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Abstract

ABSTRACT

The current research work focuses on, the most common strategies and techniques in
the writing process applied to English Composition 11 courses in the Teaching English Major
at the Foreign Language Department of the School of Arts and Sciences at the University of
El Salvador, semester 1-2015. This research looks for an exploration and description of the
phenomenon mentioned above. Also, in this research is used FLD meaning Foreign

Language Department and EC for English Composition.

Chapter one, there is the statement of the problem, the objectives and the research
questions, which guided the research group to develop this study. To continue, it describes
the justification for the study of this topic, stating the main reasons that took the group to

develop this research. In addition, there is the delimitation of the topic.

Chapter two, in this chapter there is the theoretical framework, theories from experts
on the topic, also authors and theoreticians who had studies and information who help the
research group to do the investigation, moreover, there are two important concepts to know.
First, it is essential to know what a strategy is, according to the Cambridge Dictionary:
strategy is a plan that you use to achieve something. And the second concept to know is

technique: a technique is the way in which a (usually skilled) process should be carried out.

Chapter three, it has the methodology applied, it contains the steps followed, the
instruments, and the participants of the investigation. Chapter four the presentation of the
result; in this chapter there are the result about the interview for the teachers of English
Composition I, the product of the survey submitted to 82 student who were taking English
Composition 11, and also it includes the result of the observation done by the research team
during a period of time.


http://dictionary.cambridge.org/dictionary/learner-english/plan_1
http://dictionary.cambridge.org/dictionary/learner-english/achieve
http://dictionary.cambridge.org/dictionary/english-spanish/skill
http://dictionary.cambridge.org/dictionary/english-spanish/process

Chapter five, it comprises the major findings obtained on the investigation, thus, it is
presented the proper conclusions and limitations of the research. Chapter six, it encloses the
recommendations for students, teachers and authorities, with the objective of contributing in

the future development of the writing skill.

Chapter seven, it includes a reference section the main bibliography consulted by the
research team through the investigation, and also it embraces the appendices like the

schedule of activities done in the research.

To conclude this research project was intended to demonstrate what the most
common strategies and techniques are, in the writing process applied to the English
Composition 11 courses. In order to achieve this aim, the study presents a sample of students
and teachers from English Composition Il courses at the Foreign Languages Department.
The research presented a comparison between all the results in order to identify what the

frequently strategies and techniques were.

Vii




Chapter | I

CHAPTER ONE |

Chapter one, there is the statement of the problem, the objectives and the research
questions, which guided the research group to develop this study. To continue, it describes

the justification for the study of this topic. In addition, there is the delimitation of the topic.

1.1 STATEMENT OF THE PROBLEM

“The most common strategies and techniques in the writing process applied to
English Composition Il courses in the Teaching English Major at the Foreign Language
Department of the School of Arts and Sciences of the University of EI Salvador, semester |-
2015”

Writing has become one of the most significant difficulties that affect not just people
who were born speaking a specific language like English, but also hundreds of students that
are learning English as a second or foreign language around the world. The fact that not
many people like to write leads them to be poor writers, getting lower scores in their courses
of composition, it gives as a result: increase of errors in the evaluations and homework, and

create incoherent paragraphs.

In elementary and in high school many students have learned how to camouflage
their lack of writing, so most of the time for teachers at the university it is difficult to identify
this deficiency until students hand in papers or take exams. Then the weaknesses in writing
are visible. It is the main reason why is important to mention that academic writing involves
many requirements that students should learn and practice as much as it is possible in order
to avoid future issues and complications at the moment of getting a job that involves the

writing skill.

As English students and due the problems mentioned above; it was necessary to carry
out a research, showing what the most common strategies and techniques that teachers from
the FLD are applied when teaching composition, in order to know what the less practical
and the most practical strategies and techniques are. The members of the teamwork wanted
to help other students and teachers (for understanding the students learning process) or
anyone who is having problems on the writing process in order to better understand the
situation and to set a precedent for future researches in this field because they experienced

the difficulty that learning how to write represents; at the moment of facing the real world.
I  strategies and Techniques in the Writing Process
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1.2 OBJECTIVES

A.

v

=

General Objective
To identify the most common strategies and techniques applied in the writing process
from the Composition Il courses in the English Teaching major from Foreign

Language Department at the University of El Salvador semester 1-2015.

Specific Objectives:
To explore the most common strategies and techniques that teachers use in the

writing process.

To look into the less practical techniques in the process of writing according the

student’s opinion.

To seek the most practical techniques in the process of writing according the

student’s opinion.

I  strategies and Techniques in the Writing Process
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1.3 RESEARCH QUESTION

What are the most common strategies and techniques in the writing process applied
to Composition 1l courses in the Teaching English major at the Foreign Language
Department of the School of Arts and Sciences of the University of El Salvador semester 1-
2015?

1.3.1 SUBSIDIARY RESEARCH QUESTIONS
A. What are the most common strategies and techniques that teachers use in the

writing process?

B. What are the less practical techniques in the process of writing according to the

student’s opinion?

C. What are the most practical techniques in the process of writing according the

student’s opinion?

I  strategies and Techniques in the Writing Process
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1.4 JUSTIFICATION

Through investigation, the research team has identified, classified and analyzed the
most common strategies and techniques that students use in the writing process in English

Composition I1.

The main reason that encouraged us to focus this research on the writing skill was
our experience as students of the Foreign Language Department when we were learning
English Composition. It was common that teachers talk about strategies and techniques to
improve our writing, also it was common to hear teachers talk about some ways of getting
better compositions such as essays, letters, etc. Also it is important to remember that writing
is the skill with fewer studies showing the importance of having good strategies and

techniques to facilitate the writing process.

The importance of this research lies on the following facts. First, it is intended to
identify the writing strategies that instructors use with more frequency. Second, the research
has found the less practical writing techniques by students. Finally, it has recognized the
most practical writing techniques by students. With the results obtained from the
instruments, the research team analyzed the most common strategies and techniques that

students and teachers used in the writing process.

I  strategies and Techniques in the Writing Process
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1.5 DELIMITATION

This research was carried out at the Foreign Language Department of the University
of El Salvador; covering 104 students taking the English Composition Il course  of the
Major of English Teaching, semester 1-2015, in the groups available for this semester. It
was done in two semesters, starting on August 2014 and ending on June 2015. In the first
four months, the profile research was planned. Many important aspects like the subsidiary
research questions that were going to answer our research question at the end were taken
into account. Also, relevant theories regarding writing pedagogy have been considered in
the literature review. Then, during the last five months, the data gathering, the analysis of

data, and the conclusions and main findings of the research were carried out.

Also, it is important to mention that the main objective during this research is to find
the techniques and strategies that teachers and students applied in their courses focused on
English Composition Il. The research group has neither looked for an evaluation of the
process by teachers nor attempted to say what the best technique or strategy in the process
of writing is. In the end, the research intends to show just the techniques and strategies that
are common in the courses of English Composition Il. This information wishes to be helpful
to students and teacher from the FLD.

