole class. 

Select a card but do not show anyone. Look at 

the adjective and then draw a picture to 

represent it on the board. For example, if the 

word is “tall”, draw a tall tree. Get students to 

call out until someone says the adjective. Help 

a bit (e.g. indicating the tree is TALL by 

drawing a small person at the bottom). 

The person who shouted out the right answer 

gets to come to the board, select a card and 

draw a picture. Play until all of the cards have 

been used. 

Task: "Let's compare things on the table" 
Put students into groups of 3 or 4 and have 

them sit around a table. Start by modeling the 

activity with a group. Choose an object that all 

the students have, such as a pencil, pen, pencil 

case, bag, cell phone, shoe, notebook, etc. and 

get each student to place one of theirs on the 

table. Then students compare their objects, for 

example: 

Student A: (pointing) A colorful pencil case. 

Student B: (pointing) A more colorful pencil 

case. 

Student C: (pointing) The most colorful pencil 

case! 

 

Planning: Monitor students work but do not 

 

 

https://www.eslkidstuff.com/lesson-plans/superlative-adjectives.html#print-outs
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interfere while they are talking. Ask them how 

they organized themselves to perform the 

activity.  

Report: Finally, have each group present one 

of their conversations to the class. 

Analysis: While students are performing the 

task, take notes of the mistakes they might 

have. Give feedback if necessary and 

emphasize the vocabulary and structure of 

today’s lesson.  

Practice: Have students stand up. Say out 

aloud some categories and ask them to line up 

themselves in that category. For example: “The 

tallest person in the class”, “The curliest girl in 

the class”, etc.  

 

Date: Wednesday, 

March 24th 2021 

(1 hour) 

 

 

 

 

 

Topic: Comparing 

Things 

Grammatical 

structure: Superlative 

adjectives 

 EVALUATION  

Pre task: Have students make sentences by 

matching the phrases. (Appendix A) 

Task: Bring to the class a worksheet in which 

students have to spot the differences. Ask 

students to work in pairs and find the 

differences. Encourage them to use superlative 

adjectives. (Appendix B)  

Planning: Monitor students’ work but do not 

interfere while they are talking. Ask them how 

they organized themselves to perform the 

Possible problems and solutions: 

To evaluate students speaking 

performance you can make use of the 

Evaluation sheet.  
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activity.  

Report: Ask students to go to the front and 

share their work with   their classmates. Have 

students use the vocabulary and structure they 

have been working on.  

Analysis: Give feedback. The feedback has to 

be given in general for all the content not only 

for this task.  

Practice: Have students get in small groups 

and say out aloud at least 10 adjectives they 

remember.  

 

 

 

COMMENTS: 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

______________
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Appendix A  
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Appendix B  
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UNIVERSITY OF EL SALVADOR     

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

Student’s name:_______________________________________ Final grade:__________ 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATOLICO SAN LORENZO 

OBJECTIVE: TO ASSESS STUDENTS’ ENGLISH ORAL PRODUCTION DURING AN 

ORAL EVALUATION  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. GRAMMAR 

 (Student is able to express his/her ideas and answer in proper 

sentence structure and tenses.) 

     

2. PRONUNCIATION 

 (Student’s pronunciation is clear and easy to understand.) 

     

3. VOCABULARY 

 (considerable range of vocabulary words learned during class) 

     

4. COMPREHENSION OF QUESTIONS  

(Student is able to understand and answer all of the questions 

during the interview.) 

     

5. FLUENCY  

(Student’s speech is effortless and smoothly according to their 

level.)  

