
, 
'-i ;10 . t 
S"'lS=i-tA.. 
L t:t "t .q 

-;-. ce. 'f H H· 
UNlVERSlDAD DE EL SALVADOR 

FACULTAD DE CIENCIAS Y HUMANIDADES 

DEPARTAMENTO DE IDIOMAS 

094703 
~.T- ' . 

"ANALISIS DEL CURRICULUM EN u\ ENSENANZA DEL IDIOMA INGLES 

EN EL TERCER CICW DE LA EDUCACION BASlCA ALVADORENN ' 

TRABAJO DE GRAIUACI ON PARA OPTAR EL TlTUW 

DE LJCENCIATlJRA EN EL IDIOMA INGLES 

PRESENTADO POR: 

ALVARO ALFREOO SUNCIN CORDERO 

CIUDAD UNIVERSITARIA, SAN SALVADOR, MAYO DE 1979 



UNlVERS !DAD DE EL SALVADOR 

FACULTAD DE CIENCIAS Y HUMANIDADES 

Rector: Dr. Eduardo Badia Serra 

Srio£eneral: Dr. Jorge Ferrer Denis 

Decano: Lic. Jose Salvador Flores 

Vicedecano: Lic . Adela Celarie de Hidalgo 

Secretario: Lic. Francisco A. Ron~ro 

Director del Departa~nto de Idiomas: 

Lic. J esus Orlando Castro 

Asesor de Tesis: Lic. Robert Paul Merlino 

Jurado Examinador: 

Lic. Marfa del Mar de Rosa 

Lic. Humberto Pacas Platero 

Lic. Francisco Edgar Caffas 



A mis padres: 

A mi esposa: 

A mis hijos: 

Alvaro Sunc in 

Celia Cordero 

Paz Carcamo 

Alvaro Alfredo 

Jose Guillermo 

Alexis Erik 



UES BIBLIDTECR CENTRRL 

1111111 "III " I1I1II1I CON TEN T S INVENTARIO: 10116964 

Chapter Page 

1. INTRODUCTION . . 1 

II. ENGLISH TEACHING IN THIRD CYCLE PUBLIC SCHOOLS IN EL 

SALVADOR 

Introduc tion 5 

Characteristics 6 

Methodology . . 8 

III. THE ENGLISH TEACHER AND HIS TRAINING IN EL SALVADOR 

The Department of Foreign Languages: University of 

El Salvador . 10 

Ciudad Normal "Alberto Masferrer" 12 

Comparing the two programs for the training of English 

t eac hers 14 

IV. PROBLEMS THAT AFFECT ENGLISH TEACHERS 

Introduction . . . . . . . . .. 17 

Justification 2 1 

Limitations . 22 

V. OVERVIEW OF THE PRESENT OFFICIAL ENGLISH PROGRAMS IN l~IRD 

CYCLE 

The pr ograms 23 

Objec tives . 25 

GranUllar struc tures 31 

Teaching procedur es . . . . . . . . . . . . . . . . . 33 



Chapter Pa ge 

VI. FORt-1AT OF THE INVESTIGATION 

Introduc tion 

Populat ion 

Variables and Constants 

VII. RESULTS 

VIII. CONCLUSSIONS AND RECOMMENDAT I ONS 

BIBLIOGRAPHY 

APPENDIXES 

Appendix A : Ques tions from the Interv i ew of the Teac hers 

of Humanit i es Trainees at Ciudad Normal " Al-

39 

40 

41 

42 

47 

51 

be r to Masferre r " 55 

Append i x B : The Eng lish Programs before 1967 56 

Appendix C: The Revised Eng lish Curriculum of 1967 .. 62 

Ap pendix D: Objective s of the Present Offi cial Eng li sh 

Programs from 1969 

Appe ndix E : Contents of the Present Official Englis h 

Programs 

Appendix F: Quest i onnaire Administ e r e d to the Sampl 

Random Group of Teache rs of Hwnanities 

Appendix G: Statistical Formulae Employed 

Appendix H: Mo de rn Language Association. Qualifications 

for Secondary Sc hool Teachers of Modern 

Languages 

76 

79 

81 

87 

88 



page 

TABLES 

Table s 1 to 6: Pe rcent of the An swer s fo r each part 

o f the que stionna ire • 91 

Table 7 Pe rc e nt of the AnS \vc r s fo r e a c h 

Ques tion of the Ques ti onna ir e . 94 



I N T ROD U C T ION 

Hmv can the objectives for the English teaching pro grams in the 

third cyc le be fulfilled when th re is l ack of knowledge of the English 

student, the teacher, poor follow-up an the part of the Ministry of EJ 

ucation (Ninisterio de Educacion) , along '''ith poor English teacher 

training programs at various institutions? 

Eng lish teaching in the public schoo ls of the Third Cycle of the 

Basic Education in El Salvador is not considered an important part of 

the educat i onal process by many teachers and th Ministry of Education. 

The teachers of humanities who teach English are not technically assisted 

in the ir difficult task of teaching a foreign language. Their teaching 

activity is not evaluated or guided by supervisors of the ~linistry of E~ 

ucation. In fact there is not even an English De partme nt within the Minis 

try of Education to handle specific problems ,,,hich or i ginate from tenching 

and learning of English. 

To complicate things fe,,, teachers have the minimum qualifica t ions to 

be secondary school teachers. . In addition the teachers of humanities have 

to teach five Social Studies and Spanish classes a day to groups with an 

average of forty-five students. 

Teachers that are dedicated exclusively to English teaching are found 

in Ciudad Normal "Alberto Masferrer" , the Department of Foreign Languages 

of the University of E1 Salvador and at Academies dedicated to the business 

of English teaching. 

Ciudad Normal and the Department of Foreign Languages are the only t\VO 

institutions that train teachers in English for the third cycle. The ir 

systems of training are not alike . This fact will be discussed l ater. 
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\.Jhy is En g lish taught in the Third Cyc I e of the Basic Education? 

The inclusion of English in the c urri c u lum of the Third Cycle was a 

decision of the Minis try of Educ a tion . Although artic l e thirteen of the 

Ge ne ra l Lml7 o f Education o f El Sa lvador sta t es tha t the teachi ng i n the 

Area of Humanitie s \vill inc lude the study of a for e i gn language , En glish 

was chosen primarily because of t he treme ndous influe nc e exer t ed on our 

c o untry by the United States, economically, socially and politically. 

In our e ducat i onal syste m, s"t udents study English language for six 

years, three in Junior High Sc hoo l a nd three in the Se nior Hi gh Schoo l. 

In this per i od the stud e nts may a c quir e f undame ntal compe t e n ce in the 

linguistica l ab ilities as a basis for further spec i a li zation. However, 

few st ude nt s master ~ho s e fundamentals of English wh e n they enter the un i 

versity . The lna j or ity have to take beginning cour ses in Eng lish as pr e 

r equis ite s f or the ir c orresponding plan o f studies at t he d ifferent 

facult i es . 

Thi s inves ti gation centers around the study of the princ i pal aspects 

of Eng lish t eaching in our coun try in the Third Cycle of t he Basic Ed u

cation , when Eng lish t eaching begins in the public Schools. The 

principal aspec ts of its c urric u l um ",ere " inves t i gated to de termine \.7hich " 

aspect s need more attent ion or changes in order to improve its effic i ency . 

Therefore the purpose of t his study is to evaluate whether or not the 

English teachers of the Third Cyc l e in urban schools of San Salvador : 

1) us e a modern approach t o teach English 

2) think that the programs of En glish of the Ministry of Educa ti on 

are ade quate. 



3 

3) consider that the present system of English teaching is satisfac 

tory. 

The hypothesis ~'1hich needs testing in this invest i gat i on is the as

sumption that English teaching in the Third Cycle in the public schools 

r eaches levels of satisfactory efficiency under the guidance of the of

ficial programs . Conseque ntly it was considered very si gnific a nt to 

question the t eac hers involve d in English teaching to obtain basic infor 

mation from the teache rs of the Third Cycle Schools . A sample test gro up 

from the teachers of humanities \'1ho work in thos e schools in San Salvador 

was taken. 

Several limitations were encountered in obtaining all the desire d 

information such as: 

1) The impossibility to present the questionnaire to all the teachers 

of humanities in the public school of the Third Cycle throughout the 

country. 

2) The refusal to ans~ver the quest i onnaire by some of the teachers. 

3) Limited scope of the quest ionnaire, lack of previous scientific 

analysis, etc. 

The i n formation thus obtained by me ans of the que stionnaire and the 

intervie~'1 of specialists in the field of English t eac hing was fundamental 

for the analysis of the curriculum of English Teaching in the Third Cycle. 

This work contains eight chapters. Chapter one is a n introduction to 

the relevant features of English teaching problems in third cycle . 

In chapter t\'1O . the re is an attempt to establish a frame of r e f e r e nce 

based on the thoughts of specialists and a knowledge ot the situation of 

English teaching ·using the author's personal experience in the field . 
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Chapter three considers the tr aining of English teacher in El Salvador 

and the responsible institutions for the production of educational re

sources as ,,,el l as the planning of objectives and programs for their 

fulfillment. In chapter four an overvielv of the fac tors ,,,hich most in

fluence English teaching i s discussed . Chapter five has to do ,,,ith an 

exam of the present official programs in relation with what English 

teaching experts have considered to be the most effective ways for teach 

ing Eng lish. A description of the methodo logy to obtain object ive data 

from personnel invo lved in classroom \'lOrk, and English tea her tra inees 

by me.:lns of a questionnaire is shO\{n in chapter six . Chapte r seven dis 

cusses results of the data obtaine d from the questionnaire des i gned with 

the purpose of obtaining a basis for sustaining the author's opinion. Con

clusions and recommendations for the curriculum of English teaching in 

third cycle are submitted in chapter eight. A bibliography, appendixes 

follow chapter 8. 

This work was compiled with the cooperation of university teachers,Third 

Cycle English teachers, educational authorities, and English Staff from 

Ciudad Normal "Alberto Masferrer". The author especial ly thanks Lic . 

Orlando Castro, Head of the Foreign Language Department, Lic. Roberto 

Mer lino, the a uthor's advisor, from the Foreign Language Depar tment, Lie. 

Gi1daberto Bonilla, Lic. Francisco Edgar Canas, and Lic. Joaquin Eduardo 

Recinos from the staff of the Education Department of the University of 

El Salvador and Dr. Felix Canete Escalona from the }linistry of Education . 



C HAP T E R II 

ENGLISH TEACHI NG IN THE THIRD CYCLE OF THE PUBLIC 

SCHOOLS IN EL SALVADOR 

Introduction 

Some linguists agree that the educational process of teaching a 

foreign language is to give the students the ability to use the language: 

to read literat ure, technical works, understand the various means of com-

munication and whenever possible to communicate with native speakers. 

Teaching a foreign language also means learning a diff.rent language 

system in order to acquire the competence mentioned above. It is not an 

easy task to ach i eve full linguistic performance , for it implies that the 

foreign langua ge teacher must kno,., the automatic devices of the verbal · 

expressions and techniques of literary composition. He must also know the 

elements of app lied linguistics \.,hich enab1 him to organi z e his classes 

and understand the difficul ties that the foreign language student Ivi11 face . 

He must also knmv fundamentally his mother tongue to be able to analyz e 

contrastively both his language and the target one . 

It is necessary to consider the in fluence of the linguists, teachers 

and textbook writers to decide which stra t egi es to apply for effective 

English teaching. According to Van Passel the value of the teaching depends 

more on the knowledge of applied linguistics than on the quality of the 

method. Therefore the t eaching of EngUsh is not a simple process. It 

demands good teachers, teachers who· own a good background of psychology and 

. 1 1 d 1· . . 1 SOC10 ogy re ate to lngulstlCS. 

1 Harcel De Greve y Frans Van Passel. Ensefianz a de Idiomas a los adult os . 

(Madrid. Editorial Fragua. 1973), pag. 69. 
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The author believes that satisfactory Engli sh t eaching s hould be an 

educational process which includes attention to all the aspects related 

to it. This process should promote the interaction of all aspects invo lved 

making them work positively tOloJard the economical fulf illment of , the objeE, 

tives of the teaching of the language. This inte rac tion should also evaluate 

the final products in terms of ulanning, guidance, performance, competence, 

during the development of the programs. 

Giving particular attention to the teacher, the techniques, a nd the 

students to coordinate the educational process is nece ssary in order t o 

have a peda go gical strategy which considers every single situation of English 

teaching . Thus the binomial t eacher- student could obtah the operational and 

instructional objectives within a working group which is hi ghly motivated 

by a deep interest in the study of a forei gn language . 

Charac t eristic s 

English teaching in the public schools of El Salvador begins in the 

third cycle of the basic education. This cycle includes grades seven to 

nine . The programs for each grade are 'oJritten by the Technical- Pedagogi ca l 

Ser vice s De partment (Departamento de Servicios Tccnico-Pe dagogicos) of the 

Ministry of Education. 

There are sixty-sh:: c lass hours for the development of the programs in 

each grade , two hours per week . TI1e minimum numbe r of students for each class 

is forty-five. 

There are t,·]O kinds of teachers for the Third Cyc le, the t eac her of 

Sciences and the t eacher of Humanities. The t eac he r of Humaniti es i s in 

char ge of English teaching. The se teacher s do not have the same level of 

preparation due to the varying programs at the different teacher training 
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institutions. Under the classification of teachers of Sciences and teachers 

of Humanities are found teacher s who have gr aduate d f r om Ciudad Normal "Al

berto Masferrer", f rom Escuela Normal Superior (which was closed in 1969) ,and 

a fe~v university graduates. 

According to information obtained at the Supervision Department of Basic 

Education (Departamento de Supervisi6n de Educacion Basica) of the Ministry 

of Education, there are 1 ,204 t e ac hers of Humanities in the country. Out of 

this number, 129 are English graduate s fr om the Escuela Normal Super i or. The 

balance of the group, 1,075, would be t eachers who s t udy at "Ciudad Normal 

Alberto Masferrer" to become junior high school teachers, the others being 

primary schoo l teachers with several years of work. 

The teacher of humanities use s Educational Television for a twenty

minute c lass period every ~veek. The classroom t eac her completes each class 

hour with thirty minutes in which he tr ies to r e inforce the content of the 

television class. These televis i on classes began in 1969. A didactic guide 

with drills is also given to the classroom teacher to develop the English 

Progr ams from the Mi nistry o f Education. 

There is little supervision of English teaching in the third cyc Ie. The 

Supervision Department of Basic Education does not have specialized personnel 

to supervise the work of the English teache r in the clas sroom. The only 

interest which the Department ha s in assisting the English t eachers is to 

offer a seminar about the teaching of English at the end of each year. This 

seminar is given by a private academy of English and is attended by approx

imately t hree hundred English teachers who work at the public schools. 