I  strategies and Techniques in the Writing Process
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CHAPTER TWO |

In this chapter there is the theoretical framework, theories from experts on the topic,
also authors and theoreticians who had studies and information who help the research group
to do the investigation, moreover, there are two important concepts to know. First, it is
essential to know what a strategy is, according to the Cambridge Dictionary: strategy is a
plan that you use to achieve something. And the second concept to know is technique: a

technique is the way in which a (usually skilled) process should be carried out.
2.1 THEORETICAL FRAMEWORK

The writing skill is one of the four skills should be improved while learning a second
language. So it is important to know about the process of writing in the career that the FLD
offers. In this case this research presents the techniques and strategies that are applied in the
process of teaching-learning in the writing process. The writing process has had a developing
in the history since it was considered as another skill not as a part of the skills taught in a

classroom.

In the 1970s many English L2 language program writing classes were in reality,
grammar courses. The teaching philosophy grew directly out of the audio-lingual method.
In the early 1980s, writing was limited to structuring sentences, often in direct answer to
questions, or by combining sentences the result of which looked like a short piece of
discourse. (Reid, 1994) (Kroll's, 1990)

The slow but significant shift from language-based writing classrooms to the study
of composition techniques and strategies began with (1) researchers’ recognition of the
newly developing field of NES composition and (2) teachers’ realization of the needs of
English L2 students in the academics environment. During the 1980s the ‘expressive
approach’ became prominent in NES composition classrooms: writing was taught as a
process of self-discovery; writers expressed their feelings in a climate of encouragement. In
English L2 pedagogy, nearly a decade later, this approach entered the classroom as the
‘process movement’: a concentration on personal writing (narratives, journals), student

creativity, and fluency (Zamel 1982).

I  strategies and Techniques in the Writing Process
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In the twenty-first century, writing classrooms have achieved a more balanced
perspective of composition theory. Traditional teacher-centered approaches are evolving
into more learner-centered courses, and academic writing is viewed as a communicative
social act.

During the last decade, recognition of the importance of L2 writing in school settings
internationally has been demonstrated in different ways. One, the inclusion of direct tests of
writing have been included on standardized tests of English language proficiency such as the
TOEFL Test of written English, the University of Michigan’s MELAB writing sub-test, and
the University of Cambridge Local Examinations Syndicate/ British Council’s IELTS
writing sub-test. (David Nunan & Ronald Carter, 2001)

In the field of creative writing in TESOL classrooms and in the context of literature
in language teaching; approaches to writing have been taken that involve strategies such as:
v Re-writing from different viewpoints.

v' Shifting registers to explore changing communicative effects;
v Writing predictions and completions to texts as of a process of detailed text study. And

v" Cross-genre writing (e.g. from poetry to prose and vice versa).

Common Features of Language Learning Strategies (Kroll's, 1990). All language
learning strategies are related to the features of control, goal-directedness, autonomy and
self-efficacy. About the techniques for applying to the strategies some are scheduling time
to read articles, skimming for main ideas, noting key vocabulary and guessing from the
context, all of which might be called a strategy chain. Learning strategies help learners
become more autonomous. Learning strategies also enhance self-efficacy, individuals’

perception that they can successfully complete a task or series of tasks. (Bandura 1997).

Strategy instruction research: learning strategies are teachable, and positive effects of
strategy instruction emerged for proficiency in listening (Johnson 1999), speaking (Dadour
and Robbins 1996; Varela 1999), reading (park-Oh 1994) and writing (Sano 1999). In
various language learning investigations, strategy instruction led to greater strategy use and
self-efficacy (Chamot et al. 1996), anxiety reduction (Johnson 1999), and to increased

motivation, strategy knowledge and positive attitudes (Nunan 1997).

I strategies and Techniques in the Writing Process
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This investigation shows the most common strategies and teacher techniques in the
process of writing taught to the students in English Composition II.

First of all, it shows the meaning of the writing process. The writing process is
complicated, and often seems loosely defined. According to the Webster Dictionary, writing
is “the way you use written words to express your ideas or opinions.” Becoming an expert
in composition and writing sometimes is a little complex, this is why so many teachers search
the easiest way to teach composition, they approach strategies and techniques that help to
improve and to make the process of writing less complicated than it is. This investigation is
about the strategies and techniques that are applied nowadays in the process of writing in the
courses of composition Il at the Teaching English Major in the Department of Languages at

the University of El Salvador.

While reviewing previous works related to this topic, we realized that there is no much
background strictly related to it. There are, though, some investigations that are in an indirect
way related to this topic. For example; it can mention one study “Main causes of grammar
errors in the writing discourses made by the students of fifth year of the B.A English:
emphasis in teaching (2008-2010)” (Maria Alicia Flamenco, 2010) According to them, one
of the reasons why students in the fifth year of the major have some problems in writing
discourses is because the methodology those teachers have in the moment to teach and

evaluate.

Students of English at the University of El Salvador struggle with learning and
communicative activities; for this reason, this project attempted to determine what the most
common strategies and techniques in the writing process are. It was also oriented to provide
the easiest and hardest techniques for students in the writing process.

This was limited to describe the phenomenon: The most common strategies and
techniques in the writing process applied in the English Composition Il courses from the
English Teaching Major at the Foreign Language Department of the School of Arts and

Sciences of the University of El Salvador semester 1-2015.

I  strategies and Techniques in the Writing Process
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The importance for this investigation was to identify the most common strategies and
techniques that learners of EC 1 applied when they learn and experience the writing process.
Since this is a field without much previous investigation, the present research project is
intended to provide a general perspective for this phenomenon. Besides, the work team views
to set a precedent for future researchers in this important topic. Under this vision, the
researcher studied the course of EC Il since it was in this subject when students start to

deeply apply the strategies and techniques for writing.

Now, some strategies that are used in the process of writing are presented. Authors
who are pioneers in the subject-matter have been taken into consideration hereby. The
research team found eight strategies, which are the most important, yet the three most
relevant ones have been considered to focalize the investigation. They are: Topical structure
analysis, coaching the process of writing, and writing an act of cognition.

The following part has enlisted the most referenced strategies which were found in
different books, including a brief explanation of each one and the research team is going to

focalize the investigation in the last three one.

A. One of the strategies that we found was the Controlled composition. In essence, in the
controlled composition model, writing functions as “the handmaid of the other skills”
(listening, speaking, and reading), which must not take precedence as a major skill to be
developed” (Rivers 1968:241) and must be considered as a service activity rather than

as an end in itself.” (See appendix H)

B. Perspective of this version of current-traditional rhetoric, writing is basically a matter
of arrangement, of fitting sentences and paragraphs into prescribed patterns. Learning
to write, then, involves becoming skilled in identifying, internalizing, and executing these
patterns. The writer fills in a preexisting form with provided or self-generated content.
(Kroll's, 1990) (See appendix H)

C. Strategy Reading-writing

Another strategies that is “Reading-writing connections: toward a description for
second language learners” by Joan Carson Eisterhold: “Reading in the writing classroom

Is understood as the appropriate input for acquisition of writing skills because it is

I  strategies and Techniques in the Writing Process
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generally assumed that reading passages will somehow function as primary models from
which writing skills can be learned, or at least inferred”. In fact, Krashen (1984) claims
that the development of writing ability and of second language proficiency occur in the
same way: via comprehensible input with a low affective filter. He theorizes that writing
competence derives from large amounts of self-motivated reading for interest and/or
pleasure. (Kroll's, 1990) (See appendix G and H)
D. Methods of Process Research

Teachers of writing have always used the techniques of literary criticism to evaluate
a writer’s finished product and the techniques of linguist and the grammarian to study
the structure of language. The transcription of already formulated thought, gave rise to
the maxim “Think, then write”. Building on such research in seminal essay, Emig (1977)
proposed that writing corresponds to learning in four important ways: learning is

multifaceted, as is writing, which uses eye, mind, hand, and right and left brain.