     

TOTAL      

COMMENTS________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 
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UNIVERSIDAD DE EL SALVADOR 

                              FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 

                                      FOREIGN LANGUAGE DEPARTMENT 

 

 

Institution: Centro Escolar Católico San Lorenzo, Santa Ana Time: 3 hours per week  Level: 8th grade No. of students: 22     

Ages: 14-16 

Special Features of group: The class is integrated by teenagers. The classes take place on Tuesday and Wednesday 

Relevant recent work: During the last weeks the students had classes in which they have used the following grammatical 

structures: classroom vocabulary and definite an indefinite articles, possessive adjectives and classroom vocabulary, comparative 

adjectives and physical appearance adjectives, superlative adjective and adjectives for personality (to be) 

Main objectives:  

 That students learn vocabulary regarding furniture and prepositions of place 

 That students put into practice all furniture vocabulary they have learned through the worksheets   

 That students describe their bedrooms orally 

 That students practice their speaking skills using vocabulary of furniture and prepositions of place 

. 

 

 

 

 

LESSON DEVELOPMENT 
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DATE: Tuesday, 

March 30th 2021 

(2 Hours) 

Topic: Prepositions of 

place and vocabulary 

of furniture 

Grammatical 

structure: Simple 

present tense, verb To 

be 

Grammar notes: (15 minutes) 

1. Have students work on the appendix A) to 

get to know some preposition of place. 

2. Ask students to work on appendix B) to get 

familiar with some vocabulary furniture. 

3. Have students repeat selected vocabulary 

from the worksheets to be used during the 

class. 

Pre - Task:  Have students brainstorm 

furniture items, ask one item to each student 

and create a list on the board 

Task:  In pairs, have students create a short 

dialogue describing their bedroom. Provide 

them with a sheet of paper and some color 

pencils to draw their bedrooms. 

Planning: Let the students practice their 

performances. Go to monitor them and offer 

your help in case they need it. 

Report: Choose the order in which the pairs 

of students are going to perform. 

Analysis: Provide the necessary feedback to 

all the pairs in order so that they get 

immediately their mistakes. At the end of all 

the presentations, have feedback in general so 

that everybody practices the new vocabulary 

and structures. 

Practice: Have students create 10 sentences 

Possible Problems and Solutions:  

 In case the students have access to 

internet connection, ask them to work 

on the on-line worksheet to reduce 

the carbon footprint of our world. 

Links: Appendix A 

https://es.liveworksheets.com/worksheets/ 

en/English_as_a_Second_Language_(ESL

)/Prepositions_of_ 

place/Prepositions_of_place_tf36818sg 

Appendix B 

https://es.liveworksheets.com/worksheets/ 

en/English_as_a_Second_Language_(ESL

)/Prepositions_ 

of_place/prepositions,_flat_ou23015mt 

 In case the students do not have 

access to internet, provide them with 

the printed appendix (they are going 

to be attached at the end of this lesson 

plan) 
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describing the positions that the furniture of 

their houses have.  

 

Date: Wednesday, 

March 31st 2021 

(1 hour) 

 

 

 

 

 

 

 

 

Topic: Prepositions of 

place and vocabulary 

of furniture 

Grammatical 

structure: Simple 

present tense, verb To 

be 

 EVALUATION  

 Provide the student with the appendix 

(C) about the rooms of the house so 

that he/she describes orally the 

positions of the furniture. 

FOR EXAMPLE: 

Ask him or her: Where is the TV? 

Possible answer: The TV is on the 

table. 

Possible problems and solutions: 

 There will be a criteria sheet to 

evaluate the students’ English oral 

production 

 

COMMENTS: 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

______
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Appendix A 
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Appendix B 
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Appendix  C to evaluate students 
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UNIVERSITY OF EL SALVADOR     

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

Student’s name:_______________________________________ Final grade:__________ 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATOLICO SAN LORENZO 

OBJECTIVE: TO ASSESS STUDENTS’ ENGLISH ORAL PRODUCTION DURING AN 

ORAL EVALUATION  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. GRAMMAR 

 (Student is able to express his/her ideas and answer in proper 

sentence structure and tenses.) 

     

2. PRONUNCIATION 

 (Student’s pronunciation is clear and easy to understand.) 

     

3. VOCABULARY 

 (considerable range of vocabulary words learned during class) 

     

4. COMPREHENSION OF QUESTIONS  

(Student is able to understand and answer all of the questions 

during the interview.) 