In the past, the opportunity to t each English was given to teacher s who 
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Ime~v how to speak the language even though they did not have any training 

for the teaching of Engl i sh. The re was not a school that trained English 

teachers until Escuela Normal Super ior ~vas founded in 1953 by the Ministry 

of Education. This school was designed for the training of secondary school 

teachers in different specialties . fur example: Hathematics, Biology, 

Literature and English. After three years 'of succ e sful studies the teache rs 

were authorized to work in the secondary and upper levels. 

The English Program at Norma l Superior used Sa lvadoran teac hers along 

with several volunteers from the Peace Corps. Speciali zation in the English 

language required 3,000 class hours. In addition ,the student had t o study 

other subjects ,such as Arithmetic, Algebra, Logics, Psychology, to complete 

1,800 class hours. With the closing of Escuela Normal Superior in 1969 the 

training of English teache rs ceased. At prese nt the education pr ograms for 

the ' teaching of English are offered at the Dep.::trtme nt of Fore ign Languages . 
of the University of El Salvador. 

Nethodology 

Many teachers of English in the third cycle are not us i ng specific 

techniques such as: the audiolingual method, the logical-structural,or the 

a udio-visual-structural-global method. It is expected that the teachers 'viII 

follow the methodological guide lines of the official programs in order to 

reach the specific objectives for each unit of l earning ,thus making English 

teaching uniform throughout the country. 

Although the sugge stions included in e ach unit of learning of the 

programs tend to standardtEthe system of teaching many t e achers use their m-m 

system. Some teach translation; some just follow the order of the material 
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of the ~vorkbook edited by the Educational Te levision English Section. 

Many teachers who do not like t o teach English after the En glish t e l e-

vision class continue witr subjects of their own prefer ence. 

Some of the techniques r ecommended by the programs, like choral 

repetition , belong to the pattern practice me thod . The use of dialogs 

is also recommended for the development of the Eng lish classes. The 

foll owing is an example of a methodological suggest i on from the programs: 

Prepare a dialog in which expressions like Good morning , 

How are you? you'r e welcome be used. Read the diaolog to the 

1 
students af t er explaining ina general way its c ontent. 

lProgramas de Est udio de Educacion Basica. Septimo Grado. (San Salvador: 

Ministerio de Educacio~ , 1976, p. 125. 



C HAP T E RIll 

THE ENGLISH TEACHER AND HIS TRAINING IN EL SALVADOR 

There are t~vo possible ways to become an Eng li sh teacher in El Salvador. 

One isto study at the Department of Foreign Language at the University of 

El Salvador. This department a Efers tHO majors: 

1) Profesorado en Educacion para l a Ensenanza del Ing l e s 

2) Licenciatura en Idioma Ingles 

l~e Profesorado en Educacion para la Ense~anza de l Ing les is a three 

year program . The prerequisite of ,this career i s to be a university student . 

The other way to become a teac her for the third cycle English is to study at 

Ciudad Normal "Alberto Masferrer". This school prepares the teachers of 

Sciences and the teachers of Humanities. The s e studies have a dura tion of 

two years. These teachers are able to Hark in the third ycle, t eaching ac 

cord ing to the official programs issued by the Ministry of Education . l~e 

prerequisite to enter this program is to be a Pr imary Schoo l teacher. 

The Department of Foreign Languages: University of El Salvador 

The program for Professor of English at the Secondary leve l requires 

three years of studies. Each academic year is divided into t wo- terms of five 

months. A student must take four subjects in each period to fill all 

requir ements. The objectives for the plan of studie s are: 

1) to give the student a technical and a liberal arts preparation 

2) to give the student a basis of linguistica l knmvledge for fur ther 

speciali zation 

3) to enable the student to teach English in the secondary leve l 

professionally. 
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To teach these objectives the plan of studies has one area of s tudy which 

gives the students the ability to receive all classes in English. This is 

called "Area Basica." There are several subjects in which the students 

study linguistics . The subjects that have a relationship Hith liberal arts 

preparation are given in Spanish by the Education De partment ,the Spanish 

1 
Literat ure Depa rtment and the Psycholo gy Department. 

One intere sting fact is that the Professor of Eng lish of the Foreign 

Language Department of the University of El Salvador may work in the third 

cycle as a Teacher of Humanities and be required to tench Spanish and Social 

Studie s along with the teaching of English. It is interesting because the 

Program for the Professor of English doesnot include the study of subjects 

for the teaching of Geography, History and Spanish. 

Each subject taught at the Department of Foreign Languages has an average 

duration of four hours per week. For the purpose of this study it is important 

to consider the importance of the subj ec t named Hethocls and Haterial for the 

2 Teaching of English as a Foreign Language. It is also important to mention 

that the future teacher of English from the Profe sorado Pr ogram has teaching 

practice in the Public schools for t~"enty class hours. It is difficult to 

determine the amount of practice needed for the teaching of English in actual 

work in the classroom to become a good teacher. Many consider that twenty hours 

of practice class teaching is not sufficient to meet all program requirements 

in the field. 

1 
Departamento de Idiomas Extranjeros . Facultad de Ciencias y Humanidades. 

Universidad de El Salvador . Plan de Estudios del Profesorado en Idion~ Ingles,p.4 

2 
ibid,p.4 
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In the Methods and Materials Course at the University of El Salvador 

very little is discussed about government programs of English for the 

public schools. The study of those programs is very important because 

the future teachers of English for the secondary level 'tvi 11 ,york under 

the dictates of the mentioned programs. 

Ciudad Normal "Alberto Hasfer r er" 

Ciudad Normal "Alberto Masferrer " trains the teacher of Humanities 

for the third cyc Ie in one of i ts units called Superior Education School 

(Escuela Superior de Educacion). This school is in charge of producing 

the pe~agogical resources for the third cycle of the basic education and 

for' the COITUnon subjects of the "Bachillerato Divers ificado" Senior High 

School Level. 

The objectives of the plan of studies for the t eacher of the third 

cycle in the area of Hlmmnities and Sciences are: 

1) To be able to interpret and develop the goals of the national 

education and especially those of the third cycle. 

2) To be able to participate efficiently in the programs for the 

benefit of the school and the connnunity. 

3) T d 1 . d f f' l' 1 o eve op an att1tu e or pro eSS10na 1mprovement . 

To be able to become a junior high school teacher the student at Ciudad 

Normal has to study t\vO years of four vacation periods complemented ,vith 

controlled pract ice teaching in public schools. This student rece i ves 

training in Gener a l Pedagogy, spec iali ze d training in the subjects he will 

teach and complementary training. 

1 Ministerio de Educacion. C.iudad Normal "Alberto Hasferrer" Republica 
de El Salvador C.A. Proyecto General para la Formacion de ' Profesores de 
Tercer Ci c 10 de Educacion Bas i ca en las Areas de Hwnanidades y Ciencias . 
Sitio del Nino . Marzo 1978. P . 1. 



This complementary training may cons i st of the l earni ng of the English 

Language and practice teaching to be able to teach in the third cyc l e . 
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The training for t he teaching of English lasts 290 hours, with five 

hour s eve ry week. During this period the students study English Grammar 

fo r the third cyc le. The obJectives of thi s progr am up to l ast year were: 

1) to l ear n the basic elements of the English language 

2) to be able to teach required vocabulary a nd str uctures to third 

cycle students 

3) to learn and use the linguist ic method 

4) to l earn the use of the more effective audio-visual aids 

5) to learn the Eng lish language in a systematic and prac tical way. 

The t raining f or the teachers that will have to teach the English 

subject in t he third cycle consists of l earning the English language and 

how to t eac h the grammar of the officia l programs . The trainees at Ciudad 

Normal teach their students techniques such as chora l r e petition, substi

tution drills, role playing, dialogs, pictures, and flashcar ds. The students 

are to use these during their practice t eaching in the classroom. The 

students also l earn to plan les s ons and class pr act ic e . 

Specialists at Ciudad Normal agree that the main problem they f ace is 

the dif ficulty in having their students achieve full linguistic performance. 

They say tha t one of the causes for poor mastering of the aud i o-ora l par t 

o f the language is the lack of time allotted for English t eaching. They 

also said tha t they are using the Direct Me thod used in t eaching English 

language . These trainees are gradua tes from the Esc uela Norma l Superior .
l 

1 Intervie\v of the staff of Engli sh teachers at Ciudad Normal. 
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Language laboratories are available at both Ciudad Normal a nd the De partment 

of Foreign Languages. Neithe r laboratory is func tioning, thus creating 

another limita tion in English t eaching at the centers . 

Comparing the th'O programs for t h e training of English teachers 

A comparison of the programs used in training English teachers will 

demonstrate the difference bet\vcen the Department of Fo r e ign Languages and 

Ciudad Normal. 

English language students at the Department of Foreign Language~ attend 

a total of l, 740 c lass hours . In the pedagogical area they have 300 class 

hours a l o n g with 140 class hours in subjects such as; Psychology , Theory of 

Language and Pedagogy. This adds up to a total of 2,180 hours of training. 

A Teacher of Humanities at Ciudad Normal has 360 class hours of ge nera l 

pe dagogic training along with 800 c l ass hours for training in the teac hi ng 

of Spanish and Social Studies. 290 class hours are allotted for the training 

in the teaching of English. Each st uden t completes 350 class hours of 

prac tice teaching i n the areas of Spanish, Social Studies and English. The 

total c l ass hours (inc luding training and prac tic e teaching )fo r the student 

at Ciudad Normal is 1,800 class hours.
2 

From the above statistics one will seE: 

that the English t eac her from the Department of Foreign Languages at the 

University of El Salvador receives 380 c lass hours more than the English 

teacher from Ciudad Norma l. As far as comparing the quality of each teacher 

i t would be difficult to produce any type of analytical study because of the 

2 
Ministerio de Educacion. Ciudad Normal "Alberto Hasferrer" Republica 

de El Salvador, C .A. Proyec t o General para 1a Formacion de Profesores de 
Tercer CicIo de Ed ucacion Basica en l as Areas de Humanidades y Cienc i as. 
Sitio del Ni no. Marzo 1978. p. 1. 
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variab l e f actors involved . 

The t eac he r gr a duate from the De partme nt of Foreign La ng uages is 

t ra i n e d for the Secondar y leve l, Junior High Schoo l (Third Cycle) and 

Se nior Secondary School ( Bachille r a to). 

Ciudad Nor mal trains t e achers only fo r t hi rd cyc l e . These teachers 

receive the classification " Doc e nte 2 ". Th Mi ni stry of Ed ucation clas 

sifies the t eac he rs as follows: "Docente 1", for the Primary Schoo l; "D~ 

cente 2 ", for th'e third cycle and "Docen t e 3", for the "nachi llerato ". 

Thes e classifications cor r es pond to the differen t nwnber of y ars of study 

and have relative salaries . 

The ob j ectives of eac h pr ogram are differe nt. Nevertheless one ca n 

see from the above t h a t ob j ec tive #3 from the De partmen t of Foreign Languages 

plan could b e considered a specific ob j e ctive for the English program a t 

Ciudad Norma l. 

The staff at the De partment of Foreign Languages includes North American 

t eachers, while the staff at Ciudad Normal uses only Salvadoran t eachers. 

This fac t mi ght be a disadvantage for Ciudad Normal ' s staff,for the inclus 

sion of a native s peaker of the foreign language is undoubted ly necess ary 

because he would p e rform the f o llowing roles: 

"1. He Hill bring insi ght into the customs, mores , and v a lues .of his 

country . 

2. He wil l assist the writers in identifying and pointing up the 

contrasts and the similarities between his nat ive language and 

Spanish. 
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3. He will check t he materi~ls (di a lo gue s, dri lls , tc . ) for 

1 
authenticity and acc uracy , both lingui stic a nd ps yc hologi ca l." 

Ha r y Finocc hiaro. Te achin~hi ldr en Foreign IAng\,lages. (New York : 
McGra\v Hill - Book Company 1964) p . . 142. 



C HAP T E R IV 

PROBLEMS THAT AFFECT ENGLISH TEACHERS 

Introduction 

As mentioned earlier the prob l em of meeting the objectives written for 

the third cycle English pro grams will be difficult . There are problems that 

impede the realization of these ob j ectives. Ibe most important educational 

problems are found in the teacher, techniques and methods, and materials. 

The teacher of humanities does not have the same level of training as 

the teacher of English. The quantity and quality of thei r training differs 

grea tly as mentioned above in chapter three . The growth in population 

created a demand for more t eachers. Consequently the Ninistry of Education 

had to prepare teachers in short term programs to satisfy the demand. The 

duration of the studies was reduced from three y e ars of studies at a normal 

school t o two years. This program \Vas once administered for nine months 

until it was increased to the present two year program. In many cases the 

t eacher of hlUnanities who specializes in Social Studies, Spanish and English 

l acks enthusiasm for developing better English programs . This can be 

considered a result of the "Educational Reform which was imposed by the 

Ministry of Education. l This caused a disagreement bet,veen the teacher and 

the program established by the "Educational Reform". This disagreement 

arose from the feeling that the teachers did not have direct participation 

in developing the programs administered by the Ninistry of Education . 

1 
Ministerio de Educacion. Documento de Trabajo Volumen Etapa Naciona l 

OOB-B (abril-mayo 1978), p.4. 
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The opinion of some teachers who answered the questionnaire on English 

teaching in the third cyc Ie is c lear about this fac t. Mos t beli eve ther e 

is no coor.dination between the te levision classes, the guide and the work

book for teacher and student. The classes, the guide and the workbook are 

prepared by the English Section at the Educational Television of El Salvador. 

The t eachers also felt that the television teacher teaches his classe s too 

fast, making it impossible for the classroom teacher and students to under

stand English. Others believed that the time scheduled was not sufficiente. 

to obtain satisfactory results. Many would like English teaching s eminars 

and methodological courses to make ,up for their poor past training. The se 

opinions might suggest need for a change in strategy. 

It is very interesting to note, for those interested in improving 

English teaching in the third cycle, that a professional interest is be gin

ing to develop in El Salvador. Last September 13 and 14 the Ministry of 

Education, along with the Department of Foreign lAnguages of the University 

of El Salvador and the Regents Publishing Company, sponsored the first 

seminar on the teaching of English as a foreign language. The seminar was 

attended by two hundred or more English teachers from differ ent schools 

throughout the country. 