Students are being taught to use outlining not only in the early stages of the writing
of the writing process, but at many other points in the process of writing. Outlining is
being joined by other planning devices, such webbing-the practice of drawing a diagram
or web showing the relationship of ideas in a paper that is being planned. The technique
of free-writing proves helpful to students who find it difficult to work with constricted
planning forms, such as the outline, or who get stuck trying to make everything perfect

on the first draft. (See appendix H)

E. The product-focused approach (Richards, 1990)

In Second and Foreign language programs, the teaching of Second Language Writing
has often been synonymous with the teaching of grammar or sentence structure. This
view of writing reflects the principles the audio-lingual theory. Speech was considered
primary in the Audio-lingual approach, and writing “served to reinforce speech in that it
stressed mastery of grammatical and syntactic forms” (Raimes 1983:6) In recent
years, writing researchers have pointed out the limitations of a product approach to the
teaching of writing. A product approach concentrates on ends rather than means. By
focusing on the form and structure of writing rather than on how writers create writing

that has form and structure, the composing processes of good writers are ignored. But as

I strategies and Techniques in the Writing Process
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Murray observes, (1980:3) if our goal is teaching writing is to develop fluent writers, it
IS necessary to examine how fluent writers compose and reexamine our writing

methodology in the light of this information. (See appendix H)

F. Topical structure analysis

According to Ulla Connor and Mary farmer another strategy is Topical structure
analysis. In the process-centered approach to composition, writing is viewed as a
recursive process which students are encouraged to revise as they write and to produce
multiple drafts of their essays. This approach toward writing instruction is based on an
accumulating body of empirical support that suggests that this is the process successful
and experienced writers typically follow when they write. (Kroll's, 1990) (Richards,
Methodology in Language Teaching: An Anthology of Current Practice, 2002)

Topical structure analysis, originally developed by Lautamatti (1978) for the purpose
of describing coherence in texts, focuses on the semantic relationships that exist between

sentences topics and the discourse topic. (See appendix E, H & I)

G. Coaching the process of writing by Barbara Fassler Walvoord and Hoke L. Smith
In this chapter is explained that in the past, teachers of writing have concentrated
mainly on the scribing and evaluating the written product, not on coaching the writing

process. (See appendix H & 1)

H. Writing: an act of cognition by Toby Fulwiler

In the chapter “Cognitive processes in writing” it is mentioned that research on
writing strategies is important for the insights it yields into differences between skilled and
unskilled writers. In addition, successful writer appear to produce better-quality writing
because they use more appropriate writing processes. Their successful use of rehearsing,
drafting, and revising behaviors ultimately gives them better control both of the content and
form of what they write. (Kroll's, 1990) (Harmer, 2004)

Successful writers appear to produce better-quality writing because they use more
appropriate writing processes. Their successful use of rehearsing, drafting, and revising

behaviors ultimately gives them better fundamental changes toward the teaching of writing

I strategies and Techniques in the Writing Process
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are hence emerging for attempts to incorporate a process perspective into second language
writing programs. (Kroll's, 1990) (Richards, 1990) (See appendix H&I)

Learners now have more opportunities for meaningful writing, are less dependent on
the teacher, and work collaboratively with other students. Different patterns of classroom
interaction may thus develop, as is seen in Carey (1986). Carey describes how throughout
the workshop, children selected topics to write about, initiated collaborative writing, and

developed characteristics interaction patterns with other learners:

v" Topics came from experience at home and in school and from imitation of peer. “Cult”
figures like Garfield and literary forms like choose-your-own-adventure books provided

models.

v~ Writing together evolved from social talk and created a context for the composing
process that offered multiple points of view, natural motivation, and minimized the need

for direct teaching.

v~ Two patterns o collaboration developed: expert\novice, novice\novice. Students used
their strengths to help other worked through composing problems together, problems
together, alternating combat and negotiation. Collaboration took students through the

writing process, without isolating stages or strategies.

v" The teacher role became that of adult writer useful experience to be shared on request as
part of collaboration. The children’s composing rhythms dictated the appropriate
moment. In addition a close relationship kind to reading-together with young children

developed between adult and child.

v~ While the preferred mode was narrative, collaborators used techniques of explanations

and persuasion to select appropriate materials and story lines, or to resolve disputes.

v~ Drawing was used extensively to find, explore, and revise ideas.

v" Revision meant reworking a familiar topic rather than redrafting the same piece. An
essential part of revision was permission to abandon a piece or leave it unfinished
without a sense of failure.

I  strategies and Techniques in the Writing Process
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v~ Within the limits of the workshop, participants gained confidence, explored the writing
process and their own resources, and in at least one case improved mechanical

proficiency.
The teacher’s role is likewise redefined and renegotiated in a process focused

classroom. Rather than attempting to constrain learners to ensure that they produce correct
writing, teachers act as facilitators, organizing writing experiences that enable the learners

to develop effective composing strategies.

I. TECHNIQUES
The techniques are the activities that teachers use to achieve their strategy. (See appendix F)
Here the team group presents a list of them:
1 exploring the writing process
PART A the writing process
PART B subject, audience, and purpose
Many students mistakenly think that good writers simply sit down and write out a
perfect letter, paragraph, or essay from start to finish. In fact, writing is a process consisting

of a number of steps:

One of the techniques that is finds frequently is prewriting
v Thinking about a topic
v" Freely jotting down ideas about the topic
v" Narrowing the topic and writing it in one sentence
v" Selecting and dropping ideas
v Arranging ideas in a plan or an outline

Another techniques is writing
v Writing a first draft

And another techniques is revising and proofreading
v Rethinking and rewriting as necessary
v Writing one or more new drafts

v" Proofreading for errors

In prewriting are these techniques:

I  strategies and Techniques in the Writing Process
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For generating ideas: Freewriting, brainstorming, clustering, asking questions, and

keeping a journal.