     

5. FLUENCY  

(Student’s speech is effortless and smoothly according to their 

level.)  

     

TOTAL      

 

COMMENTS________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________



 

146 
 

UNIVERSIDAD DE EL SALVADOR 

FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 

FOREIGN LANGUAGE DEPARTMENT 

 

 

Institution: Centro Escolar Católico San Lorenzo, Santa Ana Time: 3 hours per week   Level: 8th grade No. of students: 22     

Ages: 14-16 

Special Features of group: The class is integrated by teenagers. The classes take place on Tuesday and Wednesday 

Relevant recent work: During the last weeks the students had classes in which they have used the following grammatical 

structures: classroom vocabulary and definite an indefinite articles, possessive adjectives and classroom vocabulary, comparative 

adjectives and physical appearance adjectives, superlative adjective and adjectives for personality (to be), prepositions of place and 

vocabulary of furniture 

Main objectives:  

 That students learn vocabulary regarding places around the town or city 

 That students use the prepositions of place to explain the location of the places in the city 

 That students recognize and explain the location of their own city appropriately 
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LESSON DEVELOPMENT 

DATE: Tuesday, 

April 6th 2021 

(2 Hours) 

Topic: Prepositions of 

place and vocabulary of 

places around the town or 

city 

Grammatical structure: 

Simple present tense, verb 

To be 

Grammar notes: (15 minutes) 

Introduce the names of the places of the 

town or city to the students. Use the 

appendixes A and B to make the students 

get to know the names of the principal 

places of a city and practice the way it is 

said the location they have. 

When the appendixes are already finished, 

ask students to repeat the places out loud 

and check the resolution of the exercises. 

Give feedback if necessary. 

Pre - Task: Have students make a list of 

places they recognize from their own city 

(Santa Ana). Write on the board all the 

names they provide and add, if possible, 

some they do not recall at the moment. 

Task: Have students work in pairs. Ask 

them to draw the center of the city 

(including their school)  

Then, ask them to name all the places for 

example: The central park, the city hall, the 

casino, the church, the theater, the 

supermarket, the restaurants (little ceasar’s 

and pollo campestre) and so on.  

At the end, they are going to go to the front 

to explain one another the location of each 

place. Make sure they practice their 

Possible Problems and Solutions:  

 In case the students have access 

to internet connection, ask them 

to work on the on-line 

worksheet to reduce the carbon 

footprint of our world. 

Appendix A: 

https://es.liveworksheets.com/qh67733

9ma 

Appendix B: 

https://www.google.com/search?q=pla

ces+in+the+city&client=firefox-b-

d&sxsrf=ALeKk00TmjU5mv_IgwMnl

wOCW8oWWPlrLA:1594578105732

&tbm=isch&source=iu&ictx=1&fir=S

AREmxHu7avx2M%252ChdXRV44rp

Wx-xM%252C_&vet=1&usg=AI4_-

kTUGMLAidAI4KuUGH_Grzj1yLex6

Q&sa=X&ved=2ahUKEwip0LusqsjqA

hWRVN8KHQFyBrwQ9QEwCXoEC

AUQLw&biw=1360&bih=654#imgrc=

Dttrq6xi7y8nPM 

 In case students do not have 

access to internet, provide them 

with the printed worksheets 

(they are going to be attached at 

https://es.liveworksheets.com/qh677339ma
https://es.liveworksheets.com/qh677339ma
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
https://www.google.com/search?q=places%20in%20the%20city&client=firefox-b-d&sxsrf=ALeKk00TmjU5mv_IgwMnlwOCW8oWWPlrLA:1594578105732&tbm=isch&source=iu&ictx=1&fir=SAREmxHu7avx2M%2ChdXRV44rpWx-xM%2C_&vet=1&usg=AI4_-kTUGMLAidAI4KuUGH_Grzj1yLex6Q&sa=X&ved=2ahUKEwip0LusqsjqAhWRVN8KHQFyBrwQ9QEwCXoECAUQLw&biw=1360&bih=654#imgrc=Dttrq6xi7y8nPM
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performance before. 