Dr. Jerome C. Ford, from the Linguistics Department of Georgetown 

University, Washington, D.C. and North American t e achers fr om the staff of 

the Department of Foreign Languages were the lecturers They pre sented 

some methods they felt \.;ere relevant for improving the teaching of Eng li s h 

as a foreign language. Themes of Methodology, Pronunciation, Motivation, 

Educational- Aids, were discussed. Very little was discussed about the 

feasibility of the programs that many of these t eachers are oblige d to ad-
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minister in the classroom. Only one commentary by one of the lecturers 

was made which suggested that the programs for the t eaching of English in 

the public schools are not adequate and are based on an outmoded textbook. 

Dr. Jerome C. Ford pointed out that t he most import ant variable in the 

process of teaching l earning Eng l ish as a foreign lang~age i s the t eacher. 

Dr. Mary Finocchiaro also consi ,iers tha t, "the t eachers is the most 

important varia ble in the process of teaching-learning," and adds "It is 

what the teacher creates, plans, the material he uses , his identification 

with the needs and aspirations of the students the most important": 

Preparing good teachers and also planning worthwhile programs that 

guide the teachers through scientific teaching of the for e i gn language are 

necessary. With a formalized strategy teachers can be trained to t eac h 

students linguist ic concepts. Mere r epe tition or mec hanized responses Hith-

out a real situation as a basis is not productive . Teacher and students a r e 

not really saying anything to each other. Teaching a forei gn language does 

not consist of just presenting patt'erns for the student. A t eacher \'7ho 

considers all factors that affect the tea.ching- l earning process is needed 

for improving the present status of English teaching . 

Another important factor that influences the t eaching of English is 

Educational Television. A study made by the National As socia tion of educa-

tional Broadcasters (N. E. A. B.), in 1967 about the feasibility for e ducational 

development in El Salvador showed that there ,,,as a shortage of qualified 

1 Mary Finocchiaro. "Myth a nd Reality: A plea for a broader view ." 
English Teaching Forum, Vol. XIII Nos. 1 and 2 (1975, pp.36-37). 
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teachers at the junior secondary level. It also showed that there were 

no local curriculum development committees and that all official decisions 

of consequence were made by the Ministry of Education in San Salvador. This 

situation still exists today. N.E.A.B. arrived at the conclusion, that 

educational television could be used for training and teaching secondary 

teachers and students. They found that in 1966 the great majority of 

teachers in the junior secondary school were merely trained for primary 

teaching and were incapable of sustaining an adequate or expanded curriculum 

or acceptable courses of study. They also noted that very few university 

trained teachers were used in training teachers for the junior secondary 

h 1 1 1 
. 1 

sc 00 at Escue a Norma Super10r. This fact still is a reality at both 

Ciudad Normal and the Department of Foreign Languages. 

Therefore, each aspect of the English training curriculum has to be 

evaluated to determine if the objectives are achieved in a satisfactory 

level of efficiency. On one hand a possible solution would be to run. prof-

iciency tests on the English classroom teachers. These tests could be designed 

by educators at the Department of Foreign Languages of the Univer·sity of El 

Salvador. These tests would measure linguistical. abilities, methodological 

technique, psychological and sociological knowledge. It would also be 

necessary to test the linguistical abilities acquired by the students in 

order to see if specific objectives were met for each unit of study. By means 

of these tests it might be possible to determine the need for change s in the 

objectives, or content of the official programs. It may also be possible 

1 
National Association of Educational Broadcasters. The Feasibility of 

Using Television for Educational Development in El Salvador. Washington, D.C. 
July 1967~ p . 19. 
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to eva luate the amount of time needed to train a t eac h e r to maste r f ull 

lingui.st ic pe rformance. 

If the status of the teaching of English i.n the third cycle of t h 

basic education is t o co ntinue within th e s a me structure the r evi sio n of 

the o fficial pr ograms i s urgent in orde r to pro vide a r ea l guide that _vo uld 

pe rmit the us e of commo n me thodo logy. 

Jus ti fic a t i on 

It is important to es tablish \vhat e l e me nts a nd the degree of influe nce 

thatthe se e leme nt s h a ve upo n the s tude nt in the pr ocess o f teac hi ng- l ear ning 

the foreigl1 l angua ge. The eleme nts of the curri c ul um t hat must be conside r e d 

are: the plan of studie s, the program, activities, audio-visual aids, 

building a nd schoo l equipment and the r e latio n s hip betwe e n t he t eac h e r and 

the stude nt. All of these elements go into producing an efficient t eac hing 

process. It is we ll-known by concer ne d t eac he rs that the third cycle c ur-

riculum must b e subjected to constant review . 

The pres e nt proble m of English teaching in the third cycle is very 

complex . It ha s the fol lowing characteristics that con tribute to its lack 

of effectivene ss in the achievement of the obj ec tives: 

1) English teaching is obligatory. 

2) English t eac hing is great ly influenced by e ducat i o na l television. 

3) Most teachers do not have the pe da gog i ca l and linguistical 

pr e pa ration for correct t e aching . 

4) The present prog rams .\vere established \vithout inves ti ga ting 

English t eac hing . 

BIBLI01'ECA CENTRAL 
I)'HveRSID AD DE EL SALVADOR 
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The author be lieves tha t i f the classroom t eac he r could co unt on a 

program that clearly guide d him t o improve his methodo l ogy , part of the 

problem 1:.;ould be solved. Therefore the a uthor chose t o inve stigate the 

official programs and attempted to eva luat e them by recording the opinion of 

the c las sroom teachers. 

Limita tions 

In trying to solve the problelRs that affect the c urric ulum of teach 

ing English as a forei gn l anguage in the public schools of the third cycle 

the following limitat i~ns have t o be cons ider e d: 

1) The he t erogenous academic pr e para tion of t he teachers of 

humanities . 

2) The cons t a nt gr ow th of t he schoo l popu l ation . 

3) The a bsenc e of coordinat i on among the i nst i tution s ded i cated 

to the Eng lish t eac hing. 

4) Lac k of resources . 

5) Seminars are served only for a t hird of the population of the 

t eachers of hllillanities. 

6) Absence of inves ti ga tion of the status of ba s i c education English 

t eaching in public schools for the es t ab l ishment of t he present 

programs. 

7) Ab s e nc e of associations of professional Engl i sh teachers . 



CHAPTER V 

OVERVI EW OF THE PRESENT OFFICIAL ENGLISH 

PROGRAMS IN THIRD CYCLE 

The programs 

The introduc tion for the programs of English fo r the third cyc 1e 

of the basic education emphasizes a n approac h of a "prac tical ~vay " . This 

approach opposes th e traditional way. The Salvadoran student l ear ns En glish 

grammar concepts and long lists of vocabulary by memori za tion. Thus the 

student may be only ac quiring a knowledge about the l angua ge and not really 

learning t o communicate. 

Thi s introduct i on asserts that the student can l earn the gr.::tmm::tr 

in tuit ive ly Ivithout taking into cons i deration the a ge of the students for 

s uch a learning because " . .. parece que solamente los ninos de me no s de dace 

anos son capaces de as i milar una lengua de manera intuit i va y purame nte iE: 

tuitiva . El adulto no puede a prender e l fenc5meno "le n gua " ni ningun otro 

fenc5me no de orden int e l ect ual s i no es de un modo r aciona l y lc5gico, es 

dec i r hac i endo usa de su inte ligencia . . . ,,1 Therefore the t eac hing of English 

in the third cyc l e has to develop cogni tio n in t he students . The mastery 

of the me c hanical abilit i e s doe s n o t guarant ee the abili ty to com;uunicate 

whi ch la ter makes possible the acquisition of advanced parts of the language . 

To develop cogni tion there ha s to be a n intensive practice of language 

l earning whic h invo lves a more active use of the student ' s me ntal p owers. 

"Vielving l anguage learning as a na tural creat ive process rathe r than as 

ha bit fo r mat i o n suggests that the teacher should proviae guided pract i ce in 

1 Fr ans Van Passe l. Ensenan z a de I diorrws a los adultos. (Editorial 
Fragua . Madrid. 1973 .) , p . 60. 



thinking in the language rather than mere repetitive drill. Such men tal 

involvement tends to make language l earning mor e enjoyable for the student 

which must itself be a positive facto r contributing to improve d att itudes 

a nd better results."l 

The introduc tion to the programs of English f ronl the Ministry of 

Education does not me ntion the .lame of t be t eac hing me thod to be applied. 

The authors of these programs wrote th following considerations: 

1) The teaching of Engl i sh must have a "practical c harac t er ." 

2) English granwar must be taught without teachin g the rules first . 

3) The process has to fo1101" the same steps in \vhich the native 

language was learne d. 

Thus,a lthough the introduction to the programs does not indicate the class-

room teac hing method there is evide nce that the authors had the l inguistic 

method in mind when they wrote the above considerat ions . 

The former programs \vere base d on the " L t 's Learn English,,2 textbook and 

a r evision of the English curriculwn wa s made in 1967 from the tex tbook 

" Intensive Cour se in English", " Eng lish Grammar Exercises" and "Revic\o/ 

3 
Exercises for Eng lish as a Foreign Lan guage". 

The Ministry of Education states that the program of studies "es el 

4 
instrumen to clave del proceso educa tivo". The author believes that if the 

1 A Forum Staff Article "Current Trends in Language Teaching". English 
Teaching Forum . Vol. XII. No. 1. (1974, p. 4. 

2 
Audr ey L. 1.JL-i ght and Jame s H. HCGillivray. New York: Amer ican Book 

C mpany , 1971.. 

3 
See pa ge . 

4 
Hinisterio de Educacion . Dir ec cion de Educacion Bas ica. Administracion 

de la Escuela Bas i c a Salvadorena. San Salvador: 1977 . Pag . 33 . 
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progr am is to be considered the key instrument for the e ducational process 

English programs have to be care fully d signed according t o the l ev e l and 

n eeds of our students becaus e as it h a s b e en said ,the p'rograms mus t 

emphasize 11 •• • las dos ex igencias que convergen e n la f ormulac ic5n de l pro-

grama : la exi ge ncia logic a (sistematizacion de l c o ntenido) y la (ex i ge ncia 

"l 
psic olc5gica (adec uacic5n a las neces ida des y a las ap t itude s de cada a lumno ) . 

A program tha t considers both the requirements of logical order and 

l eve l of the s tude nts must contain attainable o bj ec tive s a nd provide 

respons ible guida nce for the classroom t eac her . Many r eforms have bee n made 

by the Ministry of Education but this does not necessari ly i mp ly progress . 

The a uthor f ee ls that the re are s ome areas in ne e d of r ev i s ion. 

1) the obj ect ives for each unit of learni ng 

2) order and quantity of grammar structures taugh t i n e ac h program 

3) phone tic symbols 

4) evaluation 

Objectives 

Basic e duca tion in the public schoo ls of El Salvador is divide d into 

three cyc l es . ' The first cyc Ie inc lude s grades one to three . The second 

cycle , grades four to six and the third on e grade s s e v e n t o nine. 

The pro gr am of studies for the third cycle contains the following sub-

j ec ts: Spanish, Soc ial Studies, Eng lish, Ma the ma tics, Study of Nature, 

Handicrafts,Musical Education, a nd Physical Education. 

The spec ific objectives for the Eng lish subject in third cyc l e ar : 

1. Formar actitudes para apreciar el valor que tiene el conocimiento 

1 
Renzo Titone . Me t odo logia Didactica. (Ediciones Rialp, Ma drid. 1970) 

Pa g . 425. 
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de otros idiomas en e l intercambio cultural y economi co de lo s 

pueblos. 

2. Iniciar la habi1idad y 1a destreza para esc uchar y comprender a los 

demas. 

3 . Inic iar la habilidad y la dcstreza para ex pr es~rs n forma oral y 

escr ita. 

4 . Usar l os elementos basicos de a prend i za je de l i dioma para la cxprcs i on 

correcta. 

5. Adquirir 1a habi1idad para l ee r correctamente. 

6 . Iniciar l a formacion de las capac idades para interprctar y describ ir. lIl 

The specific objectives for eac h grade fol l ow a sequen ce of intens ity 

in the treatment of the material to instruct the stude nts. The basis a rc 

the ob j ectives for the seve nth grade : 

1. Inic i ar e l conocimien t o del idioma. 

2. Iniciar 1a formacion de 1a capacidad para usar adecuadamente 

expresiones de uso corriente. 

3. Iniciar el conocimiento de elementos bas icos. 

4 . Pronunciar y en tonar con claridad. 

5. Iniciar la formac i on de habitos yactitudes . 1I2 

In the eighth grade, the obj e c tive is to reinforce the English struc tur es 

learne d in the seventh grade. In the ninth grade , an intensive r eview of 

all the English learned in the seventh and eighth grade is made . 

1 Programas de Estudio ' de Educacion Basica. San Salvador: Mirristerio de 
Educacion, 1976, pag. 11. 

2 
Programas de Estudio de Educacion Bas i ca, Se ptimo Grado. San Salvador: 

~tinisterio de Educaci6n 1976, Pag. 121 
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Each English program for e ach grade is divide d into six t aching 

units ca l led "areas" . For example the English program for grade s even 

contains the following areas : 

1. AREA NUMERO UNO. La Sala de clase . 

2 . AREA NUMERO DOS. Profesiones y nacionalida de s. 

3 . AREA NUMERO TRES. El tiempo 

4. M{EA NUMERO CUATRO. Nue stras pertene ncias 

5. AREA NUMERO CINCO. Actividades Soc iale s 

6. AREA NUMERO SEIS. Conversando. 1 

Each ar e a h a s a title \vhich mi ght be a c e nt e r of inte r e st a r ound Ivhi c h t o 

develop the content of e ach ar ea. The use o f c e nt e rs of inte rest is not 

state d on the programs . Each ar e a has particular obj ectives . Thes 

objectives
2 

are the same for all are as in third c ycle . 

The author feels that the only pro gram that ha s obj e ctive s which are 

more explicit are thos e on the Revised Eng lish Curriculwn of 1967. In ad-

dition,this program and the one before it were writt e n in Eng lish . 

Many authors classify obj e ctives f or Eng lish t e a c hing . One o f them 

(Juvencio Lopez Vasquez ) considers that the r e a r e three kinds of ob j ectiv e s 

and he lists them as follows : 

"1 . El conocimiento practico del idioma .. 

2.. UI1.a finalidad formativa q ue de be cont e ne r t o da ens e fian za bie n 

dirigida .. 

1 Programa s de Es tudio de Educacion Basica. Se p t imo Grado . (San Salvador : 

Ministerio de Educacion, 1976), Pag. 123~l45 . 