J. PREWRITING TECHNIQUES

PART A freewriting

Freewriting is an excellent method that many writers use to warm up and get ideas. These
are guidelines: for five, ten, or fifteen minutes, write rapidly, without stopping, about
anything that comes into your head. (LI, 2013) (Fawcett, 2006)

PART B brainstorming

Another prewriting technique that may work for you is brainstorming or freely jotting down
ideas about a topic. As in freewriting, the purpose is to get lots of ideas on paper so you have
something to work with and choose from. Write everything that comes to you about a topic

—words and phrases, ideas, detail, examples. (Christmas, 2011) (Fawcett, 2006)

PART C clustering

Some writers use still another method- called clustering or mapping- to get their ideas onto
paper. To begin clustering, simply write an idea or a topic, usually one word, in the center
of your paper. Then let your mind make associations, and write these associations, branching
out from the center. (Adriati, 2013) (Fawcett, 2006)

PART D asking questions
Many writers get ideas about a subject by asking questions and trying to answer them. This

section describes two ways to do so. (Fawcett, 2006)

PART E keeping a journal

Keeping a journal is an excellent way to practice your writing skills and discover ideas for
further writing. Mostly, your journal is for you- a private place where you record your
experiences and your inner life; it is the place where, as one writer says, « | discover what |

really think by writing it down. » (Fawcett, 2006)

Another techniques are these:

The writer-reader connection

I  strategies and Techniques in the Writing Process
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Based on this writer-reader relationship, there are three basic rules for successful academic
writing:
v" Identify a purpose for writing. Only then can you communicate your ideas.
v Write about what you know. If you are familiar with your topic, it will be easier to
write.
v Always write for an audience. If you can identify for whom you are writing, the
purpose of the paragraph will become clearer and your communication with the

audience will be more successful.

Writing for an audience

In personal writing, for example, your vocabulary, your ideas, and even your sentence
structures will be less formal than those elements will be in academic writing. Moreover, if
you write about the same topic for different audiences, the elements of your writing will

differ, depending on that audience.

Pre-writing Strategies (Brizee, 2011)

Before you begin, you will make three major decisions:
v Choose a subject that you know about and are interested in
v Choose an audience

v Decide on a purpose

Choosing a subject: Listing, Clustering, Trees, Brainstorming, and Looping. (Elbow, 1998)
The topic sentence

The topic sentence is the most general, most important sentence in the paragraph it:
v"Introduces the reader to the topic of the paragraph

v’ States the main idea of the paragraph

v Focuses the paragraph

The topic sentence contains controlling ideas that need to be explained, described, and
supported. The controlling ideas are words or phrases about which questions can be asked
and answered. Usually, a topic sentence can be:

v A statement of intent

v A statement of opinion

v A statement that is a combination of intent and opinion
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A statement of opinion makes a judgment: A statement of intent is an objective sentence
that tells the reader what will be objectively explained in the paragraph that follows.
Controlling ideas: Controlling ideas are words or phrase in a topic sentence that need
further explanation.

By answering the following questions, the author was able to expand his paragraph and make
it more interesting for the reader: How, What, In what ways; What kind of, Are there other?
Pre-writing and drafting: in your pre-writing for this assignment, answer as many of the
following questions as possible in your journal: (Brizee, 2011)

Who? Where? What? Why? When? How? What kinds of? In what ways?

Then formulate a possible topic sentence for your paragraph and write a first draft (called a

rough draft) of your paragraph in your journal.

Peer feedback: exchange rough drafts with the classmate you selected as your audience for
this paragraph. As you read your classmate’s paragraph, at the end of that paragraph.
(Angelo, 1993) (Grami, 2010)

v Write the questions the author answered in the paragraph

v Write what you found most interesting about the paragraph

v Write one detail you remembered after you read the paragraph

Return the paragraph to your classmate and discuss each other’s comments.

Revision: make any changes that will improve your paragraph. Then write the final draft of

the paragraph.

Concluding sentences (McEnerney)
The concluding sentence at the end of an academic paragraph usually uses one or more of
the following techniques:

v Summarizes the material in the paragraph

v’ Offers a solution to the problem stated in the paragraph

v" Predicts a situation that will result or occur from the statements made in the

paragraph
v Makes a recommendation concerning material presented in the paragraph
v’ States a conclusion to information given in the paragraph
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CHAPTER THREE |

This chapter contains the applied methodology, followed steps, instruments, and

participants of the investigation

3.1 METHODOLOGY

The methodology of this investigation is based on Jack R. Fraenkel & Norman E.
Wallen’s “How to Design and Evaluate the Research in Education” (2009) and Sampieri’s
“Metodologia de la Investigacion” (1996) which are pioneering investigation models. Also,
the qualitative and quantitative methods have been chosen to develop the current
investigation. In the first place because each one complements the other and that facilitates
objective achievement. Also, they allow the researchers to describe the strategies and

techniques.

3.2 RESEARCH APPROACH (MIX METHOD)

In the present research, the Mix Method approach was used to develop the
investigation due to the multiple advantages that this approach offers. Pragmatic researchers
chose the methods, techniques and procedures typically associated with quantitative or
qualitative research depending on the desired result. It recognizes every method has its
limitation and that different approaches can be complementary; in this way, the result was

more specific and with a broader perspective.

On the one hand, the type of data what this research aims to render was quantitative.
For instance, the most common strategies and techniques that most students applied on the
process of writing were listed from the least common to the most applied. In addition, the
research presented percentage to measure the frequency with which students use the
strategies and techniques in written form. On the other hand, with the qualitative method
through observation and interview the researchers contrasted statistics and analyzed the

different kind of strategies and techniques and the writing process.
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3.3 TYPE OF STUDY

In this study, a Descriptive Design has been carried out by using the interview,
observation, and survey because the main goal for this research was to know what the most
common strategies and techniques in the writing process applied to Composition Il Courses
in the English Teaching major were. It was necessary to provide information concerning the
situation that the students of English Composition Il faced when using the strategies and
techniques in the process of writing. The Descriptive study has been conducted by using

different technique such as interviews, observation, and surveys.

Descriptive studies describe a given state of affairs as fully and carefully as possible.
In educational research, the most common descriptive methodology is the survey, as when
researchers summarize the characteristics (abilities, preferences, behaviors, and so on) of
individuals or groups or (sometimes) physical environments (such as schools). Qualitative
approaches, such as ethnographic and historical methodologies are also primarily descriptive
in nature. (Wallen, Jack R. Fraenkel & Norman E., 2008)

3.4 RESEARCH DESIGN

This study was non-experimental because the researcher could not control,
manipulate or alter the predictor variable or subjects; instead, reaching conclusion has been
the result of interpretation, observation or interactions.

3.5 POPULATION AND SAMPLE

The sampling of this research took place at the University of El Salvador. The sample
was students from each of the four different courses of English Composition Il from the
English Teaching major at the Foreign Language Department in the University of El
Salvador.

In order to choose the teachers, non-probabilistic sampling by criteria was taken into
consideration. In this case those who teach English Composition Il courses were
interviewed.