Planning: Let the students practice their 

performances. Go to monitor them and 

offer your help in case they need it. 

Report: Choose the order in which the 

pairs of students are going to perform. 

Analysis: Provide the necessary feedback 

to all the pairs in order so that they get 

immediately their mistakes. At the end of 

all the presentations, have feedback in 

general so that everybody practices the new 

vocabulary and structures. 

Practice: As a homework assignment, ask 

students to write 10 sentences describing 

their neighborhoods, using all the studied 

prepositions until now. 

 

 

the end of this lesson plan) 

Date: Wednesday, 

April 7th 2021 

(1 hour) 

 

 

 

Topic: Prepositions of 

place and vocabulary of 

places around the town or 

city 

Grammatical structure: 

Simple present tense, verb 

To be 

 EVALUATION  

 Provide the student with the 

appendix (C) containing some 

squares representing the city. Also, 

give the students a mini box with 

some papers with the preposition 

written on them. 

 

Possible problems and solutions: 

 There will be a criteria sheet to 

evaluate the students’ English 

oral production 
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Ask the students to get familiar with 

the appendix to scan all the places 

to be asked. 

 Then, have the student take one by 

one the prepositions from the box 

and ask the student to use the 

preposition in a sentence to explain 

the location of one place of the 

town. Repeat this until all the 

prepositions have been used. 

 

COMMENTS: 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

______________ 

 

 



 

150 
 

Appendix A 
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Appendix B 
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Appendix C  
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UNIVERSITY OF EL SALVADOR     

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

Student’s name:_______________________________________ Final grade:__________ 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATOLICO SAN LORENZO 

OBJECTIVE: TO ASSESS STUDENTS’ ENGLISH ORAL PRODUCTION DURING AN 

ORAL EVALUATION  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. GRAMMAR 

 (Student is able to express his/her ideas and answer in proper 

sentence structure and tenses.) 

     

2. PRONUNCIATION 

 (Student’s pronunciation is clear and easy to understand.) 

     

3. VOCABULARY 

 (considerable range of vocabulary words learned during class) 

     

4. COMPREHENSION OF QUESTIONS  

(Student is able to understand and answer all of the questions 

during the interview.) 

     

5. FLUENCY  

(Student’s speech is effortless and smoothly according to their 

level.)  

     

TOTAL      

 

COMMENTS________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________
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UNIVERSIDAD DE EL SALVADOR 

FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 

FOREIGN LANGUAGE DEPARTMENT 

  

 

Institution: Centro Escolar Católico San Lorenzo, Santa Ana Time: 3 hours per week   Level: 8th grade No. of students: 22     

Ages: 14-16 

Special Features of group: The class is integrated by teenagers. The classes take place on Tuesday and Wednesday 

Relevant recent work: During the last weeks the students had classes in which they have used the following grammatical 

structures “Definitive and Indefinitive Articles, “Possessive adjectives”, “Verb to be”, “Prepositions” and “Comparative and 

Superlative Adjectives.  The topics they have been working with are “My Classroom”, “Things in my classroom”. The vocabulary 

they studied was related to classroom objects.  

Main objectives:  

 That students talk about clothing using appropriate vocabulary and possessives. 

 That students describe clothing items by using colors. 

 That students express simple expressions by using previous studied structures in class 
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LESSON DEVELOPMENT 

DATE: Tuesday, 

April 13rd 2021 

(2 Hours) 

Topic: My Clothes 

Grammatical 

structure:  

Review of possessives 

and verb to be 

Before starting the class, introduce the 

vocabulary and grammatical structure 

students are going to use to develop the class.  