2 
See page 78. 



3. un conocimi ento 10 menos superficia l posible de 1a vida 

y la civilizacion de otros pueb los, como medio de lograr 

simpati"a y compr ens i on internacionale s . ~,l 
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Comparing these objectives wit h those of the official programs one 

can see that the offic i a l programs do no t include a cultural objective. 

This is an objective that sho ulJ not be ignor e d in the t eaching of a 

foreign lang uage b ecause developing an insight into the c ul ture of the 

Uni ted St.:iltes opens the way for better unde rstanding o f the true ,yay in 

,,,hich English speakers communicate. 

The author believes that the ob j ectives for eac h area of three grades 

within the third cyc l e are not well define d. Th e y lack the necessary 

information explaining \"hich concepts are to be develope d by the stude nt s . 

They do not specify the terminal behavior to be produced by the student 

in mas tering the structures of the l anguage . Consequently it i s necessary 

t o indicate what is the desired behavioral change of the student . By rewriting 

and defini ng the ob j ect ives of third cycle the classroom t eac her would have 

a better basis for planning adequate strategie s for his 'methodo l ogy. For 

example, one of the present objectives reads as fol l ows: . 

"capacitar para: usar adecuadamente vocablos; interpret.:lr yempiear 

. 2 
expres1.ones" 

It might be more effective to pre sent the objective for each unit as follmvs: 

"after listening to a five line dialog ue structure d around ' go ing to ' 

1 
Juvencio LORez Vasquez. Di dact i ca de l as :n.e n guas ViV;Js . (Imprenta 

Univers itaria. Mexic o 1958), Pag. 41. 

2 
programas de Es~~dio de Ed ucijc i 6 n Bis i ca S6pt imo Grado, (San Salvador: 

Minister1.o de Educac1.on. 19 76) , Pag. 123, 
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a nd g ive n a set of ten illustra tions connected with t he g iven 

dialogue, t he student should ' be ab l e to matc h eac h line wi th the 

corresponding illustration."l 

Af ter reading this objective o ne has a clear id e a as to what act i vities 

to plan. The obj e ctive s fo.r the areas in the offic i a l programs only 

specify the "what" to the classroom t eacher . Therefore the interpr e t at ion 

of the ob j ectives of each area i s left up to the criteria of the c l ass-

room teacher. It is f e lt that if the t eac her i s guided by a de fined 

objective thes e pro grams c o uld be develope d ef fi ciently using a standard 

pat t e rn. 

Each obj ec tive must be a guide for the se l ection of t eac hing materials 

and the planning of the tests . These objective s could include a description 

of the desired behavior for the student. Each objective mus t make fo ur 

elements clear : 

1) The subj ec t of behavior, the l earn e r. 

2) The o bs e rvable behav i or , the produc t, somet hin g t angible. 

3 ) The g iven stated conditions. 

4) The descr iptio n of the performance of the l earner in t e rms of 

'numbers . 

5) The t e rminal be havior .
2 

The author believe s that with obj ec tives containing the abov e five e l ements 

the work of the classroom teac her would be more effect ive in producing 

1 
Ina Orostegui Lacroix y Liliana Baltra Monta n e r. "La Ensefia n za del 

Ingles y los actuales prograrnas de e studio." (Revista de Educac i o n. Casa 
de 1a Cu1tura del Ministerio de Educacion . Santiago de Chile . 1974), Pag.27. 

2 Ap unt es del autor de l a clase Me todos y Mat riales del Departam nto 
de Idiornas. Abr il 29, 1974. 
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linguistic abilities proposed by the obj ectives . It is also important 

to consider that the l earning of a foreign langu~ge is a system in ,I/h i ch 

all its parts must r ceive equa l at t e ntio n. In order to fulfill the obje£ 

tives time has to be distributed evenly. The official programs do not 

indicate a specific time to deve lop each area. Each area is deve lope d in 

the time proposed by the Educational Tel vision of El Salvador . For the 

staff of teachers at the " Inst i tu to Mexicano Norteame ricano de Relaciones 

Cultura l es " , a basic course in ' English is plann d for 315 class hours, 

divide d into trimesters of three months each with an ave rage of tllree 

c lasses a week. The r e are nine textbooks for the ,I/ho l e course, a guide 

for the teachers and booklets for the individual work of the student. The 

1 
number of studen ts r ecommen ded for each group is t,I/enty- five . For the 

third cyc le in El Sa lvador the time allotted fo r the teaching of English 

i s about 200 class hours. Acoording t o Van Passel this amount permits the 

stude nt to obtain \I/hat h e calls Elementary KnO\I/ledge . This author divides 

this Elementary Knml/ l edge into four particular p.:nts: 

1) Passive oral know ledge. 

2) Act i ve oral knO\I/ldege. 

3) Passive written know l edge. 

4) Act ive \vritten knml/ledge. 

In the passive oral knowledge the student must be able to follow a 

dialogue between a native speaker and a forei gn speaker . This dialog must 

b based on daily events , using, 1,000 words or more freq uent expressions , 

1 
Instituto Mexicano Norteamericano de Relacione s Culturale s . Ame rican 

English Course. Book one. (Fomento Educacional, A.C . Rlo Harne No . 19 - 402 . 
~lexico 6, D.F. 1976), Pag . Xl . 
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twenty sintactical structures, wi t h a speed of a h undre d words pe r minute . 

With the act i ve oral knowledge student must expre ss himse lf t o be 

understood in all circumstances and situations o f daily li f e a nd manage 

the linguistic al elements n ece s sary t o ask for an ex p lana ti o n ,vhenever he 

does not understand. 

In the pass ive ,vTitt e n knmvl e d ge the st udent mus t be able to read 

sile ntly for information within passa ge s conta ining o n e hundr e d ,vor ds. 

With the active written know ledge the studen t must l earn to write 

s i mple l etters, conUTlunications, and anec do t e s , and stories he ha s heard 

before. 

This e leme ntal k n owle dge des i gne d by Van Passe l was de scribed by 

1 
J e rome C. Ford as " f ull linguistic pe rforma nc e " This occ ur s Hhen t h e 

stude nt can u se Hha t h e has l earne d ;that i s to say,the st u de nt can unde r stand , 

speak , r ead and write the En gli s h lang uage at an elementar y level. 

The offic ial programs do not refer t o a specif i c l eve l of l a n guage 

to be learned in the third cycle . The y do specify the teaching of the 

four skills of the lang uage : li s t e ning, s peaking , reading a nd wr iting . 

They do not indicate l eve ls a nd ab ilit ies such as Van Passel s uggeste d in 

his book .
2 

Grammar structure s 

Each "area" of t h e English programs of the Ninistry of Educa tion 

contains specific items of grarrnnatical str uc tures to be l earned by the 

st ude nt. For example "Area Nwue r o uno La Sala d Clase" contains the 

1 
Seminar on the teac hing of English as a Foreign rEn g ua ge . Se ptember 13-14, 
1978. 

2 
Frans Van Passe l . Ens enan za de Idiomas a lo s Adult os . Editor i al 

Fragua. Madrid . 1973 . 
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follOl"ing it ems: 

"1) Expresiones de uso corricnte relativas a saludos y corte s i .:1 

2) th (this, with, think) 

3) Uso de las dos formas de los verbos: da nce, danc es 

il.) Formas del verbo be en presente en oracione s con nombres, pronombre s 

personales y pronombr e s demostrativos 

1 
5) oraciones imperat ivas" 

To develop these it e ms the Educationa l Television of El Sa lvador 

presents dialogue s related to these above me nti o ned the m s along with the 

exercises for practicing the m. Students ar e supposed t o r e peat the exerc ises 

after the t elevi sion t eache r , superv i sed by the classroom t e.:1c h c r. After 

the television class is over the c l assroom t eacher is s upposed to continue 

practicing the t elevision class . 

The team that prepares the t e levision classes us e s the official programs . 

They a l so write a workbook to pr ovide assistance for the t eac h e r and students. 

They try to establish a logical order for continuity of the grammar 

structures presented i n the workbook. The re is nothing ,,,ritten about the 

sounds of English items conta i n e d in the programs . Thus what the students 

l earn about pronunciation is developed by the television t eacher and sup-

pleme nted by the classroom teache r. 

The workbook is not comp l etely original. Some of the dialogues in the 

wor kbook are take n from various t ex tbooks, making them unorga ni ze d and 

unhomogeneous . Comparing this workbook with workb o ok nwnb e r one of the 

Second Edit i on of the Lado ser i es it is possible t o see that Lado's \oJorkbook 

1 
Minister i o de Educacion . Programas de es tudio de Ed ucacion Basica . 

Septimo Grado. ( El Salvador, C. A.), Pag. 124 . 
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keeps better order of its materials and the activities. The Lado Workbook 

contains exercises such as: complete, write, listen, paired activity, read, 

which are relat e d to the lessons in the books. For each of these parts there 

are corresponding answers in the teacher's manual for each book of the seri e s. 

The treatment g iven to the material presented in the Engl ish programs 

is greatly influenced by the Educational Television of El Salvador. Many 

time s these programs do .not follow a logical order b e cause they do not 

include all necessary details to help both the n e w and exper ienced teacher. 

The way the programs are structured assumes that all teachers are well 

prepared and at the same level . Many teachers still do not have a ba sic 

scientific linguistic knowledge or mastery of the fo reign language even 

though they might have a positive attitude and pedagogical experience in 

the teaching of English. 

Teaching procedures 

These suggestions are presented to help the teacher in the teaching 

of dialogs, practice of sounds, a nd sentences. These sugges tions vary in each 

area. They are lacking in many ways because they do not indicate the kind 

of drills that can be used for oral practice. Some of these suggestions 

are as follows: 

"Usar palabras · como the, this, that, those, para practicar este 

sonido: "th". Primero con palabras y luego en oraciones . Pronun 

ciese las palabras y que los educandos las repitan. Luego l eanse 

l as oraciones a los educandos en las que se e ncuentre.n estos sonidos." 1 

lMinisterio de Educacion . Programas de Estudio. Septimo Grado. (El Sal

vador 1976.), Pag. 125. 
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"Formu1ense fras es u ora ciones cortas, e n f o r ma a fir ma tiva y n egativa , 
ut 
uti1izando los verbos e n e1 tiempo pasado. Lc~ans e las fr ases u or aciones y 

estimu1ese a los educandos para que las repita n en cora e i n dividua1me nt e . 

Escribanse las mismas e n 1a pi zarra y que los educ a ndos l a s copie n e n sus 

cuade rnos. Ej emplo: 

He was l a te. 

They were .not (wer en't). 

He dances e v e ry day. 

He da nced y e ste rday. 

He did not (didn't) dance yeste rday. 

He did not 
. 1 

(didn't)" 

On examining the "American English course ,, 2 it is fo und tha t they 

indic a te q sistematica1 us e of Choral Repe titi on, Substitut ion Drill s , and 

Que stion-answer Pr actice f or the basic Eng lis h. The Lado ser i e s 3 d i v ides 

e ac h one o f its units into e ight sections: Conve rsat i on, Adapta tion , Study, 

Practice, Spe ak, Read, 1"11ink and Pronounce. The p r actic e section of La do 's 

series, for instance, consists of sentence s which de pict e v e ryday situa tions, 

and which aids the student in l e arning grarrnnar rule s in a stimulating manner. 

Situationa l cha n ges in the dialogues ar e used f or a mo r e crea tive us e of t he 

\iinisterio d e Educacion. Programas de Estudio de Educacion Basica. 
Septimo Grado. (E1 Salvador, C.A. 1976), p. 135. 

2 Instituto Mex ica no NOr'teame ricano de Re l a ciones Cult ura l es . Amer i can 
Eng li s h Cour s e . (Fomen to Educaciona l, A.C. Rio ~la r na ' 0 . 19 - 402 . :lexi co 5 , 
D.r. 1( 73) . 

3Robert Lado . Lado English Series. (Regents Publishing Company, Inc. 
New York, 1978. 
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includes suggestions for listening skills, choral work, teacher-student 

practi~e, s t~dent-class piactice, student-student pracbice, additional 

activities , and pronunciation . Al l of the t exts ment i oned above include 

tape recorded material. 

English teaching in the third cycle does not have a textbook which 

could be used in coordination with the guide and workbook produced by the 

Educational television. 

On examining the official programs \ve find some mis take s on the "Su~ 

rencias Metodologicas." For example, in the sente nces for the teaching of 

gralml1Rr structures \ve can read the following: 

" Is it a red book? 

No , it is not red, it is a blue book . 

Is this book black? 

No , this isn't. 

I s that book green? 

Yes, that book is green. 

Yes, that is (that's) green.,,2 

" Did you wri te? Yes , I wro t e. 

Did you read? Yes, I read. 

Did you begin? Yes, I began. ,,3 

lLars Me llgren and Michae 11.Jalker. New Hori zons in Eng lish. (Addison
Wesley Publishing Company, Reading Massachussets. 1973). 

2Ministerio de Educacion. Programas de Estudio de Educacion Basica. 

Septima Grado. (San Salvador, 1976) pag. 131. 

3ibid , pag. 147. 
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One f inds that the answers above Clre not na tura 1. A. S la ge r said :" The l a n guage 

should at all times be natural. For example I can think of no situat i o n 

in which ria tive speak e rs answer a set of Yes-No que st i ons with complete 

statements s uch as the following: 

Do yo u h ave a match? Yes , I ha ve a match. 

Do yo u have any money ? Yes, I hav.e some mone y . 

Students can practice comple t e sta t e me nts in si tua ti o n s whe re full declarative 

1 
sent e nces are norma l- fo r example, in narration or d e scription . " 

Anot her ~spect that ca uses problem is the inte rpre tati o n of the phone t ic 

symb o ls used i n some sugge s tio ns s uch .:1S t he fol l mving: 

"Usar palabras como: us, cup , some, does, touch, para practicar e st e 

. 2 
sonldo lei" 

The· phonet ic alphabet syste m is not uniform t o repr e s e nt the sounds to 

be taught in third cycle. Symbols whic h are diffe rent are u s ed t o r e pres e nt 

the same sound . It i s nece ssary for the classroom teache r to know d i ffer e nt 

phonet ic alphabet sys t ems to recogni z e different symb o ls used. It i s 

important tha t progranrrners use on ly o ne sys t em s uch as the one pr e s e nted in 

3 
the Revised Eng lish Curri c ulum of 1967 to fac i litat e the c l assroom 

t eacher's interpretation of the phonetic a lphabet . 

Af t er r eading the sugges tions presented above the author feels t hat the 

1 
Wi 11iam R . Slager. "Crea ting Contexts for Language Prac tice." Engli s h 

Teachi ng Forum. Vol. Xl. Se pte mber-Oc tober 1973. No.4 . (lvashing ton, D . C. 