The procedure to design the sample of students was very simple; it was randomly, so
any member of the universe was the chance to be chosen. However, the teacher sampling
were non-probabilistic by criteria. The criteria were teachers of English Composition Il in

the semester | -2015 from the Foreign Language Department.
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Non-random (non-probabilistic) sample by quotas: the research group used a quota
Sampling; Population was divided into categories; elements were then selected from each
category. Purpose was to select a representative sample and facilitate subgroup analyses.
Elements within each category were selected using availability sampling. Random sampling
error could not be estimated. The sample was distributed into the following order and
considering the non-probabilistic sampling by criteria.  (Wallen, Jack R. Fraenkel &
Norman E., 2008) and (Sampieri, 1996)

For getting the sample of the students, simple random sample was used. A simple
random sample is a sample selected from a population in such a manner that all members of
the population have an equal chance of being selected. It is considering the probabilistic
sampling by using a formula. The formula that will be used is the next one. (Sampieri, 2003)
(Wallen, Jack R. Fraenkel & Norman E., 2008)

n= Z2p.q.N

(N-1)E>+Z%p.q

N= 104 population
Z= 96 confidence level
P and Q= variability of the phenomenon studied P=0.5 Q=0.5
E=sampling error E=0.05

Numerator of the formula: Z2.p.q.N
n= (1.96)**0.5%0.5*104
n=3.8416%0.5%0.5= 0.9604
n=0.9604*104= 99.8816
Denominator of the formula: (N-1) E2+Z2%.p.q
n= (N-1) =104-1= 103
n=103*E2= 103*0.0025= 0.2575
n= 0.2575+Z**p*q= 0.2575+3.8416 (0.25) = 0.2575+0.9604=1.2179
Final procedure:
n= 99.8816

12179
n= 82.01133098= 82 people for the survey
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3.6 METHODS AND INSTRUMENTS OF DATA GATHERING

In order to collect the information needed for the study, the research team resorted
on the observation method, surveys and interviews. They were chosen taking into account
the objectives of the investigation. With the purpose of putting in practice the chosen
techniques, it was necessary to design and elaborate the instruments, which were a
questionnaire in the survey for students, a guide in the Interview for people belonging to
composition teachers of the Foreign Language Department at university of El Salvador and

a guide in the Observation method teachers and students.

For this research study, the group has decided to have three different instruments,
which are observation method for teachers and students, teacher interview, and student

survey.

A. INTERVIEW

The first one is an interview that was addressed to four teachers of the English
Composition 11 courses from Teaching English major. With this tool, the group achieved the
objective of “exploring the most common strategies and techniques that teachers use in the
writing process.” The interview in the first part had all the information about the university
and the department where the teachers work, then the investigation topic was presented to
them; afterward the objective that the research group pretended to accomplish and then it
presented the direction. This interview has ten open questions about the strategies and
techniques they used in the courses of English Composition 1.

B. SURVEY
The second one was the survey. With this instrument the group fulfilled the
objective “To look into the less practical techniques in the process of writing according the
student’s opinion”. The information that students gave us when they filled in the
questionnaire helped us to know what kind of strategies and techniques they know and they

use.
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The description for student’s instrument is the following: the questionnaire for the
students was organized in seven parts; each of them explained a strategy and others
mentioned some techniques. In the first part of the survey was the information about the
university, the name of the investigation, the objectives, the general direction and the general
information of the students which were two questions. Then the first section about one
strategy and the techniques that were used with the strategy were presented; there were seven
questions. In section two was another strategy with four items.

Then, the third strategy had six questions. Also, section four asked about some
prewriting techniques, eighteen of them were mentioned. Section five had nine questions
about the techniques for writing a paragraph. Next was section six, with four items for
knowing the frequency that teacher talked to the students about strategies and techniques.
Those sections were about the frequency students recognized the strategies and techniques
that teachers taught. The last section was about the students’ opinion, there were four close
questions and one open. This part showed the rating and effectiveness that the teachers’ help
provide to the students in the correction and motivation of writing according to the students,
and finally an open question for knowing about the extra strategies and techniques they

knew.

C. Observation Method

The third one was the observation method, by which the last objective was pursued,
namely, “To seek the most practical techniques in the process of writing according the
student’s opinion.”

The Structure for the observation method was with this method the population to be
observed was teachers and students who were in English Composition Il at the FLD because
with the information it was possible to know what were the strategies and techniques that
were teaching to the students in the process of writing. The group of the investigation was
considering that it was accessible to observe some English composition classes for noting
the activities that the teacher showed and the most important how students decided to
participate in the activities. The group asked to the teacher the permission for staying in their
classes for three weeks.

The places for the observation were classrooms. The observation was four hours per

week. The data of the observation was collected with a guide in which it was all the
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information about strategies and techniques. The field staff was divided to cover all sites
most effectively. The investigation team was compound by two members. It was

coordinated with the program and the schedule from the English Composition Il courses.

During the classes the member of the investigation group took note while students
were developing the activities or the exams in a natural way. It was important to take always
the field notebook and a pen, and a list with the strategies and techniques the research group
investigated. After observation, the research group scheduled time soon after participant
observation to expand their notes. And finally, it typed the notes into computer files using
the standard format set for the study (IBM SPSS Statistics Data Editor).

3.7 Validity and reliability

In order to test the data gathering instrument and identify potential trouble, a pilot
test was done, such pilot test was administrated randomly with ten students of English
Composition 1l courses at the Foreign Language Department at the University of El Salvador
to verify students were capable of answering the items as briefly and concisely as possible.
The pilot test was developed on April 7", 2015. The pilot test was created with the purpose
of getting comments and questions about the different items presented in the survey, just to
make sure all the items are understandable and otherwise to improve some of the items if
necessary.

The instrument had 7 sections and 53 items, each paper was identified with a number
in order to avoid future issues; this survey was distributed in 10 students of English
Composition Il at the FLD, the time they took to answer the questionnaire was from 8 to 15
minutes. After analyzing each item the researchers concluded that the instrument was
understood by the 100 percent of the students. As a conclusion the instruments was able to
answer the objective of the research “To seek the most practical techniques in the process of

writing according the student’s opinion”.
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CHAPTER FOUR |

4.1 DATA ANALYSIS AND INTERPRETATION

In this part of the work it is presented the data analysis of the three techniques that
were used to gather the information about the research. The techniques used are the

interview, observation method and the survey.

4.2 DATA ANALISYS OF INTERVIEW

First, it is presented the interview. With the interview as an instrument for gathering
information addressed to the teachers who are teaching English Composition Il in the
Teaching English Major at the Foreign Language Department, the researchers intend to
answer this question what are the most common strategies and techniques that teachers use

in the writing process?

The interview had ten questions. The answer of each item was according the teacher
experience as a composition teacher and to the experience he is living with the current course
of English Composition Il. In this case, it will present the question, the chart and then the
interpretation of it. For more information it is presented the guide of the interview, see

appendix two.
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Univariate analysis
CHART 1

1. Could you be so kind and tell me what is for you strategy and technique?

Teachers

M | know

m | don't Know

M Not difference

Source: questionnaire administered to teachers from English Composition Il courses
at the University of El Salvador, semester 1-2015

In this question, 2 out of 4 answered / know, so the fifty percent of the teachers
know the meaning of strategy and technique. 1 out of 4 said I don’t know, so the 25
percent does not know the meaning of the concepts, and 1 out of 4 said / don’t see

the difference, so the last 25 percent is confusing the meaning of the terminology.
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CHART 3.1
3.1What are the most common strategies and techniques that you applied when teaching

composition, in order to do the writing process easier?