GRAMMAR NOTES: Review (15 minutes) 

Possessives 

I                         MY  

YOU                  YOUR 

HE                      HIS 

SHE                    HER 

IT                        ITS 

WE                     OUR 

YOU                    YOUR 

THEY                  THEIR 

Pre - Task: Introduce colors and clothing 

vocabulary to students. Before the class starts, 

paste on the board a line of at least 10 cards 

(Appendix A) about clothing items with one 

different color for each of them. In color paper 

sheets, write the name of the corresponding 

color and form another line. Teach both at the 

same time joining the item with the name of the 

color it is. 

Possible Problems and Solutions:  
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Form sentences using possessives+ clothing 

item+ verb to be+ colors. Give examples and 

ask students to help you build more.  

Task: Dressing my family. 

For this activity, ask students to work in trios. 

When they are grouped, give them a set of 

pictures in a bag (Appendix B). It’s a puzzle of 

a family so, they will find the picture and paste 

each part in a squared piece of wood or felt 

paper.  

The next step is to make it shine. Ask students 

to color it as they want. Give them some time 

to do it. 

 Next, students will think about a description of 

the family and the clothing items. Each member 

of the group must give ideas to do it.  

Planning: Monitor students’ work but do not 

interfere while they are talking. Make sure all 

of them gave ideas and helped build the 

description. Help students as well if it is 

needed. 

Report: Make a raffle to know the order in 

which students will present the task to the class. 

You can choose only one person of the group to 

present the work. 

Analysis: Listen carefully to the person that is 

talking to the class. Also, take notes of the good 
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things and mistakes students may commit. At 

the end, give feedback and emphasize the 

vocabulary and structure of today’s lesson.  

Practice: Provide each student a worksheet 

(Appendix C) about clothing and colors. 

Finally, in the same group, they can compare 

answers. 

Date: Wednesday, 

April 14th 2021 

(1 hour) 

 

 

 

 

 

 

 

 

Topic:  

Grammatical 

structure: 

Review of previous 

structures 

EVALUATION 

Pre -task: Ask students to brainstorm clothes 

items they may have in their closet. 

Task: Previously, you needed to have asked 

students to bring old magazines, catalogs or 

newspaper. Now, they will look for the items 

they listed before (at least 10). They will build 

their closet in their notebooks. 

Planning: Monitor students’ work but do not 

interfere while they are talking. Tell them that 

they will talk about it so, besides building the 

closet they will prepare themselves to present 

it. 

Report: Ask them to form to circles, one into 

the other one, facing each other. Students walk 

in different ways while the teacher plays some 

music. When music stops, they will talk about 

their items in the closet they made for at least 1 
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minute. Emphasize that they will have to use 

possessives, verb to be, colors and clothes 

vocabulary, of course. The teacher monitors 

their talking. 

Analysis: Give a general feedback to the class, 

at the end of the task. 

Practice: The teacher will pass a little paper 

ball to students as the teacher counts from 1 to 

10. When the teacher finishes, the student who 

gets the ball will discover a word (about 

clothes) in a piece of paper in itself. So, that 

student will say a sentence using that word. 

Then, continue doing the same for some 

minutes. 

 

COMMENTS: 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

______________
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Appendix A 
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´ 

Appendix B  
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Appendix C 
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UNIVERSITY OF EL SALVADOR     

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

Student’s name:_______________________________________ Final grade:__________ 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATOLICO SAN LORENZO 

OBJECTIVE: TO ASSESS STUDENTS’ ENGLISH ORAL PRODUCTION DURING AN 

ORAL EVALUATION  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. GRAMMAR 

 (Student is able to express his/her ideas and answer in proper 

sentence structure and tenses.) 

     

2. PRONUNCIATION 

 (Student’s pronunciation is clear and easy to understand.) 

     

3. VOCABULARY 

 (considerable range of vocabulary words learned during class) 

     

4. COMPREHENSION OF QUESTIONS  

(Student is able to understand and answer all of the questions 

during the interview.) 

     

5. FLUENCY  

(Student’s speech is effortless and smoothly according to their 

level.)  