20547 , U . S . A . ), p . 3 

2 
Ministerio de Educacion. Programas de Estudio d e Ed ucacion Basica . 

Septimo Grado . (E1 Salvador, C. A. 197 6), p. 14 7 . 

3 
See page 67 . 
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authors of the programs as sume d that all c lassroom teachers unders'tand the 

sugges tions, example s and phonetic symbols in order to develop the exercises 

for classroom practice, when they struc ture d the present offic ial programs . 

The authors pr obably may have not taken into consideration that the 

st ructuring of a program by a spec ialized committee is important. As Mary 

Finocchiaro has said, "the preparation of the instructional materials should 

b e written or a "t least discussed regularly by a conunittee ... the c ommittee 

should consist of, people who e ach bring special know l edge and insights to 

gro up deliberation. The corrunitt ee should include a nativ e speaker, several 

cla ssroom teachers, and a person who knows about the n a ture of language ane! 

language l earning." l 

Man y times evaluation within the third cycle consists solely of written 

exams . This is why the educa tiona l t elevision is analyzing the evaluation 

process of it s television classes. Teachers from its Department of Eng li sh 

have been investigating the f ulfillment of the objectives , student 

participation and the mastery of the grarrunar structures. The Eval uation 

Section of the e ducationa l television classifies Eng li sh classes as : good, 

fair and bad. The evaluation of some of the English classes in the public 

sc hools varies between fair and bad. They also found that some schoo l s do 

not have television sets and some w,ork without using the educa tiona l 

television. One of its docume nts calls for more attention to the object ives. 

They stated that the objectives were too ambitious. The t elevisio n classes 

are evaluated according to the fact that "tanto e l maes tro de a ula como el 

evaluador indican segun su criteria , los aciertos y l as , fa1la s que ti e ne 1a 

~ary Finocchiaro. Teaching Children Foreign Languages . (New Yor k. McGraw 
Hill- Book Company 1964) , p. 142 . 
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te1ec1as e en 1a ap1 i caci6n de pri nc ipios didicticos y t6cnicos . Esto con 

tribuye a determinar porque los es tudiantcs aprendieron 0 no aprendie ron."l 

1 ~ ~ , 1 ' Seccion de Eva1uacion . Proceso.de Eva1uacion d Tele c as e s . (Direccion 

General de Televis i6n Educativa. Abr{l 21, 1977), p. 3. 



Introduc tion 

C HAP T E R VI 

FORNAT OF THE INVESTIGATION 

A questionnaire was designed to give scientific validity to the 

investigation a bout English teac hing in third cyc l e . 

The ob j ective was to r ecord the qpinion of the teachers involve d in 

the difficult task of t eac hing English as a foreign language in third cycle 

public schools. The author considered these t eachers importa nt sources fur 

obtaining opinions about the problems faced in English t eachi ng. 

The questionnaire was divided into six a.r eas ; 

1) Questions 1 to 5 ;related to Student's Competence and Performance 

2) Questions 6 to 9 :related to Grammar Teac hing 

3) Questions 10 to 12 :relate d to Classroom Methodology 

4) Questions 14 to 18: re la ted to Audio- Visua 1 Aids 

5) Questions 19 to 23 :re lated to Student's examination 

6) Questions 24 to 26:related to Timing Schedule 

These areas are parts of the En gli sh programs for the third cycle . Eac h 

question was wr itten to evaluate the level of efficiency in th~ fulfillment 

of the objectives proposed by the official programs fo r English t eaching in 

third cycle based on the teachers ' answers . Permission ~f the Hea d of the 

Supervision De partment of Basic Education of the Ministry of Education was 

granted in order to visit eac h schoo l chosen with that purpose . Each 

questionnaire was delivered separately to eac h t eacher and whenever there 

was an opportunity the author listened to teachers who· \va'nted to express 

their personal i deas about eng lish teaching. 
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In orde r to have a better basis f o r ob taining conc lus i ons the author 

intervi e\'1e d the staff of English trainees for the teache r of humani ti e s at 

Ciuda d Normal "Alberto Mas f errer". The author collec ted data from questions 

1 
which were answered orally by the train es . These questions wer e r ela t ed 

t o i mpor tant feat ures in the process o f training the teache r of humanities 

for English t eac hing in the public schoo ls o f thir d cyc I e . 

The author inves ti ga t e d En gl ish programs and fou nd t \'1O programs which 

wer e used before the present official programs .
2 

The reader mi ght be 

inte r es t ed in a nalyz ing the programs and comparing his analysis with the 

3 
SWlliTIary of the lates t official pr ogr a ms written by the author. 

Population 

There are 1,204 t 'eache rs of humanities in El Salvador . Ou t of thi s 

numb e r, 253 t eac h e rs work in urba n schools in the capita l, Scm Salvador . A 

sample random gr o u p of ninety-s even t eachers was take n form the 253 teachers 

\'1ho work in the urban public sc hoo ls of third cycle. The f ol l owin g formula
4 

was use d t o determine the numb e r o f t eachers who ans\'1ere d the questionnaire: 

1 
a ppendix A , 55 . See p. 

2 
a ppendix .B and 56- 62 See C, p. 

3 
See appendix E . p . 79. 

4S ee appendix G. p. 87. 



Variables a nd c onstants 

The English programs of the third cyc Ie VJer e c onside r ed the 

inde pe nde nt variables of the inves tigati on. 
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The results obtained \'l ere de ducted by stat i s ti c.:11 proc e dure applied 

to a perCEnt of the anS\vers of the quc stionnaire. These l" csul ts wcre 

considere d the de pendent variables . 

Public schools of the third cycle of the Basic Education we r e taken 

as constants. 



C HAP T E R VII 

RESULTS 

Four choices were submitted for the t eac her 's ans\,ers to the questi0E: 

naire. For the questions related respectively to Student ' s Competence anel 

Per formance, and Granurur T <Jching, the choices t.,rer e : 

a) 

b) 

c) 

d) 

muy satisfactoriamente 

satisfactoriamcnte 

poco sat i sfactoriamente 

1 
nada satisfactoriamente 

For the questions related to Cla ssroom Methodology, Aud i o - visual Aids, 

Student ' s Examination, a nd Timing Schedule, the choices \.,rerc: 

a) totalmente cierto 

b) cierto 

c). poco cierto 

d) d 
. 2 

na a c~erto 

It was very difficult to establish differences among the choices to 

give a numer ical value to eac h ans\.,rer of the questionnaire to score each 

q u stionnaire and have means and standard deviation. To interpr et the 

frequency of anSHers of the questionnaires the author considered it convenient 

to have the highest p rcent as a determiner of satisfaction or non-satisfaction 

of the situation tested by means of each question . Thus r suIts were obtain d 

from the ans~vers as a t otal for eac h part of the questionnaire planned by the 

author and for each question. 

I See appendix F, p . 81. 

2 
Sec append i x F, p. 8 ~ 
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1 
The formula employed was: 

F% = F X 100 
N 

Tables were written to present the results obtained by using this 

2 formula. The re are two k inds of tab l es . One group S l lo\vS the re s ulLs 

obtained from the answers belonging to eac h divi sion of the questionnaire . 

The other one presents results from eac h que stion prese nt ed t o the t eache rs 

about the parts of the Engl i s h program examined on the que s tionnaire submi.,S. 

ted. Based on thes e results the author could evaluate each percent in t e rms 

of sat i sfact i on and certaint y involved in the cho i ces chosen by the teache rs 

who answered each questionnaire. 

Reference to Table 1 shows that the hi ghes t percent of the choic e s 

relat e d to the acquisi tio n of th e linguist i c abilities by the slude nt \"bic h 

the offici a l programs demand indicate that thi s o bjective was met wit h 

f a ir results. 

Table 2 ,."hich r e f ers to Grannnar Teaching shows that the teaching of 

grarrmlar structures is also met , \vit h fair re s ult s . 

On Table 3, choice "par tly" has t he highest p e rcent . This shOl']s' that 

the deve l opmen t of classroom me thodology i s considered satisfactory. 

Referenc e t o Table 4 shOl.,s a slight d i fference bet\veen c hoices "partly" 

and "not a t all". 34.8% felt tha t the use of audiovisual a ids i s 

satisfactory and 34.4% indica t e d that they a r e n ot . 

1 
See appe n dix G, p . 87 

2 
See pages 9195. 
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On Tab l e 5 there is no a high st percent. 31.9% corresponds to 

choice "very little" and 31.9% to choic e "not at all ". The author 

concluded that the s tudent's examinat ions are not satisfactory. 

Table 6 shml1s the highest perc ent for choice "not at al l" which 

indicates that the time allotted for English teaching is not sufficient . 

Table 7 shml1s perc ent of answers for eac h ques tion which has the 

f 11 . f' d' 1 o oWlng ln lngs: 

1. The reinforcement of classes is not satisfactol;"Y· 

2 . The student's use of c onnnon expr essions is not satisfactory . 

3. The student's pronunciation and intonation is not satisfactory. 

4. The student 's writing is not satisfactory. 

5. The student's r eading comprehension is not satisfactory. 

6. The development of each area of the progr am i s not satisfactoryg 

7 . The order of grammar struc t ures in the pr ogram is sa tisfac tory. 

8. The mastery of sentence structure , vocabulary, meaning is not 

s a tisfactory. 

9 . The mastery of English pronunciation is not sat is fac tory . 

10. Repe tition Drill practice is satisfactory. 

11. , Listening and speaking exercise is satisfactory . 

12. Choral r epe tition and substitution drill pract i ce is satisfactory . 

13. Pictur s, discs and tape recorders are not used in teaching. 

14. There is no technical assistanc e for teac hers. 

15. The help of English t e levision classes is satisfactory. 

1 
See pages 94-95. 



45 

16 . Teac hing s uggest ions in the pr ograms are he lpful . 

17 . The Ministry of Educatio n doe s not pr ov ide t eachers wi th a udi o-

vi s ua l aids. 

18. The con t e nt of the lvorkbook is he lpful . 

19. Us e of ora l tests is limite d. 

20 . Use o f I,r itte n t es ts is more ge nera l than the usc of oral t e sts . 

2 1. Tests me asure list ening , speaking, reading and wr i t i ng . 

22 . There is no s upe rvisio n of Eng lish classe s . 

23 . Students ar e eva luat e d in gr oups and as ind i v iduals . 

24 . The programs for each grade are no t fully d~veloped . 

25 . The ob j ect i ves of t he affic'ial pr ogr ams c an n ot be ac hi eved in 

t wo class hours a week . 

26 . Time for planning English classes is no t eno\,lgh due to excess 

of work in othe r subjects for the t achers. 

Ac c ording to t h i s informat i on most of the teachers con s ider sa tis factory the 

following parts of the En g lish pr ogram : 

1 . l11e orde r of grammar structures as presented in the programs . 

2 . The use o f choral r e pe ti tion and substitu t i on drills . 

3 . nle help of Engl i sh t elevis i on classes . 

L~ . The t e aching s uggest i ons of the p rograms. 

5 . The English workbook edited by the Educ ational Television of El 

Salv a dor. 

6 . The use of wr i tten t ests . 

The teachers ' impress ions o btain d by the questionnaire reinforce the author ' s 

opinion that Engl ish t eaching l acks efficiency . It also reinforces his be lief 

tha t the o bj ect ives officially pr ogranuned are not b e ing attained. It a l so 

mainta ins that tlvO fact ors s eem to interfere the mo t with schoo l s uccess 
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in third cycle English teaching: 

1. Absence of good teachers. 

2 . Inclusion of the English subject into the curriculum ~vithout 

having first experimented its methodology ~.,ith small groups and 

m~de an analysis made of its process. 

Consequently, to maximize school success a r evision of the whole process is 

needed. There is no basis to assume that English is being taught 

productively in all third cycle schools because there has been no investi 

gation and follow up of the process by the personne l in charge of supervision . 

But,based on the attempt to obtain objective data from a r andom ly chosen gr oup 

involved in English teaching, there i s ~ vidence tha t changes or creation of 

ne~v strategies are urgent. Programs should be revised . English t eac her 

training should be evaluated . Technica l assistance s hould be g ivc.n to clas~ 

room teac hers. A practical knowle dge of English will not b e possible if 

English teaching continues to be neglected by the educat i onal authoritie& 

and English t eachers involved. 



CHAPTER VIII 

CONCLUS IONS AND RECOMMENDATIONS 

Conc lusions 

This study pr ovided evide nce that English teaching in third cycle in 

El Salvador l acks effi c i ency . Base d on data from material pert ine nt to 

the Educa tional pr oc e ss by outstanding au thors , and on evaluat i on of the 

English teachers ' opinion abo ut Eng lish t eaching pr ob l ems the following 

c onclusions might be made . 

a) The official pr ograms do not indicate any me thod to us e to t eac h 

the fundamenta l fo ur skills related t o Eng lish t eaching : listening, 

s peaking , reading and wri ting . 

b) There has been little experimentation or analys is of the officia l 

progr ams . 

c ) Poor standardizatim in qua lifying and ca tego rizing Engl i sh teachers 

by the Ministry of Education . 

d) Many concepts o f the programs for the third cycle are too advanced 

fo r the students. 

e ) There is a lack of a definite de sire to produce a philosophy of 

t eac hing ,,, hich embodies for true educa t i ona 1 reilli ty. 

f) Many times ,given the lack of guided methodology f or the t eaching of 

Eng lish,teachers int er pre~ pro grams according t o the ir own educationa l 

reality . 

Reconnnendations 

a) Seminars on me thodology of English teaching should be offer d at . least 

twic e a yea:t:. These seminars should include all sectors i nvo l ved in 

English t eaching . 
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b) Formal research on English t eac hing Methodology for the third 

cyc I e should be gin using the resourc e s of the Ministry of Edu

cation, Ciudad Normal "Alberto Masferrer", and the Department 

of Foreign Languages . 

c) Through the medium of Educationa l Televis i on t eac hers could 

receive English Phonology classes to assist t hem in the mastery 

of pronunciation. 

d) More professional training in the areas of lingui s tics , psychology 

and socio logy is nee de d at our English teacher training institu

tions. 

e) That the De partment of Foreign Languages, the Department of Edu

cation, and the De partment of Le tter s of the University of El 

Salvador; the Technical-Pedagogical Servic e s De partment and Ciudad 

Normal of the Ministry of Education could be used [or the revision 

of official programs . 

f) That the Ministry of Education form a De pa rtme nt of For e i gn Languages 

to supervise and give t ec hnical ass i s t a nce t o English t eac hers in 

the third cyc Ie. 

g) That the Technical-Pedagogical Services De partment might study the 

f eas ibility of buying or \vriting a t extbook for English in the 

third cyc I e . 