Strategy

B Coaching the
process of writing
M congnitive the
process of writing
M Topical structure
analysis
Other

Source: questionnaire administered to teachers from English Composition Il courses

at the University of El Salvador, semester 1-2015

The 40 percent of the teachers said they apply Coaching The Process Of
Writing, the 20 percent the Cognitive The Process Of Writing, the 20 percent Topical
Structure Analysis and the other 20 percent other, that it is the strategy a teacher said

Don’t Give The Course By Himself.
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CHART 3.2
Techniques
%™ Freewriting %M Brainstorming
%™ Clustering m Asking questions
B Keeping a journal B Choose an audience
%™ Decide on a purpose %m Choose a subject
%*m Thesis statement % The topic sentence
%® Controlling Ideas ® Prewriting and drafting
Peer feedback % Revision
% Concluding sentence Other

2%

| 7%

Source: questionnaire administered to teachers from English Composition Il courses at the University of El Salvador,
semester 1-2015
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In this chart 3.2 it is presented the most common techniques those teachers
apply in their courses of English Composition II. The techniques that have 9 percent
are controlling ideas, the topic sentence, thesis statement, choose a topic, decide on
a purpose, concluding sentence, and brainstorming. The techniques that have 7
percent are free writing; revision, and clustering. The techniques that 5 percent is
peer feedback, the techniques that have the 2 percent are keeping a journal; choose

an audience, asking questions, prewriting and drafting and other.
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CHART 4
4. In your current courses of composition II do you apply Topical Structure Analysis,
Coaching the Process of Writing And\Or Cognitive Process in Writing?
If not, what are the strategies that you regularly apply?

Strategies

M Topical Structure
Analysis

m Coaching the
process of writing

m Cognitive the
process of writing

other

Source: questionnaire administered to teachers from English Composition 1l courses at the University

of El Salvador, semester 1-2015

In this question it was expressed that almost all of the teacher apply the
strategies mentioned in the question. The 37 percent apply Topical Structure
Analysis. The other 37 percent apply the Coaching the process of writing. The 13
percent apply the Cognitive process in writing. And the 13 percent other. In this part
the teacher said the strategy he used is Develop Critical Thinking Skill.
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CHART 6
6. Could you explain me how your students react when you apply these strategies?

Do they have a better score on their evaluations?

Good Score

M Yes

B Not

m Some of
them

Source: questionnaire administered to teachers from English Composition Il courses at the University

of El Salvador, semester 1-2015

The 75 percent of the teachers answered that according to their experience
some of the students got a better score, just the 25 percent of the students keep the

same score using these strategies
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CHART 7
7. Would you mind telling me what of these 4 techniques you apply more often with your

students of English Composition 1I?

TECHNIQUES
M Brainstorming M Prewriting and Drafting
M Clustering m Peer feedback

Source: questionnaire administered to teachers from English Composition Il courses at the University

of El Salvador, semester 1-2015

The 34 percent of the teachers answered that the technique that they applied
more often is brainstorming the other 22 percent applied prewriting and drafting,

the 11 percent use clustering, and the 33 percent applied peer feedback
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4.3 DATA ANALISYS OF OBSERVATION METHOD

Second, it is presented the observation method, with the observation method as an
instruments for gathering information addressed to the teacher and students who are in
English Composition Il courses, in the English Teaching Major at the Foreign Language
Department; the research team intended to answer the following question: “what are the less

practical technique in the process of writing according to students opinion?”.

The observation method is a guide with 51 variables; each item was checked by a
researcher, who stayed in the classroom during the English Composition class. The team
has observed the English Composition Il courses, 22 days with an average of 44 hours. For

more information it is presented the guide of the researchers, see appendix three.
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Univariate analysis
Chart 1

1. Several samples texts are analyzed.

B True
" False

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 54.5% of the observed time this technique was developed, the 45.5% it
was not used. See Charts 2, 3,4, 5, 6 in appendix J
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Chart 7

7. Comments of the text in conjunction with teacher and peers.

CTrue
BFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 63.6% of the observed time this technique was developed, the 36.4 % it was
not used. See in appendix J Chart 8, 9, 10.
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Chart 11

11. The technique of free-writing: as the outline, or who get stuck trying to

make everything perfect on the first draft.

L True
DlFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 45.45% of the observed time this technique was not developed, the 54.54% it

was used. See in appendix J Chart 12,13, 14
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Chart 15

15. The teacher role becomes a useful experience to be shared on request as part of

collaboration.

True
BlFalse

The 59.91% of the observed time this technique was developed, the 49.90%

it was not used in appendix J chart 16

I  strategies and Techniques in the Writing Process



Chapter I

Chart 17

17. Revision means reworking a familiar topic rather than redrafting the same piece.

True
LFalse

Source: Observation guide administered to English Composition 11 courses at the University of El Salvador, semester 1-2015

The 27.27% of the observed time this technique was developed, the 72.72%

it was not used.
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Chart 19

19. Brainstorming

True
BlFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 50% of the observed time this technique was developed, the 50% it was

not used.
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Chart 20

20. Clustering

True
LlFalse

86.36

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 13.64% of the observed time this technique was developed, the 86.36%

it was not use
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Chart 22

22. Keeping a journal

B True
BFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 36.36% of the observed time this technique was developed, the 63.64% it was

not used.
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Chart 23

3. Choose an audience

B True
DlFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 31.81% of the observed time this technique was developed, the 68.18% it was

not used
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Chart 24

4. Decide a purpose

B True
DlFalse

The 63.64% of the observed time this technique was developed, the 36.36%

it was not used.
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Chart 26

26. Listing

B True
DlFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 50% of the observed time this technique was developed, the 50% it was

not used.
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Chart 27

27. Trees

True
False

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 27.27% of the observed time this technique was developed, the 72.72%

it was not used.
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Chart 28

28. Looping

B True
CFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 18.18% of the observed time this technique was developed, the 81.81%

it was not used.
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Chart 30

30.A statement of opinion makes a judgment

BTrue
LFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 40.9% of the observed time this technique was developed, the 59.9% it was not

used

BB strategies and Techniques in the Writing Process



Chapter I

Chart 31

31. Controlling ideas

B True
DFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 72.72% of the observed time this technique was developed, the 27.27%

it was not used.
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Chart 35

35. Concluding Sentence

B True
LFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 86.36% of the observed time this technique was developed, the 13.63%

it was not used.
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Chart 36

32. Thinking about a topic

B True
lFalse

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

The 45.45% of the observed time this technique was developed, the 54.54% it was
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Chart 44

43. Proof reading for errors

True
| IFalse

The 40.9% of the observed time this technique was developed, the 59.9% it

was not use
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CHART 51

51. What is the less practical technique students apply?

LESS PRACTICAL TECHNIQUES

write a first draft topic sentence
12% 10%

controlling ideas

choose a topic
11%

11%

concluding
sentence
11%

supporting ideas
11%

thesis statement
12%

revision
11%

Source: Observation guide administered to English Composition Il courses at the University of El Salvador, semester 1-2015

These techniques are one of the most used but in the same time are the same in which the

students have more difficult to identify and to create for their work.

4.4 DATA ANALISYS OF SURVEY FROM STUDENTS

Third, it is presented the survey to student, with the survey as an instruments for
gathering information addressed to the students who are in English Composition Il, in the
English Teaching Major at the Foreign Language Department; the research team intended to
answer the following question: “what are the most practical techniques in the process of

writing according to students opinion?”’