     

TOTAL      

COMMENTS________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________
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UNIVERSIDAD DE EL SALVADOR 

FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 

FOREIGN LANGUAGE DEPARTMENT 

 

 

Institution: Centro Escolar Católico San Lorenzo, Santa Ana Time: 3 hours per week   Level: 8th grade No. of students: 22     

Ages: 14-16 

Special Features of group: The class is integrated by teenagers. The classes take place on Tuesday and Wednesday 

Relevant recent work: During the last weeks the students had classes in which they have used the following grammatical 

structures “Definite and Indefinite Articles, “Possessive adjectives”, “Verb to be”, “Prepositions” and “Comparative and 

Superlative Adjectives.  The topics they have been working with are “My Clothing”, “My Classroom”, “Things in my classroom”. 

The vocabulary they studied was related to the corresponding lessons.  

Main objectives:  

 That students use vocabulary about personal care items  

 That students use the new vocabulary and practice with different exercises  

 That students use WH-questions to ask for any personal care item 

 That students continue using previous structures and vocabulary as well 
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LESSON DEVELOPMENT 

DATE: Tuesday 

April 20th 2021 

(2 Hours) 

Topic: How much is 

it? 

Grammatical 

structure:  

Review of possessives 

and verb to be 

Before starting the class, introduce the 

vocabulary and grammatical structure 

students are going to use to develop the class.  

GRAMMAR NOTES: Review (15 minutes) 

VOCABULARY: Check the first two 

worksheets at the end of this lesson. 

WH-WORDS: What and how much  

Pre -Task: Introduce vocabulary about 

personal care items to students and the use of 

what and how much in questions. 

Task: Before starting the class, paste some 

flashcards on the wall to simulate a 

supermarket. Group students in trios. Students 

have to plan a situation about them going to 

shop their personal care items to the 

supermarket.  

Planning: Give students some time to prepare 

the situation. Encourage them to use the wh-

questions taught and of course the vocabulary 

of today’s lesson. Monitor their work and help 

them as well. 

Report: Choose the order for students to 

simulate and tell them they will have from 3 to 

5 minutes to do so. Take notes of their 

performance. 

Possible Problems and Solutions:  

 

Set a good arrangement of the desks 

according to how you want students to 

develop the task. 

In these links, the teacher can find some 

flashcards, He/she decides which to 

teach. 

https://www.englishwsheets.com/person

al-care-products-8.html 

https://www.englishwsheets.com/person

al-care-products-9.html 

 

 

 

 

 

 

 

 

 

https://www.englishwsheets.com/personal-care-products-8.html
https://www.englishwsheets.com/personal-care-products-8.html
https://www.englishwsheets.com/personal-care-products-9.html
https://www.englishwsheets.com/personal-care-products-9.html
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Analysis: After their performance of the task, 

give your analysis to the class, which things 

they could do in a great way and what they 

need to improve. 

Practice: Fidget spinner game 

Continue practicing vocabulary. Have students 

working in groups of 5 and give them a fidget 

spinner (Appendix A) per group. Students must 

take turns to spin it. As soon as it stops, they 

must say the word in the arrow quickly. They 

continue doing the same for some time and they 

can interchange spinners among groups. 

 

 

 

 

 

 

 

 

 

 

Previously, you need to cut the spin and 

paste it on the fidget spinner. 

Date: Wednesday, 

April 21st 2020 

(1 hour) 

 

 

 

 

 

 

Topic: My bathroom 

Grammatical 

structure: 

Review of previous 

structures 

EVALUATION 

Pre -task: The teacher will print two different 

worksheets for the class. Pair students and give 

them a word search puzzle (Appendix B). Give 

them some minutes to find the words. 

When they finish, ask randomly the words they 

found in the appendix and list all the words on 

the board for all the class have it and copy it.  

Task: How much is the comb? 

Students must be in trios. Give each group a 

set of cards of personal care items. They will 

 Remember to print the worksheets in 

advanced. 
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take different roles: one is a seller in a store 

and the others are clients. They will prepare 

a situation in which they go to a store and 

ask for the products and their prices. They 

must use WH-questions like: what is it? It’s 

a comb. How much is the comb? It’s $2 

dollars. 