This small study r eflects that a t enth of the t eachers of humanitie s who 

teach English in urban third cycle public schools think that the l earning of 

linguistical abilities by the ir students is not satisfactory. This is 

reasonable bec ause to l earn linguistic abilitie s one needs e ffective pro grams 

along with a professional teacher. This teache r mus t have a clear idea of 
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teaching a foreign language in order to design his strategies and aplly 

the most effective techniques to master the l a n guage he is supposed to 

teach and achieve the objectives of the programs provided. 

The author believes research could provide a better foundation for 

Eng lish programs in El Salvador. Otherwise third cycle Eng lish tea ching 

in the public schools will continue to be improvise d and produce frustration 

for both the teacher and the student. It is important to keep in mind the 

fact that in the very near future parents will demand better teachers for 

their children and they will be more interested in the quality of English 

teaching in the schools To set qualifications for English teachers all 

sectors dedicated to the study of foreign languages and the training of 

teachers should demand a standardized system of qualifi c ations for secondary 

school teachers of modern languages. These qualifications might be t ailored 

after the system developed by the Modern Language Association.
l 

It is urgent to standa r i7e English teaching in third cycle. This is 

possible if a investigation in the field of didactic application is done 

considering four important variables. Those variables are: · the student , 

the subject, the teacher and the teaching material. Each of these factors 

represent a key part of the English teaching process and need study to find 

solutions to situations determined by those elements. 

The inclusion of English in the curriculum must not be only one more 

subject to complete an arbitrary plan of studies. On the contrary, its 

teaching must be given the same importance as the other subjects .. therefore , 

all efforts must be directed to establish a scientific approach. "Although 

lSee Appendix H, p 88. 



50 

the for e ign language teacher may think tha t he 'knows ' the grammar of 

the target language, some exploration of langua ge through the obj ective 

ri gor of the science of language is of immesurable bene fit. The t eacher 

becomes a\var e of the inner process of language , and his ability t o he lp 

the student move gracefully from na tive t o for e i gn language is the r e by 

1 
greatly enhanced." Thus English t eac hi ng \vould be a n e ffective educa-

tiona l factor capable of produc ing positive c hanges in t he men ta l pr oc e ss, 

a nd the learning of psychomotor skills by using the l a nguage f or com-

11lunication. 

The author submits the follmving que s t ions for inve stiga ting the 

educational proc e ss of English teaching in the third cyc l e : 

How can we train a teacher to mee t the minimal qualifications as 

those required by the Modern Language Associa tion in the U.S . ? 

How can a program become a use ful guide f or e ffec tive t eac hing ? 

What are the factors that most inf luenc e the r e sults of l earning 

the foreign language? 

And finally should English be obli gatory i n the thi l d cycle ? 

1 Henry F. Beechhold and John L. Behling , Jr. The Scie nce of Langua ge 
and The Art of Teaching. (Charle s Scribner's Sons. New York 1972.), p.222. 
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A P PEN D I X A 

QUESTIONS FROM THE INTERVIEW OF THE TEACHERS OF HUMANITIES 

TRAINEES AT CIUDAD NORMAL "ALBERTO MASFERRER" 

1. What is the basis for the development of the training in Engli s h 

for the t eachers of hwnanities? 

2. What do you do to hav e your stude nts dev e lop the programs for the 

t eac hing of English in the third cycle? 

3. What t eac hing techniques for the de ve lopme nt of the programs do the 

students acq uire? 

4. What r e sources do the students use for English t eac hing ? 

5. What authors do you consult to achieve your goa ls ? 

6. What do you do to have your students pre pare their classes? 

7. Do you know of any inves ti ga tion done in the are a of Eng lish teaching 

in the third cycle in El Salvador ? 

8. What is your personal opinion about: 

a) Eng lish t e aching in the third cyc le public schools 

b) the pre s e nt training of the teache rs of huma nitie s in order to 

l earn English 

c) the objectives of the programs 

d) the methodology employed for the training of the teachers of 

humanitie s in English 
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A P PEN D I X B 

THE ENGLISH PROGRAMS BEFORE 1967 

ENGLISH PROGRAM FOR 'mE FIRST COURSE OF 

SECONDARY EDUCATION 

FIRST TRIMESTER 

A I M To develop an interes t in the study of English . 

FOCAL POINT: The objects around us. 

1 . Greetings , con~on greetings for everyday use ; introductions. 

2. Names of things, lists of objects in the classroom (pictures ,drmvings, etc . ) 

3. Nouns, regular and irregular plural s . 

4. Personal Pronouns. 

5. Verb "To Be" Simple present tens\..! . 

6. Cardinal Numbers (1-19) . 

7. Use of "How Many". 

8. There is - There are; affirmative, interrogative and negative· 

9. De finite and indefinite articles. 

10. Vocabulary: Other objects in the school and in the home. 

11. Prepositions:~ in and at. 

12. "To Be": interrogative and negative forms . 

SECOND TRIMESTER 

A I M To learn correct construction of the English language. 

FOCAL POINT: Simple construction by the student. 

13. "To have" - present, past t e nses - interrogative and nega tive forms. 

14. Adjectives - possessives and qualifying (including colors) 

15. Use of "Saxon Genitive". 
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16. Verbs: to \I1rite, to read, to go, to come, to cat . (Present - Past-

Future) . 

17. Numbers: cardinal numbers from 20 to 100 . 

18 . Periods of time: days of the week, months of the year , dates (Writt e n) 

19. Ordinal numb ers form 1 - 10. 

20. Interrogative words: which, where, whe n. 

21. Vocab ulary: parts of a room, names of some anima l s, fruits, etc. 

THIRD TRIMESTER 

A I M: Us e of good construction. 

FOCAL POINT: Simple conversations. 

22. Defective verbs: can, must, may. Present tense. 

23 . Vocabulary: to live, to buy, to see, to study, e tc. 

24. Prepositions: to, for, with, without, for. 

25. Compound verbs: to be hungry, to be sleepy, to be cold (three tenses). 

26. Simple conversations: The family , the parts of a tree, the mea ls. 

BIBLIOGRAPHY : 

"Le t's Learn English", by Wri ght and McGillivray (Complete Edition). 



OBJECTIVES: 

ENGLISH PROGRAM FOR THE SECOND COURSE 

OF SECONDARY EDUCATION 

1. To acquire a medium understanding of t he Eng lish Lan guage . 

58 

2 . To acquire G medium abili t y for express i on in Eng li s h, writt e n a nd 

oral. 

CONTENT: 

FIRST TRIMESTER 

AIM: Preparation for conversations on our daily living . 

FOCAL POINT: Some topics '-.lith r e f er enc e t o our daily life . 

1. Vocabulary: objects in the dining room, be droom, and living room. 

2 . Degrees of the adjective : equali t y, superiority, i nferiority. 

3. Interrogative words: who, whose, whom. 

4. Possessive pronouns: mine, ours, his, e tc. 

5. Simple conversations: the da ys of the \veek, the months of the y ar. 

6. Topics: The seasons, atmospheric changes, the clock. 

SECOND TRIMESTER 

AIM: To stimulate the int erme diat e student' s int r est in individua l expre~ 

sion. 

FOCAL POINT: Topics of inter est of everyday living . 

7. "To tell" - "To say", uses of. 

B. Vocabulary: names of stores: book-store, drug-stor e , etc. Othe r publ i c 

places. 

9. Contractions : isn't, aren't, I 'm , we 're , e tc. 
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10. Numbers: ci.1nlinal numbers irom LOO lu 1000 

11. Conditional, use of. 

12. Verbs: to be sick, to be healthy, t o say, to give. 

13. Progressive form: differ ent us es. 

THIRD TRIMESTER 

AIM: To contribute to the developme nt of the stude nt's per sonality. 

FOCAL POINT: Social contacts. 

14. Expressions of time: next month, last night , today. 

15. Numbers: continue the study of ordinal numbers. 

16. Imperative: Second pe rson singular, first and second pe rson plural 

17. Physical activities: Organs of sense and the ir functions . 

a) What \ve do with our arms and hands; 

b) What \vC do \vith our legs a nd our fcet ; 

c) hThat \"e do \"ith our mouth, etc . 

18. Maintaining health: good hygie ne habits, sports. 

19 . Social activities: birthda ys , national holidays, e tc. 

INSTRUCTIONS TO THE TEACHER: 

1. Give special attention to or a l and writte n practic . 

2 . The t eacher may change the order of the pre s entation of the subject 

matter in accordance \l1ith the method he is using. 

3. Thorough review of each point in th programs, by the use of quizze s. 

TEXT: "Le t 's Learn Engli s h", by Wright, McGi llivray (comple t e edition). 



EN LISH PROGMM FOR THE TllIlW COURSE OF 

SECONDARY EDUCATION 

60 

OBJECTIVE: 1. To acquire the maximun capacity for comprehending English. 

2. To acquire the maximun ability to express one self orally 

and in \.;rri ting. 

CONTENT: 

FIRST TRIMESTER 

AIM: To aid the student in the development of his social life. 

FOCAL POINT: The importance if the different mediums of communication 

1. Mediums of communi cations: l e tters (type s, parts, etc .) telegrams, 

tele phone. 

2 . Topics: post office, t e legraph, office. 

3. Verbs: to send, to bring, to mai l. 

4. Pronouns: object-reflexive, possess ive . 

5. Conmlon expressions: May I he lp you? 

6. Passive Voice. 

SECOND TRIMESTER 

AIM: To increase the students vocabulary. 

FOCAL POINT: The community. 

I beg your pardon, etc. 

7. Kinds of transportation: by air, by sea, by land. 

8. Topics: the city, the hotel, the barber shop, the pharmacy,etc. 

9. New Verbs: to travel, to visit, to leave . 

10. De fective verbs: past and future tenses. 

-----.. ..... 



THIRD TRIMESTER 

AIM: Tu prepare the stude nts [or devl!loping hi s per s onal lifl!. 

FOCAL POINT: Community activities. 

11. Topics: subjects, offices, professions. 

12. Compound ver bs: to calIon, to got off, t o go away. 

13. Economy: Natural products, industries. 

14. Popular sayings: axioms maxims. 

INS TRUCTIONS TO TIlE TEACHER: 

1. Give special a t tention to oral and written practic e . 
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2. The teacher may change the order of the presentation of th subject 

matter in ac cordance with the method he is using. 

3. Thorough review of each point in the program, by he use of quizze s. 

TEXT "Let's Learn English" by Wright, McGillivray (Complete Edition) 

"Practice your English". 
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A P PEN D I X C 

THE REVISED · ENGLISH CURRICULUM OF 1967 

GENERAL OBJECTIVES 

In the first three years of the study of English , the teacher is 

pr i mar i ly inter ested in having his/her stude nt s become able to; 

hear the sounds of English 

produce the sounds of English in meaningful utterances 

say, read, and \"rite a limite d number of words in English(2000-2500 

words ) 

handle the basic sentence pat terns o f the English langua ge in both 

oral and written form 

recogni ze the form a nd use of ma ny othe r words not inc lude d in fo rma l 

drill 

a sk questions in English 

use a dict ionary 

The student will reach the desired obj ec Li ve t hrough constant supervise d drill. 

Emphasis will be place on oral work rather than written so that English may 

become automatic with the student . The third year involves a going-over o f 

ba sic materia ls pr e sented in t he first two years. but is devoted more t o the 

f i ne points of gl'anunar and the polishing of wr iting t ec hniques . Di scuss ions 

of granunar, sty l e and usage \"ill serve to fix in the s t uden t 's mind all the 

material he has previously l earned. 

In the fourth year, the emphasis shif t s slightly a nd a great dea l of 

r eading is done . Discussion, dialogue, argument, possibly eve n debate follow 

each reading assigrunent since the obj ect ive still is to have students 
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manipula t e the language orally. St udents are to acquire both passive 

and active vocabulary but they are to be evenly balanc e d. 

In the fifth year, a closer look is taken at literature and the 

countries from which it comes , the people who have produced it. Outside 

r ead ing to be encouraged. Compara tive studies to be e ncouraged, 

translations to be looked at and eva luated . Writing ac tivities can now 

assume proportions of formal essays. 

Writing should be part of the English curriculum from the first year 

on . In the beginning, it must be car efully controlled (sentences only), 

later, students learn to write clauses and paragr a phs . Composition an 

free-style writing comes in the latt er years of study. 
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YEAR-BY-YEAR PLAN 

FIRST YEAR 

Granunar points to be covered 

1. The verb BE , pre s e n t and past 

am, are, is, was, we r e , a ffirmative , negative , i n t erroga tive 

2. Subject pronouns I, you, he, she , \ve , t hey 

3. Question words with the ve rb BE --- who , what , where, how, how old 

4. Imperative --- please , will you please, would you please 

Negative imperative plea se don't ... 

5. Thi s /that - - - the se/those - - - there i s /there are 

6. Noun plurals, r egula r and irregula r 

7. Mass nouns and count nouns - - - I like candy I like c hildren 
cake BUT ca ts 
ice cream movie s 

8 . Position of adj ective s 

9. Conjunction AND 

10. Attached question 

11. Pre sen t progr essive subj. & BE & ve rb & -ing 

We are studying now. 

12. Present tense of all ve rb s except BE - - - -s, third per on singular 

13 . Past progressive subj. & was/were & ve rb & - i ng 

We were studying while yo u were talking . 

14. Contrast between simple present and pre s e n t progres sive . 

15. Pr eposition IN, ON, AT. 

16. Possessive s my, your , his, her, e tc. - a lso' s. 

17 . going to f u t ur e We're going to sec them tomor row. 
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18. Past tense all verbs 

19 . Past tense and past progre ssive contraste d 

20. ~ plus VERB to indica te futur e time or intention 

General Areas of Study 

1. Gr eetings and leave t akings 

2. Things in the classroom 

3 . Things and pe ople in the school 

4. Te lling time 

5. Days of the week 

6. Members of the family 

Here the Sa lvadoran teacher should discuss the similaritie s and dif f erences 

between their own kinds of families and those encount er e d in t he book. 

7 . Months o f the year 

8. Things we eat and drink 

Here the teacher should drill using tre names o f local dishes and drinks 

known to the students in addition to talking about things menti one d in 

the book. 

9. Cardinal and ordinal nwnber 

10. Every day activiti e s around the hous 

11. Mea 1 time s and mea 1 n;:nnes 

Again, the r e will be room f or discussion of differe nt habi t s i n dif

ferent parts o f the world. 