The survey has 55 variables; each item was checked by the students of English
composition class. The team administered the survey different days from the English
Composition 1l courses, during a week. For more information it is presented the guide of

the survey, see appendix four.
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Univariate analysis

Chart 3

3.Several samples text are analyzed

.Almost
never

[EOften
usually
BAways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 39.0% of the students who took the survey answered that they offen analyze
several samples texts; the 37.8% replied usually, the 15.8% marked always, the 7.3%

answered that they almost never analyze several texts.
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Chart 6

6.First Draft

Almost
never

Often
usually
~ Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 43.9% of the students who took the survey answered that they usually write a
first draft; the 31.7% replied always, the 19.5% marked often, the 4.8% answered that

they almost never write a first draft.
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Chart 7

7.The analysis as a revision tool

.Almast
never

L 10ften

usually
B Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015
The 36.5% of the students who took the survey answered that they usually

have the analysis as revision tool; the 28.0% replied always, the 26.8% marked

often, the 8.5% answered that they almost never have the analysis as a revision tool.
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Chart 10

10.Learning is multifaceted as is writing which use eye, mind and hand

.Almast
never

Often
usually
B AIways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 41.4% of the students who took the survey answered that they usually
learn in a multifaceted way, the 29.2% replied always, the 20.7% marked often,

the 8.5% answered that they almost never learn in a multifaceted way.
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Chart 11
11.0utlining is being joined by other planning devices

.Almost
never

lOften
usually
B Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 39.0% of the students who took the survey answered that they usually use
outlining by other planning devices, the 28.0% replied always, the 26.8% marked

often, the 6.0% answered that they almost never use outlining by other planning

devices.
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Chart 13

13.The technique of free writing: as the outline or who get stuck trying to make

everything perfect in the first draft

.Almost
never

lOften
usually
B Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 45.1% of the students who took the survey answered that they usually use
free writing and outlining trying to do a perfect draft, the 26.8% replied always, the
17.0% marked often, the 10.9% answered that they almost never use free writing

and outlining trying to do a perfect draft.
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Chart 14

14.Topics come from experience at home and in school and from imitation of peer

Almost
never

2 Often
usually
B Always

The 46.3 % of the students who took the survey answered that they usually use
topics that come from their own experience, the 25.6% replied often, the 19.5%
marked always, the 8.5% answered that they almost never use topics that come

from their own experience.
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Chart 15

15.Writing together creates a context for the composing process that offers multiple

points of view and minimizes the need for direct teacher

g Almost
hever

Hoften
Busually
B Aiways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 35.3 % of the students who took the survey answered that they usually
write together to create a context for the composing process ; the 35.3% replied often,
the 17.0% marked always, the 12.1% answered that they a/lmost never write together

to create a context for the composing process.
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Chart 17
17. The teacher role becomes a useful experience to be shared on request as part of

collaboration

.Almnst
never

Cloften
B usually
.AIways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 41.4% of the students who took the survey answered that usually; the
36.5% replied always, the 15.8% marked often, the 6.0% answered that they

almost never.
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Chart 18

18.Drawing was used extensively to find, explore, and revise ideas.

.Almust
never

Cloften
usually
Always

e

—

Source: administered to students of English_CF’npositierl courses at the University of El Salvador, semester 1-2015

The 40.2 % of the students who took the survey answered that they usually
draw to find and explore ideas, the 32.9% replied often, the 13.4% marked

always, the 13.4% answered that they a/most never draw to find and explore ideas.
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Chart 19

19.Revision means reworking a familiar topic rather than redrafting the same piece

Almost
never

B Often
usually
Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 43.9% of the students who took the survey answered that they usually
rework a familiar topic; the 25.6% replied often, the 13.4% marked always, the

17.0% answered that they almost never rework a familiar topic.
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Chart 21

21.Brainstorming

mAImost
hever

Bl Often
Elusually
IAlways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 48.7% of the students who took the survey answered that they a/ways do
brainstorming, the 23.1% replied usually, the 23.1% marked often, the 4.8%

answered that they almost never do brainstorming.
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Chart 22

22.Clustering

wAImost
never

N\ Often

Nusually

NAiways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 29.2% of the students who took the survey answered that they usually do

clustering, the 26.8% replied almost never do clustering, the 24.3% marked often,

the 19.5% answered that they always.
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Chart 23

23.Asking questions

Almost
never

Often
Cusually
B Aways

Source: administered to students- o'f'EﬁgI-ish- Composition 1l courses at the University of El Salvador, semester 1-2015

The 32.9% of the students who took the survey answered that they often ask
questions about a topic, the 30.4% replied usually, the 23.1% marked almost

never, the 13.4% answered that they always ask questions about a topic.
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Chart 24

24.Keeping a journal

.Almost
never

B Often
B usually
Bl Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 42.6% of the students who took the survey answered that they a/most never
keep a journal; the 29.2% replied often, the 15.8% marked wusually, the 12.1%

answered that they always keep a journal.
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Chart 25

25.Choose an audience

71Almost
“hever

&l Often
_Jusually
_|Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 37.8% of the students who took the survey answered that they a/most never
choose an audience; the 32.9% replied usually, the 20.7% marked often, the 8.5%

answered that they always choose an audience.
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Chart 26

26.Decide a purpose

.Almust
never

|Often
Husually
EAways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 36.5% of the students who took the survey answered that they usually
decide a purpose, the 29.2% replied often, the 19.5% marked always, the 14.6%

answered that they almost never decide a purpose.
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Chart 28

27.Listing

.Almost
never

_|Often
“usually
B Aiways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 37.8% of the students who took the survey answered that they usually do a
list; the 23.1% replied always, the 21.9% marked often, the 17.0% answered that

they almost never do a list.
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Chart 29

30.Trees

Almost
never

Often
usually
~Always

The 45.1% of the students who took the survey answered that they almost never
create trees, the 21.9% replied often, the 20.7% marked wusually, the 12.1%

answered that they always create trees.
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Chart 30

30.Looping

mAImost
“hever

|Often
usually
.AIways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 50% of the students who took the survey answered that they almost never
do looping; the 23.1% replied often, the 21.9% marked wusually, the 4.8%

answered that they a/ways do looping.
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Chart 31

31.The topic Sentence

.Almﬂst
nhever

_|Often
B usually
B Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 62.1% of the students who took the survey answered that they a/ways write a topic
sentence, the 20.7% replied usually the 12.1% marked offen, the 4.8% answered that they

almost never write a topic sentence.
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Chart 33

33.Controlling ideas

mAImost
never

Hoften
usually
B Aways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 58.5% of the students who took the survey answered that they a/ways use
controlling ideas; the 21.9% replied usually, the 13.4% marked often, the 6.0%

answered that they almost never use controlling ideas.
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Chart 35

35.Peer Feedback

mAImost
“hever

Bl often
Elusually
JAlways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015
The 46.3% of the students who took the survey answered that they

usually do peer feedback, the 24.3% replied always, the 20.7% marked often, the

8.5% answered that they almost never do peer feedback.
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Chart 36

36.Revision

~ Almost
~ hever

~ Often
~ usually
~ Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015
The 41.4% of the students who took the survey answered that they a/ways have a

revision, the 35.3% replied usually, the 18.2% marked often, the 4.8% answered

that they almost never have a revision.
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Chart 37