Planning: Monitor students while they are 

planning how to present the situation. 

Encourage them to use all previous structures 

and help students as well if it’s needed. 

Report: Choose the order for students to role-

play the situation. Give them from 3 to 4 

minutes for their participation. 

Analysis: Pay careful attention and also, take 

notes of the good things and mistakes students 

may commit. At the end, give feedback and 

emphasize how they used the vocabulary and 

previous structures. 

 

COMMENTS: 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

_____
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Appendix A 
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Appendix B 
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UNIVERSITY OF EL SALVADOR     

WESTERN MULTIDISCIPLINARY CAMPUS 

LANGUAGE DEPARTMENT 

 

Student’s name:_______________________________________ Final grade:__________ 

CRITERIA SHEET TO BE USED WITH 8TH GRADERS AT CENTRO ESCOLAR 

CATOLICO SAN LORENZO 

OBJECTIVE: TO ASSESS STUDENTS’ ENGLISH ORAL PRODUCTION DURING AN 

ORAL EVALUATION  

RANGE: 1. VERY BAD, 2: POOR, 3: ACCEPTABLE, 4: GOOD AND 5: EXCELLENT 

 

INDICATOR 1 2 3 4 5 

1. GRAMMAR 

 (Student is able to express his/her ideas and answer in proper 

sentence structure and tenses.) 

     

2. PRONUNCIATION 

 (Student’s pronunciation is clear and easy to understand.) 

     

3. VOCABULARY 

 (considerable range of vocabulary words learned during class) 

     

4. COMPREHENSION OF QUESTIONS  

(Student is able to understand and answer all of the questions 

during the interview.) 

     

5. FLUENCY  

(Student’s speech is effortless and smoothly according to their 

level.)  

     

TOTAL      

 

COMMENTS________________________________________________________________

____________________________________________________________________________ 
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UNIVERSITY OF EL SALVADOR 

WESTERN MULTIDISCIPLINARY CAMPUS 

ENGLISH LANGUAGE DEPARTMENT 

  

RESEARCH TOPIC: “A Proposal for The Use of the Task-Based Learning Approach in the 

Current Curriculum to Reinforce Eighth Graders’ English Oral Production at Centro Escolar 

Católico San Lorenzo, Santa Ana, during the year 2020” 

 

 INTERVIEW 

OBJECTIVE: To assess student’s grasping of the contents covered with the proposal. 

 

DIRECTIONS: Choose some questions to ask your students. You decide how many 

questions to ask according to their ability to answer. 

1. Which objects are there in your classroom? 

2. Which objects are there in your backpack? 

3. Can you tell me your personal information using possessive adjectives? 

4. Ask the student to tell you the personal information of a family member using 

possessives. 

5. Which pencil is more colorful? (show students Figure 1 that is at the end of this 

document) 

6. Which tree is taller? (show students Figure 2 that is at the end of this document) 

7. Who is your best friend? 

8. Who is the tallest person in your English class? 

9. Describe your classroom using prepositions. 

10. Describe your bedroom using prepositions. 

11. Can you describe the center of the city? 

12. Tell me five places in the city. 

13. What color is your clothing? 

14. Can you tell me which clothes you have in your closet? 

15. Which personal care items do you have in your bedroom and bathroom? 
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16. Which personal care items do you buy at the supermarket? 

INDICATOR 1 2 3 4 5 

2. Grammar 

(Student is able to express his/her ideas and answers in proper sentence 

structure and tenses.) 

     

3. Pronunciation 

(Student’s pronunciation is clear and easy to understand.) 

     

4. Vocabulary 

(Good range of vocabulary words learned during class) 

     

3. Comprehension of questions 

(Student is able to understand and answer all of the questions during the 

interview.) 

     

6. Fluency 

(Student’s speech is effortless and smoothly according to their level.)  

     

TOTAL      

 

COMMENTS 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 
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Figure 1 

 

Figure 2 