12 . Seasons and some holidays 
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Pronunciation 

1. Plural of nouns and t hird person singular of verbs 

ca ts Is I likes lsi 

dog~ Iz I needs Iz I 

classes IIz / t eaches lIz I -
2 . Contrasting v owel sounds as in heat and hit l iy I and III 

3 . Contrasting vowe l s ound s as in ba t and b e t l iEl a nd I £ I 

4. Intonation in ye s - no que stions 
~ 

Is that your teac her? (Rising intonation) 

5. Intonation in simple stateme nt s 

---::.I 
That's my t e acher (Falling intona tion) 

6 . Contra sting consonant sounds as in fan and van - If I a nd Ivl 

7. Contrasting consonant s ounds as in ~erry a n d ~ery - Ib I and Iv I 

8. Contra s ting consona nt sounds as in chin and shin - ICI a nd I~ I 

9. Contrast ing final sounds Iml , 111. /, and I:; I . 

10. Contra sting consonant sounds Iy I a n d If I 

Pronunciation Gui de 

The symbols for the consonant and vmve l sounds o f English tha t appear 

her e, appear for one r eason only. To help the teacher teach correct 

pronuncia t ion. There is n o sugges t ion that teache rs pa ss on to s t udent s 

a new and c omplex system of transcribing the s o unds of English. However , 

a thorough understanding of the sound sys tem of English is e ssential for 

the t eacher. The s ymbo ls us e d be low represent ONE system of tra nscription. 

There are many. The transcription itsel f is not impor t ant. The ability 

to disting uish sounds is . Somet ime s a transcrip tion he lp s . 
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ij heat 

I hit 

hate 

E. bet 

C£. hat 

Consona nts 

p .Eull t time 

b .£oy d ~og 

f four 8 think 

v :!..e ry 5 this 

m .!!!y n nm" 

1 like r run 

h how w win 

Diphthongs 

b.£Y down dry 

oy au ay 

d 
but 

k 

g 

s 

z 

y 

father 

c ow 

.80 

see 

zebra 

siE,g 

you 
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boot u.w 

book u 

boat Ow 

a. 

f! chur ch 

j juige 

~ she 

1. measure 
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SECOND YEAR 

Gr amma r points t o be covered 

1. Past tense r egula r and irregular verbs. (continue d) Af f irmat i ve , neg , 

inter r oga tive. 

2. The us e of some and ~ 

3. Attached questions (cont.) 

4 . Shall and verb to indic.:1 te invit.:1tion ---
request 

s uggestion 

5. Would and verb to indicate reque st 
invitation 

6. Can and v e rb to indicate ability 
pe rmission 

7. Could and verb to indica te ability 
permission in the past 

8. May and v e rb to indicate pe rmis s ion 

possibi lity 

9. Might and v e rb to ind i c ate permi ss ion 
po s sibility 

10. Have to/ must and v erb to indicate necessity 

11. Ought to/should and v erb to indicate "it's a good idea" (it's not a 

good idea) 

12. Use d t o and v e rb to indica t e habit in the past 

13 . So/too - - - either/neither 

14. Already and ~ 

15. Adjec t i ve s ending in -er and -est in c ompara tive and super lat ive forms 

16. Adj ec tives using mor e and most in comparative a nd superlative forms 

17. IF If I have time , I'll call him. (tomorrow) 
If I ha d time, I'd call him. (ri ght now) 

If I ha d had time , I would have called him. (ye sterday) 

18. Have, let , make someone do something 



General Are as of Study 

1. Talking on the telephone 

2. Asking dir ections 

3. In a restaurant 

4. Weather 

5. Taking trips 

6. Shopping 

7. A visit to the doctor 

. 8. Letter \vriting 

9. Sports 

10. Foods (continued ... cooking, shopping for, etc .) 

Pronunciati on 

1. The -ed of past tense r egula r verbs 

laughed It I 

seemed Idl 

needed IIdl 

2. Intonation in attached questions 

3. Contras ting vowe 1 sounds Iv I and luw I 

4. Stress in words of more than one syllable 

5. Contrasting vowe l sounds lal and I a I 

6. has to and have to Ihcesta I and Ihceft;)1 

7. Contrasting consonant sounds Ipl a nd Ib/, Ikl and Igl 

8. Se ntenc e stress 

9. Stress in noun-noun combinations; chemistry teacher 

tape r ecor der 

10. Practice with diphthongs lay/, loy/, laul 

69 
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THIRD YEAR 

Grammar points to be studied in some detail - Revi ew a nd polishing 

1. Further preposition study 

2 . Two \.;rord verbs 

3. Dependent clauses in futur e t ime 

4. Verb \.;r ish and the verb forms following 

5 . Passive voice 

6 . Adverbial clauses (time , r eason, opposit i on, r e u1t) 

7. Noun clauses 

8. Adjective clauses 

9. Derived forms of nouns and adj ec tive s 

10. Direct and indirect speec h 

Not e t o t eacher: It is only now in the third yea r that we be gin to talk 

about the English langua ge . Until now, we have been us ing the l anguage and 

forci ng students to use it until it bccomcs autom<l tic. Now we can r elax 

and talk about English. 

BASIC TEXTS 

First Year - Intensive Course in English - Part one, Eng lish Language 

Se r v ices , Inc. Elementary 

Second Ye ar - Intensive Course in English - Part two, Eng lish Language 

Servi ces , I nc. Elementary 

Third Year - Review Exercis e s fo r English as a For e i gn Language - Allen 

and Allen 

English Gramnllir Exercis e s, Book Thr ee - English Language 

Servic e s, I nc. 
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SOME GENERAL PRINCIPLES OF LANGUAGE TEACHI NG 

1. We t eac h l a nguage primarily so tha t we can talk to other people and 

understand them, t heir c us toms. Oral lan g ua ge is the first basis of 

corrununication. 

2 . Almost everyone talk s mor e than he reads or wr ites . The r e fore, the 

fi rst need is for spe aking and comprehension skil l s . 

3. Writing is based on spee ch, no t vice versa. Reading and writing skil ls 

should come after spe aking and compre he n sion skills. 

L. . Stude nt s of a ll ages l earn bes t by i mitating a spoke n mode l. The use 

of written symbols should be postpone d until the stude nts b egin to 

read. 

5 . Good guidance and c orre ction s hould be give n to the stude nt learning 

pronunc i at ion and s e ntence pat t ern s . Such help must take place from 

the beginning s o that studen ts do no t fo rm bad habits. 

6 . Imitation and r e pe tition must be us e d continuous l y but always in a 

realistic and i ntere sting context . 

7. Pupils must be mo tivated to l earn thro ugh clear, live l y pr e sentations 

by the t eacher. Dialogues de signed around r eal- l i f e situations will b e 

meanin gful to student s a nd keep the ir interest high. 

8. A gr eat deal of dr i l l must be done unt il language habi ts become a ut omatic 

with the s t udents. Bu t mere r e petit ion usually become , an un productive 

exerci se . Once stude nts have con t r o l of a pattern, be sure to practice 

it in a context that has meaning in the e v e ry-day life of the students. 

9 . Control of v ocabulary a nd structure are inlportan t , espec i ally si nc e time 

in the classroom is relative ly s hort . 
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Al l of the general principles listed above a re important and no one s hould 

be emphasized to the point of exc luding any oth r . Effective t each i ng is 

the corr ect combination of all the necessary elements of good materials 

and good t eac hing techniques, all in the proper balanc e . 
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SOME HINTS FOR TEACHERS 

1. Ahvays speak to the c lass at a normal speed and in a conversationa l 

tone. If you go too slmv, you may istor t the natural flow of the 

language . 

2 . Do not exaggerat intonation patterns . 

3 . Do not t a lk too much. The students need practice in producing . They 

need hear only the necessary guidance models. 

4. Do not explain grammar. The students will l earn grammar inductively 

and the fine points will be studie d in de tail lat er on. 

5 . If you use dialogues , make sure the students participate in rea listic 

and dramat ic presentations. Be inter sted yourself in the performance s 

the students give . 

6. I n or der to inte rpr t the di.:.tlog ues and drills, usc gest ures, movC!ments, 

facial expressions, picture s, objects in the classroom . 

7. Explain the mechanics of new drills carefully so that student s understand 

very c learly what is expected of them . 

8 . Do not demand that students guess the meanings o f new words. 

9. Teach, do not t e st. 

10. Do not be r i gid, but at the same time, try to stay r easonably within 

the vocabulary range and structures that have been pres e nted to the 

student s . 

11. Remember that it is hard to hold the attention of a class for long 

periods at a time. Vary the activity, use different stimuli to get 

the students to produce what you are looking for. 

12. Rememb e r that if a student is umvilling and unint r s t ed, he will lea rn 
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very little and very slowly. Your attitude toward t eaching is 

ex t reme l y important. Be enthus iastic. Enjoy yourself. 

13. Be complete ly prepared each day for your English class. This may 

mean an hour or so of preparation before each class but it is worth 

it . As soon as you look into your book for guidance , you give the 

students the chance to look out the window, you give yourse l f the 

chance of losing them. Know your material thoroughly before you 

go into class. 

14. If a student is having trouble \vith pr onunciation, isolate for him 

the syllable where the problem is occurring, and then give to him 

the entire sentenc e in whic h the trouble occurred in the fir s t place. 

15. Do not stay with one person on one pronunciation problem more than 

two or three tries . You may lose the res t of the class if you do. 

You can always go back. 

16. Remember the individual differences in the students. You may be ab le 

to correct one by interrupting him mid-sentence. On the other hand, 

a shy child may quit altogether if you interrupt him. 

17. Le t all students participate. Do not al low the quicke r ones to mono

polize the class. Every student should hear his own voic e at every 

class meeting. 

18. Do not spend too much time on greet ings and leave takings and the like. 

They should be used naturally, when the occasion arises, and in context. 

19. Do not be rigidly bound by what t he text book says. If a student 

gives an answer that i s cceptable but is not the one in the book , l et 

it pass. You run the risk of discouraging the student if you always 

insist on exactly what is on the printed page. 
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20. Gi ve ins truc tions i n English tvh never po ssible . Use Spanish t o 

explain a n idea the s tude nts can no t grasp from gest ure s , facia l 

expr e s s ions, e tc. 

21 . Review often and do it not a s a t e st but rather as a s ec ond l ook in 

or der t o f i x certa i n things in the mi nds o f t he s tudents. 

22. Remember that your b lackb oard and c ha l k will be your most useful 

visual a id i n t he beginning stage La t e r you ma y want to use 

pictures , posters, r ealia , e tc. 

23. Rememb er tha t learning a new l anguage is ha r d . I t is s ome t hing like 

learni ng how to play a musica l instrument. It r equir e s practice and 

more prac t ice . Be pa tie nt . 

24. Use f requent short oral evaluative procedure s as a me ans o f f inding 

out i f t he students have mas ter ed \"ha t you t hink yo u have been teaching 

t hem. 

25. Ah"ays reward a c orr ect re s ponse \"ith a smile, a nod, a word. 

26. Ha nd l e an incorrec t r es pons e in a pos itive manner. 

27. Call on s tuden ts at random so that everyone mus t stay aler t . 

28. Ma intain a ba l anc e of gr oup and individual response . 

29. Insist tha t que stions be asked in English if pos sible . Inc lude the 

entire cla ss when answering questions . 

30 . Remember the i mportanc e of pacing . A we ll-paced t empo will not allow 

the a ttention of the students to f lag. Further , stude n t s respond 

favorab ly to rhythm. Like most of us . 

31. Do not ever be afraid to say that you do not know the ans\"e r to a 

que s t ion. If you do not know, say so, a nd the n f ind out. 



A P P E N D I X D 

OBJECTIVES OF THE PRESENT OFFICIAL ENGLISH 

PROGRAMS FROM 1963 

GENERAL OBJEC TIVES 
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1. Comprender e ste idioma como medio de comunicacion y s e rvirse de el 

para e l perfeccionamiento de la cul tura pe rsonal. 

2 . Habilitar para relacionarse con los demas mediante e l uso de l idioma. 

3 . Proporcionar conocimientos y pa trone s basic os del idioma, a traves 

de la prac tica . 

4. Desarrollar la hab i lidad y la destreza para entenderlo, hablarlo , 

l eer lo y escribirlo. 

OBJETIVOS DEL TERCER CICLO 

1. Forma r actitudes para apreciar el va lor que tiene el conoc imient o de 

otros idiomas en e l intercambio cultural y economico de los pue blos . 

2 . Iniciar la habilidad y l a destreza para e sc uchar y comprender a los 

demas. 

3. Iniciar la habil idad y l a des t reza para expresarse en forma oral y 

esc rita. 

4. Usar los e l ementos basicos de a pr endi za j e de l id i oma para l a expres ion 

correcta . 

5. Adquirir la habilidad para leer corr ectamente. 

6 . Iniciar la formacion de las capac idades para i nterpretar y de scribir. 
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OBJETIVOS DEL SEPTIMO GRADO 

1. Iniciar el conocimiento del idioma. 

2. Iniciar l a formacion de la capacidad para usar ade cuadame nte expre

s iones de uso corriente. 

3. Iniciar e l conocimie nto de e l emen to s basicos. 

4. Pronunciar y entonar con claridad. 

5. Iniciar la formacion de hibitos y ac titude s. 

OBJETIVOS DEL OCTAVO GRADO 

1. Intensifica r el conocimiento del idioma. 

2. Continua r con la formacion de la capacidad para usar adecuadamente ex-

presiones de uso corriente. 

3. Intensificar el conocimiento de e l ementos bas icos. 

4. Pronunciar y e ntonar c on c laridad. 

5 . Continuar con la formac ion de hibitos y actitude s . 

6. Consolidar los conocimientos adquiridos en el sep t imo grado . 

OBJETIVOS DEL NOVENO GRADO 

1. Afirmar el conocimie nto del idioma. 

2. Consolidar la capacidad par a usar a decuadament e e x pres i ones de uso 

corriente. 

3. Afianzar e l conocimiento de elementos basicos. 

4 . Pronunciar y entonar con c laridad. 