37.Concluding Sentence

mAImost
“hever

Loften
usually
.AIways

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 70.7% of the students who took the survey answered that they a/ways do
a concluding sentence; the 13.4% replied usually, the 12.1% marked often, the

3.6% answered that they almost never do a concluding sentence.
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Chart 38

38.Thinking about a topic

B Often
lusually
[ Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 73.1% of the students who took the survey answered that they a/ways
think about a topic; the 24.3% replied usually, the 2.4 marked often they think

about a topic.
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Chart 40

40. Narrowing the topic and writing it in a sentence prewriting

.Almust
hever

] Often
ﬁiusuany
_|Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015
The 46.3% of the students who took the survey answered that they always

narrow the topic, the 40.2% replied usually, the 12.1% marked offen, the 1.2%

answered that they almost never narrow the topic.
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Chart 42

42 Arranging ideas in a plan or an outline

mAImost
hever

_|Often
.usually
Bl Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 45.1% of the students who took the survey answered that they a/ways they
have arranging ideas; the 37.8% replied usually, the 13.41% marked often, the

3.6% answered that they almost never have arranging ideas.
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Chart 43

43.Writing a first draft

mAImost
“hever

1|Often
usually
.Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015
The 50% of the students who took the survey answered that they always they

write a first draft; the 36.5% replied usually, the 10.9% marked often, the 2.4%

answered that they almost never write a first draft.
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Chart 45

45.Writing one or more new draft

.Almust
hever

_|Often
Jusually
JAlways

17.073

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 41.4% of the students who took the survey answered that they usually they
write one or more new draft; the 23.1% replied always, the 18.2% marked often,

the 17.0% answered that they almost never write one or more new draft.
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Chart 46

46.Proof reading for errors

TAImost
“hever

_|Often
.usually
-JAlways

40.244

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 40.2% of the students who took the survey answered that they usually they
have a proof reading for errors; the 39.0% replied always, the 13.4% marked

often, the 7.3% answered that they almost never have a proof reading for errors.
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Chart 48

48.Not completing Assignments

mAlmost
never

|Often
.usually
“Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 45.1% of the students who took the survey answered usually; the 24.3%

replied often, the 19.5% marked almost never, the 10.9% answered always.
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Chart 49

49.The best strategy in the process of writing

mAlImost
never

B often
[usually
Always

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 45.1% of the students who took the survey answered usually; the 30.4%
replied always, the 14.6% marked often, the 9.7% answered that they almost

never.

BB strategies and Techniques in the Writing Process



Chapter I

Chart 51

51.1 feel emotionally safe in the composition test

-___,J

yotrongly
: disagree

woomewhat

RN
%,

= disagree

g 756t

Somewhat
.agree

Strongly
.agree

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 56.0% of the students who took the survey answered that they somewhat
agree to feel emotionally safe in the composition test, the 19.5% replied somewhat
disagree, the 14.6% marked strongly agree, the 9.7% answered that they strongly

disagree to feel emotionally safe in the composition test.
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Chart 52

52.1 feel confident outside the classroom while writing

7 otrongly
disagree

7 Somewnhat
7 | {60076 ) diSHQTEE
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40,244 dagree

Strongly
40.244 . ag ree

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 40.2% of the students who took the survey answered that they somewhat
agree to feel confident outside the classroom, the 40.2% replied strongly agree, the
13.4% marked somewhat disagree, the 6.0% answered that they strongly disagree

to feel confident outside the classroom.
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Chart 54

54.Classes in my composition course are challenging

Strongly
.disagree

Somewhat
||I|]]]disagree

Somewhat
.agree

Strongly
||I|magree
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Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015

The 47.5% of the students who took the survey answered that they somewhat
agree that composition classes are challenging; the 29.2% replied strongly agree,
the 17.0% marked somewhat disagree, the 6.0% answered that they strongly

disagree that composition classes are challenging.
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Chart 55

55.Think of the best techniques you have applied. Why that made them good
techniques?

THE BEST TECHNIQUE YOU HAVE APPLIED

outlining Narrowing
12% 3%

X

Brainstorming
27%

Looping

2%

First draft
7%
Maping
3%

Listing
6%

w

Clustering
10%

eep a journal
/ 1%

Freewriting
26%

Source: administered to students of English Composition Il courses at the University of El Salvador, semester 1-2015
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The 27% of the students who took the survey answered that for them the best
technique that they have applied is brainstorming, because it is useful and make you think
about interesting topics and students develop composition easily because it is easy to applied,
also it helps to collect good ideas; the 26% replied that the best technique for them is free-
writing, because it is easy to find ideas about a topic, also you can write freely according to
your own knowledge about a topic, you can write your ideas coming to your mind at the
moment of writing an essay, it is the easiest way to write an essay; the 12% have the opinion
that outlining is the best and easier technique when writing because you can organize ideas
about a topic, it guide you to write a paragraph, it is easier to write the essays because with
this technique you classify your objectives, findings and information; the 10% of the students
answered that clustering is the best technique because it makes the process of writing easier

and effective, you can organize your ideas in logic way.

The 7% replied that first draft it the best and effective technique because with this
technique you can do a draft first and then you check if your writing is good or poorly and
you can modify what is wrong; the 6% of the students replied that the best technique is /listing
because it is helpful and do easier the process of writing when you list your ideas you
classify better the information; the 3% answered that the best technique is mapping it is
easier to organize ideas about a topic, the 3% replied that the best technique is think about a
topic, because you can have a clear idea about what you can write; the 3% said that
narrowing, 1s the best technique because you can the main idea of a topic in one sentence,
2% replied that looping, is the most effective and easiest technique because you can look
information in different sources, the 1% answered Keeping a journal because you can

practice your writing.
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CHAPTER FIVE

5.1 MAJOR FINDINGS

In this chapter are presented the major findings of the research. First, it is the research
question of the investigation. Afterwards is a chart answering the question with the
information gathered from the three techniques used in all the investigation, then it is the
explanation of the findings following the information which is in the graph. In the second
part of the chapter is presented the conclusion about the research; and at the end of them it
is the charts of the conclusion taking in account the summary of the teachers, researchers
and students’ opinion. At the end of the chapter five, it is the delimitation of the study.

4+ What are the most common strategies and techniques that teachers use
in the writing process?

CHART 1 TEACHERS’ PERSPECTIVE SUMMARY

Peer Feedback
e~ TECHNIQUES

Brainstorming
29%

Prewriting and
Free writing =gy drafting
7% 21%

According to the obtained results, after analyzing each interview and
organizing it into charts, it is clearly stated that most teachers have a rich vision of
what a technique is, so they are applying those techniques in the courses of English
Composition 1l. According to them, the most common techniques (Effective and
understandable) are brainstorming, prewriting and drafting, free writing, thesis
statement and peer feedback. (See chart 3.2 from teacher’s interview)
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CHART 2 TEACHERS’ PERSPECTIVE SUMMARY

Topical Structure STRATEGIES

Analysis
40%

Coaching the
process of writing
60%

According to the obtained results, after analyzing each interview and
organizing it into chart