5. Fortalecer la capacidad para interpretar los lefdo. 

6. Continuar con la formacion de hib i tos y act itude s. 

7. Consolidarlos conocimientos adq uiridos en septimo y octavo grado. 



78 

OBJETIVOS PARA LAS AREAS 

1) Capacitar para: 

a) Usar adecuadamente vocablos 

b) Interpretar y emplear expresiones 

2) De sarrollar habilidades para: 

a ) Usar correc tamente el vocabulario 

b) Pronunciar y entonar con claridad sonidos, pa labras, fras e s 

y oraciones 

c) Deletrear, escribir y leer con claridad palabras, frases y 

oraciones usando la puntuaci6n necesaria 

3) Formar habitos de: 

a) orden 

b) aseo 

c) trabajo 

d) estudio 

4) Formar actitudes de: 

a) aprecio a su traba j o y al de los demas 

b) responsabilidad 

c) respeto 

d) cortesia 

l BIBl,IOTECA CENTRAL 
I Jl'n DE EL SAlV DO 

-



A P P EN D I X E 

CONTENT OF THE PRESENT OFFICIAL ENGLISH PROGRAMS 

SEVENTH GRADE 

a) verb be, othe r verbs in present 

b) imperative s entences 

c) ad jectives 

d) personal pronouns, demonstra tives 

e) past t ens e of verbs 

f ) posses s ive adjectives 

g) pre s ent and past progres sive 

h) tag e ndings (be and other verbs) 

i ) ther e is, there are 

j) go ing to 

k) irregular verbs in t he pa s t 

EIGHTH GRADE 

a) r egular a nd irregular verbs in the pas t 

b) s axon genitive 

c) tag endings 

d) simple past and pas t progressive 

c) possessive pr onollils 

f) will, be going to 

g) requests (will, shall) 

h) \vould 

i) frequency words 

79 
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NINTH GRADE 

a) modals 

b) comparison 

c) present perfect tense 

d) say, tell 

e) passive voice 

f) separable two \vord ve rbs 

g) reflexive pronouns 

SINTAXIS 

Basic sentence patterns 

Parts of speech: verbs, verba ls, adjectives, adverbials, prenominal modifiers . 

MORPHOLOGY 

Plural, ending of regular verbs, inflec tional suffixes, possess ive' s, 

auxiliaries, comparable paradigm, parad i gm of person 1 pr onouns , determiners. 

PHONOLOGY 

Pronunciation of sounds in words and s entences, practice of intonation, 

dipthongs,nasals, clusters , vowe ls and consonants. 

USE OF THE LANGUAGE 

Practice of listening, readings and sentences , reading of dialogs, writing 

of dialogs and sentences, dictation, representation of dialogs, repetition 

of sentences, drills of ques tions and answers, expansion exercises, exerc ises 

\"hich inc lude two ans\"ers. 



A P PEN D I X F 

QUESTIONNAIRE ADMINISTERED TO THE SAMPLE RANDOM GROUP OF 
TEACHERS OF HUMANITIES 

ESTIMADO COMPANERO: 

81 

Estoy realizando un trabajo acerca de los Progra~de Ingles del 

Ministerio de Educacion para el Tercer Ciclo de Educacion Basica, por 10 

que le solicito su valiosa colaboracion en el s entido de cont esta r con toda 

sinceridad el pre sente cuestionario: 

CUE S T ION A RIO 

INDICACION: Subraye la respuesta que crea conveniente . 

1. Los conocimientos del idioma Ing les aprendidos en el aula son r e forza 

dos: a) muy satisfactor iamente 

b) sa ti s f actoriam nte 

c) poco satis factoriamente 

d) na da satisfactoriamente 

2. El alumno usa las expresiones de uso corriente de l Ingles : 

a) muy s a tisfactoriamente 

b) satisfactoriamente 

c) poco sa tis fac toria mente 

d) nada satisfactoriamente 

3. El alumno pronunc ia y entona el Ingles: 

a) muy satis f actoriamente 

b) satisfactoriamente 

c) poco satisfactoriamente 

d) nada satisfactoriamente 



82 

4. E1 a1umno escribe en Ingles: 

a ) muy satis fac toriamente 

b) satisfactoriamente 

c) poc o satisfactoriament e 

d) nada s a tis fac toriamente 

5. E1 e studiante lee y compre nde el Ing les: 

a) muy satisfactoriamente 

b) sat isfactor iamente 

c) poco satis fac toriamente 

d) nada satisfactoriament e 

6. El desarrollo de ca da area de los programas de Ingles se lleva a cabo : 

a) muy satisfactoriamente 

b) satisfactoriamente 

c) poco satis factor i ame nt e 

d) nada satisfactoriamente 

7. Las estructuras gramatica1es contenidas en los programas estan ordenadas : 

a) muy satisfactoriamente 

b) satisfactoriamente 

c) poco satisfactoriamente 

d) nada satisfactoriamente 

8. El dominio de los aspectos gramaticales , e structura de l as oraciones, vo 

cabu1ario, significado de l a s pa1abr as contenidos e n los programas es : 

a) muy satisfactorio 

b) satisfactorio 

c) poco satisfactorio 

d) nada satisfactorio 
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9. El dominic de la pronunciacion ing l esa cs : 

a) muy satisfactorio 

b) satisfactorio 

c) poco satisfactorio 

d) nada satisfactorio 

10. Los alumnos rcpitc n y e n tiendcn los patroncs prcscfltados por cl pro

fesor de aula : 

a) tota1mente c ierto 

b) cierto 

c) poco cier to 

d) nada cierto 

11. Los a 1urnnos aprenden los contenidos de los programas esc uchando y ha

b1ando: 

a) tota1mente cierto 

b) cierto 

c) poco cierto 

d) nada cierto 

12. Los a 1umnos r epite n las es tructuras gramatica1es en coro , individua 1-

mente y r ea1i zan e j erc icios de sustitucion: 

a ) t ota1mente c i erto 

b) cierto 

c) poco ci erto 

d) nada cierto 

13. Para 1a ensenanza-aprendizaje de l Ingles se uti1izan graficas, discos, 

grabadoras: 

a) tota1mente c i erto c) poco cierto 

b) cierto d) nada cier 0 
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14. Los maestros reciben asistencia tecnica por medio de seminarios, de

mostracion de c1ases por e specia1istas auspiciados por e 1 Ministerio 

de Educacion 0 por el Departamento de Idiomas de la Universidad de 

El Salvador en forma periodica: 

a) totalmente cierto 

b) cierto 

c) poco cierto 

d) nada cierto 

15. Las clases de Ingles de la Television Educativa son de una gran ayuda 

para el maestro de aula: 

a) totalmente cierto 

b) cierto 

c) poc o cierto 

d) nada cierto 

16. Las sugerencias metodologicas de los programa s son de una gran ayuda 

para e l maestro de aula: 

a) totalmente cierto 

b) cierto 

c) poco cierto 

d) nada cierto 

17. Los maes tros para sus clases de Ingles pueden disponer de ayudas audi~ 

visua l e s proporcionadas por el Departamento de Servicios Tecnico-Pe da

gogicos del Ministerio de Educacion: 

a) totalmente cierto 

b) cierto 

c) poco cierto 

d) nada cierto 
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18. E1 materi a l presentado por e1 libro de traba jo es de una gran ayuda 

para el desarrollo de los programa s de Ingles: 

a) totalmente cierto 

b) cierto 

c) poco cierto 

d) nada cierto 

19. Los maestros evaluan los objetivos espec {ficos de cada area del pro-

grama por medio de tests orales solamente: 

a) totalmente cier to 

b) cierto 

c) poc o cierto 

d) nada cierto 

20. Los maestros evaluan los objetivos es pec{ficos de cada area del pro-

grama por medio de tests escritos unicamcntc: 

a) totalmentc cierto 

b) cierto 

c) poco cierto 

d) nada cierto 

21. Los tests que evaluan e l aprendizaje del Ingles miden los asp c t os de 

entender, escuchar, leer yescribir: 

a). tota lmentc cierto 

b) cierto 

c) poco cierto 

d) nada cierto 
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22. Los Supervisores de Educacion Basica de l Mil isterio de Educ clc ion 

eva1uan las c1ases de Ingles par media de vi si t as a las escllelas 

y entrevistas tanto con e 1 maestro como can los a1unmos: 

a) tota1ment e cierto 

b) cierto 

c) poco cierto 

d) nada cierto 

23. Los a1unmos son eva1uados individua 1mente y en grupo: 

a) tota1mente cierto 

b) cierto 

c) poco cier to 

d) nada cier to 

24. Las areas programad.:1s p.:1r a cada ann esco1ar s on desarr o11adils c omp1e-

tamen te : 

a) tota1mcnte cierto 

b) cierto 

c) poco cierto 

d) nada cierto 

25. Los objetivos propuestos por l os programa s pueden lograrse 'on dos horas 

de c1ase por semana: 

a) to t a1mente cierto 

b) cierto 

c) poc o cierto 

d) nada cierto 

26. E1 tiempo para preparar l a s c1ases de Ing les e s suficiente: 

a) tota1mente cierto c) poco cierto 

b) cierto d) nada cierto 
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A P PEN D I X G 

STATISTICAL FORMULA EJvlPLOYED 

a) Formula to dete rmine the number o f teache r s t o answer the question-

naire : 

n - Z2 pQN 

Rest r ictions: 

Z _ 1.96 Percentage of confiability 9% 

Z = 0.50 

Q == 0.50 

E := 8% 

Simbology: 

n -:::: size of the group 

z a r ea under the normal curve 

p _ pr oportion that some thing occ ur s in a de t ermined eve nt 

q = proportion that some thing does not occur i n a determined event 

N = population of teachers that work in public sc hools of third 

cycle of Sa n Salvador city 253 (Teachers of Humani t ies) 

E = error 

b) Formula to determine the rela tive f r eq uenci e s of t he answers to the 

questionnaire : 

Flo = F X 100 
N 

Simbology: 

F number of answers 

N tota l of answers 
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A P PEN D I X H 

HOD ERN lANGUAGE ASSOCIATION 

QUALIFICATIONS FOR SECONDARY SCHOOL TEACHERS OF MODERN LANGUAGES . 

Minimal 

AURAL UNDERS TANDING Ability to get the sens e of what a n educated na tive 

says when he is enunciating care fully and speaking 

simply on a general subj ect . 

SPEAKING Ability to t a lk on prepar ed topic s (e.g., for c la s~ 

room situa tions) without obvi ous fal t ering , and to 

use t he common expressions needed fo r getting around 

in the foreign country, s peaking with a pronunciation 

r ea dily understandable to a native. 

READING Ability to grasp directly (i.e., without transla ting) 

the meaning of simple nontechnical prose , except for 

a n occasional word. 

HRITING Ability t o write correctly s entences or paragraphs such 

as \vould be deve loped orally f or classroom situa tions, 

and to write a short simple l e tte r. 

LANGUAGE ANALYSIS A working command of the sound patterns and gramnar 

patterns of the foreign l anguage , and a kn wl edge o f 

its main differences from Spanish. 

CULTURE An awar ene ss of language as an essential e l ement among 

the learned and shared exper i enc e s that c ombine to form 

a particular culture , .::md a rudimenta ry knowledge of 

the geography, history, li terature, art, social cus t oms, 

L OTECA CE TRAL 
o 



PROFESSIONAL PREPARATION 
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and the contemporary civilizations of the 

for e i gn people. 

Some knowledge of effec tive me thod and 

t echniques of language teaching. 



T A B L E s 
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Perc ent of t he anS\vers for eac h part o f 

the quest i onnaire . 

TABL E 1 

Student's Pe rfor mance and Compe t enc 

Questions 1 t o 5 
Choices Number P rc ent 

a good 17 3 .5 

b satisfactory 126 26 . 2 

c fa i r 294 61.2 

d unsa t isfactory 43 9. 0 

t ot a l 480 

T AB L E 2 

Granunar Teach i ng 

Questions 6 to 9 
Choice s Numbe r Perc ent 

a good 19 4 . 9 

b satisfactor y 157 40 .9 

c fair 179 46.6 

d unsa tisfactory 29 7 .5 

384 
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TAB L E 3 

Classroom Methodology 

Questions 10 to 13 
Choices Number Percent 

a Completely 32 8.3 

b partly 187 48.7 

c very little 106 27.6 

d not at all 59 15.4 

total 384 

TABLE 4 

Audio-visua l aids 

Que stions 14 to 18 
Choices Number Percent 

a completely 48 • 10 

b partly 167 34.8 

c very little 100 20.8 

d not at all 165 34 .4 

'480 
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TA B LE 5 

Student's Examination 

Ques tions 19 to 23 
Choic e s Number Percent 

a comple tely 38 7.9 

b partly 13 6 28 . 3 

c very little 153 31.9 

d not at all 153 31.9 

total 480 

TABLE 6 

Timing Schedule 

Questions 24 to 2 6 
Choic s Number Percent 

a completely 18 6. 2 

b partly 47 16.3 

c ver y little 103 35.8 

d not at all 120 lH.7 

total 288 
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Percent of the answers for each que stion of the 
question a ire. 

TABLE 7 

Choic e s 
Parts of the 

Q Result 
q ue s tionnaire a b c d 

1 3.1% 22.9% 57.3% 16 . 7/0 fair 

Student's 2 3 . 1/0 22 .9% 64.6% 9.4% fair 

Performance and 
3 4.210 33.3% 54.210 8.3% fair 

Competence 

4 4.2% 26. 10 62.5% 7 . 3% fair 

5 3 . 1% 26. 10 67 . 7/0 3. 1'10 fair 

6 5.2% 41. 7% 45 . 8% 7 . 3'/0 fair 

Grammar 7 4.2% 50. % 37.5% 8 . 3/0 satisfactory 

Teaching 
8 8.3% 46.9% 40 . 6% 4.2% satisfactory 

9 2.1% 25. % 62.5% 10.4% fair 

10 7.3% 61.4% 26. % 5.2% partly 

11 9.4% 43.7% 37.5% 9.4% partly 

Classroom 
12 14.6% 67.7% 15.6% 2 . 1% ~art1y 

Methodology 

13 2 .1% 21.9% 31.2% 44.8/0 not at all 

J 

" 
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T AB L E 7 

Part s of the Choices 
Ques tionnaire Q a b c d Res ult 

14 5.2% 19.8/0 18. no 56.2% not at a ll 

15 16.7% 46. 9% 19 . 8% 16. 7% part ly 

16 
Audio-visua 1 

14.6% 56. 2% 25.0% 4 . 2% pa r t ly 

Aids 17 2.1% 7. 3/0 11.4% 79.2'70 n o t at a ll 

18 11.4% 43. 7% 29.2% 15. 6% partly 

19 2. 1/0 10.4% 46.9 % 40 .6/0 v e r y little 

20 12.5% 37.5% 34.4/0 15.6/0 partly 

Student's 21 6.2% 36.4% 40.6% 16.7% par tly 

Exami nat i on 
22 0.0/0 6.2% 16 .7% 77 .4% not at a ll 

23 18.7% 51. 0/0 20.8% 9.4/0 partly 

24 12.5% 26.0% 4 2 .7% 18.7% v e ry little 

Timing 25 1.0% 3 .1/0 19.8% 76.0/0 not at a ll 

Schedule 
26 5.2 /0 19.8% 44.8% 30. 2'70 very lit t 1e 


